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ABSTPACT 
EXAMINING THE EFFECTIVENESS OF A WHOLLY SCHOOL-BASED 
STAFF DEVELOPMENT EFFORT AS ONE COMPONENT OF A 
SCHOOLWIDE PROJECT PROGRAM 
MAY 1991 
RICHARD DeCRISTOFARO, B.S. NORTH ADAMS STATE COLLEGE 
M.ED., SUFFOLK UNIVERSITY 
M.ED., SUFFOLK UNIVERSITY 
ED.D., UNIVERSITY OF MASSACHUSETTS 
Directed by Professor Robert Wellman 
This study examines the effectiveness of a 
site-based staff development program as one component 
of a Chapter I Schoolwide Project. The study utilizes 
and fully implements an Action/Descriptive research 
model, a participatory model which implements 
se1f-ref 1ective cycles of planing, acting, observing 
and reflecting. 
The setting of the study is an elementary school 
in Quincy, Massachusetts with over ninety percent of 
the children from predominantly white low income 
families. A large proportion of the children are 
at-r1sk. 
The purpose of the Schoolwide Project is to 
upgrade the entire educational program of the school. 
The most important feature of a Schoolwide Project is 
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that Chapter I personnel, as well as educational 
hardware and software, can be utilized by all children, 
not only those qualifying for Chapter I remedial 
services. Other instructional initiatives to enhance 
the program of at—risk students also were utilized. 
A review of the "Effective Schools" literature was 
accomplished in order to determine the essential key 
ingredients necessary for a staff development program 
for upgrading the entire educational system. The key 
ingredients for effective schools from the literature 
are: Leadership, Environment, Currlculum/Instruct ion, 
Teachers and "Total School" ingredients. Reactions to 
Effective Schools research was also included. 
The study's purpose was to establish a 
school-based staff development effort, based upon the 
"key ingredients" for Effective Schools, for total 
school improvement. The measurement instruments used 
in the study included the: Parent Opinion Inventory, 
Effective School Battery, Measuring Stages of Concern 
About an innovation, Open-Ended Stages of Concern 
Questionnaire, and an Informal Student Survey. The 
study details the variables of an educational 
environment and provides suggestions for improving the 
total educational setting. 
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CHAPTER I 
INTRODUCTION 
It is difficult to find a district or school that 
is not involved in some form of school - Improvement 
program. The incentive for these efforts are 
substantial; expanded resources, increased standards, 
or heightened public attention. Improving schools is 
an extremely difficult task, as research and experience 
indicates. In addition, research illustrates that the 
improving process and the improvements themselves are 
not sustained. 
Currently, most of the research suggests a change 
in thinking about staff development practices involved 
in improvement efforts. The main thrust of this, 
school-based, philosophy is founded upon the 
reoccurring recognition that staff development programs 
emanating from outside of the school do not produce the 
responsibility and commitment necessary to sustain 
consequential improvment. School-based management of 
staff development programs places the responsibility 
and authority for decisions at the school-1 eve 1 . In 
addition it establishes processes which, over time, 
prepare and support the school-based Improvement team 
to have more responsibility, commitment and authority 
with respect to important variables and resources. 
School based staff development programs assume 
that those persons closest to the students should make 
decisions about the educational programs (curriculum, 
instruction and organization of time, people and 
facilities) for those students. The hypothesis of this 
school-based approach Is that such a practice will 
result in Increased student performance through a more 
effective organization. 
Educators have found that schools that have had a 
considerable amount of autonomy in determining the 
exact means by which to address the problems of 
increasing academic performance and enhancing school 
climate are ones involved in school-based programs as 
opposed to district level staff development efforts. 
Heckman, Oates and Sirotnik (1983) found that each 
school has its own culture resulting from 
organizational arrangements, patterns of behaviors and 
assumptions. The local school is where "social, 
political and historical forces" impact practice; each 
school will be affected by these forces in different 
ways. 
Berman and McLaughlin, 1988 asserted that the 
organization idiosyncracies of a school must be 
considered because districtwide change efforts have not 
been found to be successfully implemented. Hansen, 
Elzie, Lawrence and Baker assert that effective change 
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efforts have also been characterized by the Involvement 
of teachers in initiating, planning and conducting 
change as a collective effort of the faculty with a 
commonly held purpose. 
When considering an individual school's social, 
historical and political forces, it would seem 
reasonable to assume that site-based staff development 
would be more effective than a system/district level 
program. Effective staff development programs include 
an intensive taining schedule: spread over time, 
multiple sessions and with opportunities to discuss and 
problem solve. An intensive schedule differs greatly 
from single often unrelated workshops. Successful 
inservice programs are relevant, relate to current 
classroom concerns, be accessible and conducted in a 
supportive and collegial environment. 
Appropriate staff development grows out of 
expressed needs of teachers and is a part of the 
process of collaborative planning and collegial 
relationships. CParkey and Smith, 1982). Collegial 
relationships among staff help create an atmosphere 
conducive to change rather than having staff 
development viewed as remediation which encounters 
resistance. As Lawrence, Hansen, Baker and Elyie 
asserted, staff development programs are effective when 
designed by the faculty with commonly held goals in 
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mind. These researchers also listed nine components of 
a successful building level staff development programs: 
staff input into content, planning and training; 
designed with the help of the staff with commonly held 
purpose In mind; are relevant to current 
classroom/concerns; are conducted in a supportive, 
collegial environment; state clearly expected changes 
in classroom behavior and support those changes by peer 
and administrative observations and conferencing; are 
conducted at the school-site; have demonstration 
opportunities and train teachers to observe new 
practices in themselves and others; do not rely on 
lecture presentations as the main activity and lastly, 
are scheduled at times that do not compete with 
complement other professional obligations. 
Most recently, staff development and "Effective 
Schools" researchers echo many of these same 
characteristics. Purkey and Smith (1983) in their 
revlev; of Effective Schools research created a 
"Portrait of an Effective School." Within their 
"Portrait" these authors stated three concepts relative 
to a school-based staff development program. They 
indicated a number of studies stated the leadership and 
staff of the school needed considerable autonomy in 
determining how they address their issues. These 
researchers mentioned that schoolwide staff development 
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was essential in changing teacher's attitudes and 
behavior as well as providing them with new skills and 
techniques. The third ingredient set forth by Purkey 
and Smith was that for fundamental change, building 
level management and staff stability, district support 
is necessary. Edmonds (1979) studied elementary 
schools and labeled certain ones as "improvers." At 
these improving schools, teachers reported having 
effective within grade and schoolwide instructional 
coordination. These improving schools also reported 
useful faculty meetings, staff interaction on 
curriculum, and adequate in-service training. In 
discussion of organizational factors of an effective 
school, Fullan (1985) emphasized the importance of 
ongoing staff development, Cohen(1983) noted two 
relevant staff development practices in his research 
The expectations and instructional activities 
of non-classroom specialist are consistent 
with and supportive of the classroom teacher. 
Prevailing norms, which most times grant 
considerable autonomy to teachers behind 
closed doors of the classroom, carry less 
weight than do the shared goals of the 
professional staff. 
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The site-based staff development philosophy and Its 
participatory characteristics serves as a catalyst for 
the following case study involving a federally funded 
schoolwide project and a wholly school-based staff 
development program. 
Statement of the Problem 
Snug Harbor Community School serves an attendance 
area in which more than ninety-five percent of the 
students are from low-income families. The student 
population is uniquely composed of predominantly white 
elementary age children. Approximately sixty percent 
of the children qualify for Chapter I remedial services 
while another 18-20% are certified for Special 
Education. Seventy-six percent of the students at Snug 
Harbor receive free lunch and another thirteen percent 
qualify for reduced-price lunch benefits. A 
substantial number of our children reside in single 
parent families, live in public housing (99%) and have 
had affiliation with various social agencies. In 
addition, many of these children have had experience 
with drug, alcohol or sexual abuse within their homes. 
By virtue of these circumstances the staff at Snug 
Harbor recognize these students have a greater and 
wider variety of needs than students from more affluent 
areas. Administrators, teachers and support staff 
consistently deal with balancing the affective and 
cognitive domains in the most effective manner 
possible. 
The student body consists of an extremely high 
at-risk population. For the purpose of definition an 
at-risk child is one that has a high likelihood of 
dropping out, as well as having demographic, 
socio-economic and institutional characteristics such 
as: living in a high growth state, an unstable school 
district; being a member of a low-income family; having 
low academic skills (though not necessarily low 
intelligence); having parents who are not necessarily 
high school graduates; speaking English as a Second 
Language; being single parent children; having 
negotiable se1f-perceptions; being bored or alienated; 
having low self-esteem (Druian, 1987). 
The inquiry into a clearer, more delicate balance 
in education for a predominantly white, low 
socio-economic status, at-risk child led to a school 
based instructional program reform initiative. 
Due to the extreme poverty level at the school. 
Snug Harbor became eligible to be a Schoolwide Project 
under Chapter I, which is a federal government 
educational program (SWP). The purpose of an SWP is to 
upgrade the entire educational program of the school. 
The concept stems from Congress/ perception that once 
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Poverty reaches the 75% level. It makes little sense to 
simply supplement an educationally disadvantaged 
school. Within an SWP Chapter I personnel, as well as 
educational hardware and software can be utilized by 
a_l_L children not only those qualifying for remedial 
services. The Snug Harbor SWP uses Chapter I staff to 
lower the pupil/teacher ratio as well as enhance the 
at-risk child's education with several instructional 
Initiatives. This unique utilization of Chapter I staff 
and resources is evaluated after a three year period. 
The administrators, teachers and support staff 
understand that students must show achievement gains in 
basic and more advanced skills. Accountability is a 
major concept within the Schoolwide Project 
imp 1ementation . 
In order to facilitate the transition into a 
schoolwide project setting, modifications needed to be 
made in the present school organization. To make 
changes that would best serve the children, parents and 
staff, two initiatives were implemented. The first was 
to collectively create schoolwide goals, and the second 
was the development of a wholly school-based staff 
development program as one component of the schoolwide 
proj ect. 
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Schoolwidp nn^ir 
A. to meet the unique needs of all students 
B. to ensure that educationally deprived children are 
served effectively 
C. to demonstrate increased performance gains using 
the Stanford Diagnostic Test as the standardized 
measurement device 
D. to use state- and school-based tests to measure 
effectiveness of the Schoolwide Plan 
E. to establish an "at-risk" database to identify 
potential dropout students 
F. to create a school-based organization which adapts 
to meet the needs of its students and community 
G. to use available technology as an instructional and 
management tool 
H. to coordinate the efforts of the school's staff, 
PTO, School Improvement Council, Community School 
Board, and appropriate agencies to ensure success 
of the schoolwide plan 
I. to facilitate and support the schoolwide project's 
staff relative to the reading and literature 
initiatives, through the utilization of a full-time 
media spec 1al1st. 
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J. to design and implement a staff development program 
to meet the needs of our staff, students and 
community 
K. to implement a program to Improve critical 
thinking, problem solving, and decision making 
skills. 
Staff Development 
With the current literature as a reference, the 
Snug Harbor staff decided their staff development 
effort would be critical to making Snug Harbor an 
effective schoolThe design and implementation of 
this endeavor will utilize the first and third release 
Tuesday afternoons of each month. The emphasis of this 
program will be placed upon: 
-The Educator as a Learner 
-The Educator as a Team Member 
-The Environment of the School 
Murphy, Weil, Hal linger and Mittman (1985) 
developed a conceptual framework of school 
effectiveness. Within this framework the authors 
stated that structured staff development was associated 
with gains in schoolwide student achievement. They 
reported that there were four crucial elements within 
structured staff development. 
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1. The staff chooses to be Involved In the development 
activities and the entire staff participates. 
(Team Member and Educator as a Learner) 
2. The Inservice activities selected are consistent 
with, and promote, the accomplishment of school 
goals. (Educator as a Learner) 
3. The content and processes In the staff development 
activities become an Integral part of the school 
climate and activities. (School Environment) 
4. There is a collegial relationship among staff In 
the implementation of in-service content, and 
teachers and administrators learn from and teach 
each other and plan and prepare work related to the 
development activity together. (School 
Environment, Educator as a Learner, Team Member) 
Schoolwide Staff Development Goals 
The site-based staff development goals involve the 
staff in developing the faculty's full capacity as 
individuals as well as members of a school team by: 
1. Fostering the concept that adults in a school 
community are continuous learners. 
2. Providing opportunities for staff to develop 
understanding of such educational processes as 
a. the educational and social role of the school 
in a rapidly changing American society. 
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b. the fundamental concepts of curriculum and 
learning through inservice workshops and 
seminars, visits to effective programs in 
one's own and other schools, and attending 
conferences. 
c. the basic principles underlying the education 
of children with unique needs. 
3. Providing opportunities for revising and 
revitalizing Instructional approaches to curriculum 
by providing team planning and development 
workshops in curriculum areas with emphasis on 
record keeping assessment and accountability. 
4. Using each staff member as a resource by - 
a. effectively communicating about programs and 
materials in curriculum areas appropriate to 
the needs of the school 
b. demonstrating instructional skills and 
strategies for implementing curriculum in the 
classroom, staff meetings, and in workshops. 
c. developing and maintaining resources such as a 
professional library. 
d. identifying consultants in areas of staff 
needs. 
e. providing critical analysis of new materials, 
resources, and equipment. 
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orienting new teachers to school programs and 
available resources. 
Other dist1 net 1ves of the site-based staff 
development program included: 
* Professional Development and Team Leader 
Workshops 
* Team Leader Workshops 
* Teams: - Early Childhood 
- Primary/Intermediate 
- Special Education 
- Guidance 
- Schoolwide Team 
- Literature 
- Writing 
- Grade Level, Cross Grade Level 
- Curriculum Teams 
* Team Goals, Objectives, Priorities and Timelines 
* Administrative Schoolwide Meetings 
* Curriculum and In-Service meetings initiated by 
the staff 
* Attendance at conferences and visits to 
effective programs 
* Evaluation of the Program 
* Input into Budget and Curriculum 
Within the transition of an elementary school into 
a Schoolwide Project many changes were needed. In 
addition, when educating a primarily "at-risk" student 
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population effective teachers apply Increased 
dedication and labor as well as a unique application of 
strategies. 
Therefore, within an atmosphere of change and 
unique working conditions for staff, can a wholly 
School-Based Staff Development effort be effective? 
Purpose of the Study 
The purpose of the present study is to examine the 
effectiveness of a wholly School-Based 
Staff-Development program in achieving specified 
school-wide goals as set forth in the Schoolwide plan. 
In pursuing this objective, an action/descriptive 
research model will be used, including the Open-Ended 
Statements of Concern About an Innovation assessment, 
the Stages of Concern Questionnaire as well as informal 
and formal surveys and evaluations will be utilized. 
From the Implementation of these assessment techniques 
the effectiveness of this staff development effort 
goals will be evaluated. The following research 
questions will be answered: 
* What are the teacher, student and parent 
perceptions of the "Educational Environment" at 
the Snug Harbor Community School ? 
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* Has the School Based Staff Development program 
at the Snug Harbor Community School effectively 
established teachers as "Team Members" ? 
* Has the School-Based Staff Development program 
at the Snug Harbor Community School effectively 
established teachers as "Educator/s as 
Learners" ? 
* Has the design and implementation of a 
School-Based Staff Development Program within a 
"School-Wide Project" to meet the needs of the 
staff, students and community been effective ? 
CHAPTER II 
LITERATURE REVIEW 
Introduction to Effective Strhbfllf? 
An “Effective School" Is one In which there Is 
satisfaction on the part of parents, students and 
educators of any racial or socio-economic status, that 
students are learning what they need to learn. 
Twenty-five years ago James S. Coleman from Johns 
Hopkins University was asked by the government to 
initiate a survey that would document willful 
discrimination in education. 
There were five main conclusions noted by Coleman 
The first was that family background is Important for 
achievement. Secondly, the relationship of family 
background to achievement does not diminish over years 
Another conclusion stated that variations in school 
facilities, curriculum and staff have little effect on 
achievement independent of family background. The 
fourth finding from the Coleman Report, put forth that 
the school factors that have the greatest Influence 
(independent of family background) are the teacher 
characteristics, not the facilities and curriculum. 
Lastly, attitudes such as sense of control of the 
environment or a belief in the responsiveness of 
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environment, were found to be highly related to 
ach1evement. 
Another way to explain Coleman's findings would be 
to state that he found educational resources available 
to children from black and poor fam111es were very 
nearly equal to those of white students from middle 
class families. However, despite nearly equal 
resources black and poor children performed at a much 
lower rate. Coleman asserted in this report, "Schools 
bring little Influence to bear on a child's 
achievement, that Is Independent of his background and 
social context." Jenks <1972) in a related study 
concluded that equalizing schools would reduce test 
score inequality by less than three percent. In 
agreement with Coleman, Jenks found that making the 
worst schools like the best could have only a limited 
impact. 
Many researchers were not satisfied with these 
findings and suggested that the things that made the 
most difference in schools were not accounted for by 
Coleman. They sought to include what schools and 
teachers do, rather than what they possess. 
This new group of researchers set out to find the 
most effective urban schools and determine what made 
them effective. Specifically the search was on for 
urban schools that were able to overcome the negative 
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effects of poverty. If they could be found, the 
question asked by the researchers would then be, how to 
make non-effective schools effective. 
The following literature review was based upon the 
current literature Involving Effective Schools: 
1. A comprehensive review of the literature 
utilizing to studies, reviews and possible 
frameworks relative to Effective Schools for 
the educationally disadvantaged (at-rlsk) 
ch11dren. 
The main purpose of the following review of 
literature is to review what researchers believe to be 
the "key Ingredients" of a truly effective school, in 
other words it will be concerned with the content as 
opposed to the process of change in the Effective 
School. The term "effective school" will be defined as 
one In which there Is satisfaction on the part of 
parents, students and educators that students are 
learning what they need to learn. 
To find effective schools, researchers primarily 
have first located schools serving similar student 
populations (l.e...low socio-economic status) and then 
pinpointed within that group one or more schools that 
have been overachievers. An overachieving school would 
be defined as one in which students have achieved 
significantly above average for schools in that group 
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on tests of basic skills. The overach1ev 1 ng or 
outlier" schools are identified and studied with the 
intention of determining their character. 
More like Coleman, some researchers analyzed 
randomly selected schools across all socio-economic 
status populations. They then researched for 
relationships between school input and student output 
factors. School input factors would Include personnel, 
social structure, and climate. Student output factors 
would include achievement, self-concept, and 
self-reliance. Another method of researching effective 
schools is to ask for nominations of this type of 
school and then to study all or selected ones. 
In an effort to share what has been learned from 
these studies, six "key" areas will be discussed. 
These six Interconnected areas are: Leadership, 
Curriculum Instruction, School Climate or Environment, 
Teachers and Total School Elements, Chapter I 
Schoolwide Project Schools. Reactions to the effective 
schools literature will also be presented. Utilizing 
the methods mentioned above, many important studies 
were Initiated. This literature review will highlight 
the six "key" areas from Individual studies, reviews of 
studies and reviews of reviews of Effective Schools 
1iterature. 
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Individual StndiPQ 
Following the Coleman and Jenks studies, Weber 
conntr1buted to the literature on the school 
determinants of achievement. In his 1971 study of four 
instructionally effective inner city schools, Weber 
Intended his study to be explicitly alternative to 
Coleman (1966) and any other researchers who had 
satisfied themselves that low achievement by poor 
children derived mostly from inherent disabilities 
characterizing the poor. Weber focused on these four 
schools in which reading achievement was clearly 
successful for poor children on the basis of national 
norms. From his research he determined school and 
program characteristics that were successful in 
teaching beginning reading. 
In 1974, the State of New York's Office of 
Education Performance Review published a study which 
confirmed certain of Weber's major findings. The 
researchers identified two inner-city New York City 
public schools, which were both serving a predominent 1 y 
poor student population. One of the schools was a high 
achieving, the other a low achieving school. The 
schools were studied in an attempt to Identify those 
differences that seemed most responsible for the 
achievement variation between the two schools. 
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Clark asserts that the New York study Illustrates 
that school practices have an effect on reading 
achievement. He also states that these practices do 
not result from higher expenditures and are clearly 
within reach of all schools. Madden and colleagues 
studied 21 pairs of elementary schools in California in 
1974. This study was more extensive than both the New 
York or Weber studies. The schools were matched on the 
basis of student characteristics and differing only on 
the basis of pupil performance on standardized 
achievement measures. The intent was to identify those 
institutional characteristics that seemed most 
responsible for the achievement differences between the 
21 high and 21 low achieving school. 
Two Effective School studies were completed in 
1978 that had a similar intent. Austin studied thirty 
outlier elementary schools, and Edmonds and Fredrickson 
searched for attributes of schools serving poor 
children. Both endeavors underscore the need for 
strong leadership in effective institutions. 
Brookover and Lezotte (1979) studied eight 
elementary schools. As a result of their research, 
they identified 10 characteristics that differentiated 
schools with Increasing Grade 4 reading scores from 
those with decreasing reading scores. Edmonds 
continued his research into this body of literature and 
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added more emphasis In the area of administrative 
leadership and a "model" for Effective Schools which 
underlies many school Improvement models being 
Implemented today. Individual studies reported many 
ingredients withlnin the six "key" areas to be 
discussed. 
Bgvlews of Research 
This literature review utilized seven reviews of 
Effective Schools research that contained information 
regarding the ingredients of an Effective School. 
Purkey and Smith (1983) reviewed various types of 
school effectiveness research as well as studies of 
program Implementation and theories of organization in 
schools. These researchers noted that within all the 
research explored, their findings are remarkably 
consistent. Their "Portrait of Effective School" 
ingredients fall within areas Leadership, Curriculum 
and Environment. Fullan (1985) suggested that factors 
relating to school effectiveness can be divided into 
two groups organizational and process. Both groups 
address key areas of effective schools. Leadership, 
Curriculum, Environment and Teachers are discussed. 
Good and Brophy (1985) Cruickshank (1986) and Steadman 
(1987) also reviewed the Effective Schools literature 
and along with Cohen (1983) underscore the Importance 
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of School Leadership, Curriculum Instruction and 
Teachers as catalysts of student achievement. Cohen 
also noted that research on school practices Is not as 
wel1-developed as that on classroom practices. There 
are fewer studies, less frequent replication of 
findings across studies and fewer concrete descriptions 
of specific behaviors and practices. Despite this fact 
Cohen states several Important general research 
findings regarding coordination of Instructional 
programs. 
Reviews of Reviews 
The Reviews of Reviews of Effective Schools 
Literature continued to deal with elements of Effective 
Schools as well as "Total School" Ingredients of 
effectiveness. This section of the literature gleans 
key elements in the areas of Leadership, Teachers 
Contributions, Climate and Curriculum. 
This literature review contains information from 
seven reviews of reviews. Conceptually, Purkey and 
Smith (1983, Fu11 an (1985) and Cohen (1983) enumerate 
on collaborative processes involved In effective school 
situations. Good and Brophy (1985), Crulckshank (1986) 
and Steadman (1987) also facilitated understanding of 
collaborative processes and important ingredients. 
Murphy , We 11, Halilnger and M11tman (1985) conducted an 
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extensive review of reviews for the purpose of 
developing a conceptual framework of an effective 
school. This framework was developed utilizing both 
classroom effectiveness research. These two obviously 
related areas bind Individual study, review, and review 
of review Implications Into an excellent framework of 
effect 1veness. 
Leadership 
According to many researchers Leadership is one of 
the most important ingredients of an Effective School. 
Edmonds and Fredrickson (1978) gave leadership such an 
emphasis, they asserted that leaders promoted an 
atmosphere that was orderly, quiet and conducive to the 
business at hand. Monitoring pupil progress and 
requiring staff to take responsibility for their 
Instructional effectiveness. An effective leader sets 
clear goals and objectives and consistently 
demonstrates strong leadership, management and 
instructional skills. Austin (1978) conducted a study 
of thirty outlier elementary schools. It was 
determined that eighteen high achieving schools were 
characterized by Principals who were strong leaders and 
participated more fully In Instruction. This leader 
also had higher expectations of themselves, teachers 
and students. They were also oriented toward cognitive 
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as well as affective goals. Edmonds (1982) created a 
model for Effective Schools. Within this model, 
Edmonds highlights the effective principal. He 
contends that the leadership of the principal was 
characterized by substantial attention to the quality 
of instruction. Crulckshank (1986), extracted 
effective leadership ingredients from the New York 
State study of 1974. The study determined that 
administrative behavior, policies, and practices In 
effective schools appeared to have significant impact 
on school effectiveness. Also, the more effective an 
Inner-city elementary school was led. It provided a 
good balance between both management and Instructional 
skills. Lastly, the study asserted that the 
administrative team In the more effective school's had 
developed a plan for dealing with curriculum issues and 
had implemented to plan throughout the school. 
Purkey and Smith in 1983, found leadership In the 
effective school to be equally Important. These 
researchers indicated school-side management as an 
Ingredient of an effective school. In order to meet 
with success utilizing this concept a strong leader and 
district support is paramount. The effective school 
leader is necessary to Initiate and maintain school 
Improvement. Purkey and Smith also asserted that 
essential change Involves altering people's attitudes 
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and behavior as well as providing them with new skills 
and techniques. In order to accomplish the above, 
schoolwide staff development is needed. Fullan (1985) 
agreed that ongoing staff development is a "key" 
ingredient a leader needs in an Effective School. 
Purkey and Smith posit other elements a leader needs to 
possess for a school to be successful. Intense 
interaction and communication, allowing for 
opportunities fo collaborative planning and collegial 
relationships along with increased utilization of staff 
involvement in shared decision making. Fullan (1985) 
supported this notion by recognizing the individual 
personalities of schools and the need for staff input 
into the goal-setting process. Murphy, Weil, Hal linger 
and Mittman (1985) conducted their extensive study for 
the purpose of developing a conceptual framework of 
school effectiveness. In their development of 
variables representative of an effective school, three 
characterize the need for strong leadership. 
A clear academic mission and focus is one of the 
variables. In contrast with schools characterized by 
vague, unclear, and multiple goals, effective ones 
generally have a clearly defined mission, the basic 
goal being the improvement of student achievement. 
This goal is often embodied in a school norm in which 
academic matters and student achievement are highly 
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prized and it can also be reflected In the presence of 
specific objectives that emphasize learning and 
achievement of basic skills, especially In reading and 
mathematics. Goals are often framed In a way that they 
can be measured, and target dates, timelines, and 
responsibilities are often included in goal statements. 
Finally, special efforts are expended to communicate 
the school goals to parents, students, and staff, as a 
regular part of school activities. 
Murphy, Weil, Hal linger, Mittman mention 
Instructional Leadership as another variable. 
Instructional leadership has been shown to be 
regularly assoc 1ated with school effectiveness Is 
strong administrative leadership, especially in the 
areas of instruction and curriculum, a type of 
leadership not consistently provided in schools. 
Instructional leadership includes, among other things, 
assuming an important role in framing and communicating 
school goals, establishing expectations and standards, 
coordinating the curriculum, supervising and evaluating 
instruction, promoting student opportunity to learn, 
and promoting professional development for staff. 
Another leadership variable was structured staff 
development. This variable has been found to be 
associated with gains in school-wide student 
Four crucial elements separate structured ach1evement. 
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from unstructured staff development. First, the staff 
chooses to be Involved in the development activities 
and the entire staff participates. Second, the 
ln-servlce activities selected are consistent with, and 
promote, the accomplishment of school goals, a 
consistency associated with district effectiveness as 
well. Third, the content and processes in the staff 
development activities become an integral part of 
school climate and activities. Fourth, there is a 
collegial relationship among staff in the 
implementation of in-service content, and teachers and 
administrators learn from and teach each other, share 
the language and symbols from the in-service program, 
and plan and prepare work related to the development 
activity together. 
MacKenzie (1983) discussed school leadership and 
its contribution to student learning. He stated that 
when leaders espouse few goals and permit teachers many 
methods to achieve them, student learning is improved. 
In addition, when principals are actively involved in 
instructional improvement and Involve others in policy 
and rule-making the contribution to student learning is 
increased. MacKenzie also believed that an augmented 
contribution to student learning occurs when principals 
set the tone, build commitment to academic goals and 
evaluate progress. This researcher also asserted that 
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Inservice education when presented In relation to 
teacher effectiveness Increases student learning. 
Effective Leadership was addressed in another rather 
unique way by MacKenzle. He categorized leadership 
dimensions, efficacy and efficiency dimensions relative 
to a principal's leadership in an effective school. 
Within these dimensions there were elements labeled 
core or facl11 tating. 
The core elements of the leadership dimension 
focused on: Positive climate and over-all atmosphere 
as well as goal focusing activities toward clear, 
attainable and relevant objectives. Other core 
elements were teacher-directed classroom management and 
in-service staff training for effective teaching. The 
facilitating elements of the leadership dimension were 
stated as; a shared consensus on valued and goals, 
long-range planning and coordination, stability and 
continuity of key staff and dlstr1ct-1 eve 1 support for 
school improvement. The efficacy dimensions' core 
elements deal with high and positive achievement 
expectations as well as visible rewards for academic 
excellence and growth. Other efficacy core elements 
include cooperative activity and group interaction in 
the classroom, total staff Involvement with school 
improvement and teacher empathy, rapport, and personal 
interaction with students. The facilitating elements 
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of the efficacy dimension emphasize homework, study 
habits, accountability, strategies to avoid 
non-promotion of students and de-eraphasls of strict 
ability grouping as well as interaction with more 
accomplished peers. The Efficiency Dimension was again 
broken down Into core and facilitating elements. The 
core elements illustrate effective use of Instructional 
time and an effective amount and Intensity of 
engagement in school learning. Also, orderly and 
disciplined school and classroom environments with 
continuous diagnosis, evaluation and feedback. Other 
core elements speak to wel1-structured classroom 
activities. Instruction guided by content coverage and 
a schoolwide emphasis on basic and higher order skills. 
The facilitating elements include opportunities for 
individualized work and a variety of opportunities to 
1 earn. 
The climate or environment of an effective school 
is described by Weber (1971) as an atmosphere of order, 
purposefulness and pleasure in learning. Weber also 
submitted that the environment needs a sense of 
community. Purkey and Smith (1983) cited staff 
stability and schoolwide recognition of academic 
success. Retaining the staff after a school 
experiences success, maintains effectiveness, promotes 
further success in a positive school environment. The 
school climate Is enhanced through ceremonies, symbols 
and the accomplishments it officially recognizes. 
The school environment was extensively reviewed by 
Murphy, Hal linger, Mlttman and Well (1985). Eight 
variables from their conceptual framework of school 
effectiveness describe the effective school 
env1ronment. 
Eight variables from their conceptual framework of 
school effectiveness describe the effective school 
environment. The literature supports the need for 
opportunities for meaningful student Involvement. This 
variable refers to the number and quality of the 
chances students have to play an important role, other 
than that of learner, in their schools. The key 
aspects of this factor Include opportunities for 
students to learn responsibility, and practice 
leadership behavior, form close ties to their school 
and to appropriate adult role models, and learn the 
skills necessary to participate successfully In 
activities. In schools that are successful In 
promoting student Involvement, these key aspects are 
nurtured through a flourishing system of class and 
school-wide activities In which students can 
participate. The use of well thought-out and 
systematic reward programs for students has been 
associated with effective schools. In effective 
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schools, there are numerous opportunities, both In the 
classroom and on a school-wide basis, for students to 
be honored for their efforts and performance In 
academics and their contributions to the school. In 
these schools, students can and do receive rewards for 
academics, citizenship, participation, governance, and 
service, buh the highest or most prestigious rewards in 
the school are reserved for academics. Rewards are 
given in a variety of ways Ce.g., token, symbolic, and 
socia 1 ), but a 1 1 rewards are designed to reinforce 
important school goals and norms. 
Of the organizational processes known to be associated 
with effective schools, the most important are open 
communication, shared decision making, the 
confrontation of conflict situations, collaborative 
planning, and the building of consensus. Two important 
points must be made about these processes, grouped 
together under the rubric of "collegial relations." 
First, in effective schools, the primary focus for 
these collegial processes is academic matters and 
student achievement, not social development. Second, 
in effective schools, strong administrative leadership 
and collegial relations work well together. 
Perhaps no other variable has been found more 
consistently related to school effectiveness than high 
expectations, which establish a school norm that 
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presses for student academic achievement and staff 
responsibility for student performance. Specifically, 
In effective schools, high expectations refer to a 
climate where the staff expects all students to do 
well, believes that all students have the capacity to 
do well, believes In Its ability to Influence student 
achievement, and is held accountable for student 
1 earn 1ng. 
The extent to which the school staff and parents 
work together to promote student learning has been 
shown to be related to school effectiveness. The 
authors believe that cooperation and support in 
effective schools is a function of four activities and 
processes. First, there is frequent communication from 
the school about what parents can do to help the school 
reach its goals. Effective schools often have a clear 
set of expectations for parents. Second, there is 
structured parent input into school goals and 
decisions. Third, there are opportunities for parents 
to participate in school functions and activities, 
including classroom instruction. Fourth, there are 
opportunities for parents to learn about school 
programs, develop parenting skills, and learn how they 
can work with their children at home on academic 
subjects. 
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Effective schools maintain a safe and orderly 
environment for learning. The first part of this 
variable refers to a climate in which students and 
staff are free from the danger of harm to themselves or 
damage to their property. In addition, the physical 
Plant is clean and well maintained. The second aspect 
is a systematic set of discipline policies and 
practices. Discipline systems in effective schools 
tend to emphasize a few major standards or rules. The 
rules are specific and easy to understand, and teachers 
and students have input into the development of school 
rules. Consequently, rules are agreed upon throughout 
the school, there is consistency of behavioral 
expectations, and the rules are viewed as fair and 
appropriate. 
Student and staff influence on the school social 
climate that promotes attachment to the school, and on 
the academic norms that press for student achievement 
add to school cohesion and support. In addition, 
effective schools provide a positive direction for 
student Influence on the school climate by structuring 
opportunities for students to come together and support 
each other, by arranging for shared experiences, and by 
promoting patterns of dress and school symbols that 
reinforce important school goals and norms. Also, 
cohesion and support between staff and students is the 
35 
part of this variable. The support Is built when the 
relationship between teachers and students takes on 
some of the aspects of parenting, and there are 
opportunities for students to emulate adult role models 
at the school. 
Lastly, there are three aspects of student 
opportunity to learn, which have been associated with 
effective schools, are al located and engaged time, 
content covered, and success rate. In classrooms where 
students spend more time engaged in learning, they 
learn more. In schools where policies and practlves 
maximize and protect this instructional time, students 
achieve more. In effective schools, students are also 
required to do more school work, both in school and at 
home. In addition, in effective schools there is 
little free time during the period allocated for basic 
skills intruction. In effective schools more time is 
provided for learning, students are required to do more 
work, and they practice at a success rate that insures 
that learning occurs. 
Curriculum and Instruction 
In Weber's study, in 1971, curriculum and 
instruction was highlighted. This researcher suggested 
a strong emphasis on Reading, the use of phonics in the 
Reading Program, as well as individualization. 
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Brookover and Lezotte (1979) stated 10 characteristics 
Of "Improving" elementary schools. Two of these 
characteristics directly relate to curriculum and 
instruction. The research indicated an emphasis on 
reading and math objectives, and additional time spent 
on direct reading Instruction. Edmonds, in 1982, 
mentioned this "key" area in his model of Effective 
Schools. He stated that there needs to be pervasive 
and broadly understood Instructional focus. In 
addition, Edmonds asserts that the use of measures of 
pupil achievement are the basis for program evaluation. 
Purkey and Smith (1983) offered two more curriculum and 
instruction ingredients for an Effective School. 
Maximized learning time is underscored in order to have 
schools emphasize academics. When learning time is 
maximized, a greater portion of the school day can be 
devoted to academic subjects. These researchers also 
stated that a planned, purposeful program of courses 
seemed to be academically more beneficial than an 
approach that offers few requirements. 
Murphy, Weil, Hal linger and Mittman (1985) 
suggested a tightly coupled curriculum in their Model 
of School Effectiveness. Simply stated, a tightly 
coupled curriculum is one in which the curricular 
materials employed, the instructional approaches used, 
and the assessment instruments selected, are all 
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tightly aligned with the basic learning objectives for 
the students. In effective schools, a set of 
sequentially ordered objectives reflects the knowledge 
and skills needed for mastery of basic skills. The 
objectives provide the heart of all Instruction In the 
basic subject areas, and the program Is driven by these 
objectives rather than by diverse curricular materials. 
The same group of researchers stated other "key" 
Ingredients of an Effective School that are noteworthy. 
They assert that; school policies and practices need 
to support reading, there should be at least one and 
half hours of daily language arts/reading Instruction, 
efforts need to be undertaken to Integrate reading Into 
content areas, the use of a single based reading series 
as well as supplementary reading materials including 
literature, the use of book reports and availability of 
books at various levels of difficulty, a full-time 
librarian who supports classroom Instruction, 
uninterrupted reading classes, and a Principal who is 
the Instructional leader. 
Cohen suggests, the curriculum and instructional 
programs In effective schools are interrelated. He 
explained that school goals, grade level and classroom 
Instructional objectives, Instructional content and 
activities. Also, measures of pupil performance are 
all carefully coordinated such that the Instructional 
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efforts of teachers and other Instructional staff are 
consistent and additive. This researcher speaks to an 
Interconnectedness among several elements of the 
Instructional program. He stated Implications of this 
interconnectedness. It requires that schools that have 
clear Instructional goals that form the basis for 
selecting objectives, content and materials. There 
should not be extreme differences In time allocation to 
the same content do not exist within a school. The 
prevailing norms which most times grant considerable 
autonomy to teachers behind closed doors of the 
classroom carry less weight than do shared goals of the 
professional staff. The expectations and instructional 
activities of nonclassroom specialist (i e... resource 
teachers, reading specialists, art, music) are 
consistent with and supportive of the efforts of the 
classroom teacher. Lastly, Cohen suggests that 
effective schools are different than most other schools 
for three distinct reasons. This researcher stated 
that there is better instructional management, work is 
more frequently directed toward appropriately limited, 
shared goals, and that effective schools'' instructional 
practices are more advanced and consistent with the 
most recent research. 
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Teachers 
Weber (1971) was one of the first researchers to 
comment on the teacher in an Effective School. He 
found It Imperative for teachers to have high 
expectations and schools should hire additional reading 
teachers to bolster and maximize learning time. In the 
1974 State of New York Department of Education study, 
teaching personnel was addressed. Children responded 
to unstimulating learning experiences predlcatably - 
they were apathetic, disruptive or absent. Many 
professional personnel In the less effective school 
attributed children's reading problems to non-school 
factors and were pessimistic about their ability to 
have an impact, creating an environment In which 
children failed because they were not expected to 
succeed. However, In the more effective school, 
teachers were less skeptical about their ability to 
have an Impact on children. Murphy, Well, Hal linger 
and Mittman (1985) urge effective school teaching staff 
to monitor frequently and utilize direct Instruction. 
Classrooms that are effective in promoting student 
achievement are often characterized by a number of 
teaching strategies which have become known as 
interactive teaching or direct instruction. The most 
Important characteristic of this type of Instruction Is 
that the teacher spends a good deal of time teaching 
content to students before they begin to work on their 
own. Instruction Is teacher-directed as opposed to 
program-or student-directed. 
In effective schools, student progress Is 
frequently monitored, and tests are taken seriously, be 
they weekly teacher assessments or yearly 
norm-referenced tests. Thus, teachers and 
administrators know where students stand, and students 
are not allowed to "fall through the cracks." Test 
results are discussed with the entire school staff and 
with individual teachers, and used for instructional 
and curricular planning and for devloplng school goals. 
The staff is held accountable for test results, which 
are openly shared with students and parents. 
In Madden's (1974) study of 21 elementary schools 
he compared and contrasted teachers in high and low 
achieving schools. Teachers at higher-achieving 
schools reported higher levels of access to "outside 
the classroom" materials. In comparison to the 
teachers of lower-achieving schools, Madden found 
teachers at higher-achieving schools believed their 
faculty as a whole had less influence on educational 
decisions. Staff at higher-achieving schools rated 
district administration higher on support services than 
their counterparts at lower achieving schools. The 
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higher-achieving schools divided classrooms Into fewer 
groups for purposes of Instruction, they also reported 
being more satisfied with various aspects of their 
work. 
In comparison, when Madden again compared teachers 
at lower-achieving schools, teachers at 
higher-achieving schools reported that their principals 
provided them with a significantly greater amount of 
support. The teachers in higher-achieving schools were 
more task-oriented in their classroom approach and 
exhibited more evidence of applying appropriate 
principles of learning than did teachers in 
lower-achieving schools. 
In comparison to classrooms in lower-achieving 
schools, classrooms in higher-achieving schools 
provided more evidence of student monitoring process, 
student effort, happier children, and an atmosphere 
conducive to learning. 
Teachers at lower-achieving schools, as opposed to 
teachers at higher-achieving schools reported that they 
spent relatively more time on social studies, less time 
on mathematics and physical education/health, and about 
the same amount of time on reading/language development 
and science. Madden continued to contrast teachers at 
lower-achieving schools to teachers at higher-achieving 
schools, he reported: (a) a larger number of adult 
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volunteers In mathematics classes; tb) fewer paid 
aides in reading; and (c) they are more apt to use 
teacher aides for non-teaching tasks, such as classroom 
paperwork, watching children on the playground, and 
maintaining classroom discipline. 
In a related review MacKenzle (1983) discussed a 
teachers contribution to student learning In an 
effective school. When teachers diagnose and evaluate 
pupil work and provide knowledge of results and their 
instruction Is content-focused and teacher managed 
/controlled, the contribution to learning Is high. 
MacKenzle stated that teachers should interact with 
children, as opposed to assigning seat work with no 
monitoring. Also, according to this researcher, when 
teachers are enthusiastic and express high and positive 
expectations towards students learning was improved. 
In this review other teacher "elements" In an 
effective school were stated: appropriate level of 
content difficulty is maintained, achievement grouping 
arrangements are loose and flexible, homework and study 
are consistently emphasized, students are encouraged to 
be responsible for learning, and strategies to avoid 
non-promotion are Implemented. Effective teachers are 
obviously critical for schools to serve the needs of 
their students. 
A3 
Total Schnnl 
In a more generalized study of a school system, 
Glenn <1981> conducted case studies of four urban 
elementary schools, all of which were predominantly 
poor. Her findings sound a familiar tone In effective 
schools literature; the Importance of explicit goals 
(usually on basic skills acquisition), discipline and 
order in a supportive atmosphere high expectations for 
student achievement and strong leadership from the 
principal. Glen also suggests that school 
effectiveness Is enhanced by joint planning by the 
staff, staff development activities, and efficient 
coordinated scheduling and planning of activities, 
resources and people. 
The next two studies mentioned are similar studies 
Involving effective schools as well as schoolwide 
approaches supported by compensatory education 
services. Levine and Stark (1981) examined five urban 
elementary schools, three In Los Angeles and two In 
Chicago. All five schools were seeking to Improve 
instruction through comprehensive curriculum and 
Instructional planning designed to Increase achievement 
in Title I schools without relying on the "pull-out" 
model . 
Within this school-wide plan the "arrangements and 
processes" common to al1 of the Improving schools were. 
44 
1) coordination of curriculum, Instruction, and testing 
to focus on specified objectives achieved through 
careful planning and staff development! 2) focusing on 
the educational needs of low-achieving students; 3) 
emphasizing higher-order cognitive skills such as 
reading comprehension and problem solving In math; 4) 
"assured availability" of materials and resources 
necessary for teaching; 5) minimizing "burdensome 
record-keeping tasks" by designing simple procedures 
for tracking student and class progress and 
achievement; 6) coordinating required homework with the 
math and reading curriculum, together with improving 
the quality of homework assignments and improving 
parental involvement in students' learning; 7) 
instructional planning that emphasizes "grade-level 
decision-making"(and that encourages communication and 
collaborative planning among teachers at the same grade 
level and between those teaching adjacent grade levels) 
and is supported by building-specific staff 
development; 8) staff supervision based on outcome data 
for student achievement in essential skills; 9) 
comparative monitoring of student progress on a class 
by class basis; and 10) "outstanding administrative 
leadership: characterized as "supportive of teachers 
and skilled in providing a structured institutional 
pattern in which teachers could function effectively" 
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and willingness to “Interpret rules In a manner 
enhanced rather than reduced...effectlveness" Cp.56>. 
(Cohen, 1983). 
The authors stressed that the “arrangements and 
processes" listed above should be meshed with each 
other consistently and adapted to the Individual school 
building. 
Similarly, Doss and Holley In 1982 summarized the 
results of a Chapter I evaluation comparing the 
effectiveness of school-wide programs with "pull-out" 
programs. Schoolwide projects required the staff to 
col 1aborate In developing and Implementing plans for 
programs to work with all the students in a target 
school. The authors conclude that Chapter I projects 
directed at altering the way entire classrooms and, by 
extension, entire schools treat low achieving students 
have a greater positive than those of a "pull-out" 
model. The morale was found to be higher due to a 
sense of control over the school program by the 
teachers. 
Reactions to the Research 
Most all educators and researchers agree with the 
fact that effective schools research has become the 
most popular basis for a large and increasing number of 
school improvement initiatives. Many major cities, 
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Including Chicago, Milwaukee, Minnesota, New York, San 
Diego and Washington D.C. have established effective 
school Initiatives. Federal and State programs have 
wide-ranging proposals to fund school Improvement 
projects based on this body of research. Even former 
Secretary of Education, William Bennett had embraced 
the formula, arguing that effective urban schools have 
strong leaders, emphasize basic skills, and teach 
values. 
With such wide spread support for effective 
schools why would some researchers find the literature 
and studies weak in many respects? Although these 
educators supply caution involving effective schools 
implementation, they believe that the findings make an 
academic difference in the lives of children. 
Cuban (1983) offers some advice and caution about 
a few policy issues that arise when research findings 
on effective schools and effective teaching are 
transformed into practice. The author asserts he is 
troubled by a number of unanticipated consequences that 
he has noticed in districts that embrace research 
findings and rapidly convert them into mandates. 
Due to erosion of public confidence in schooling, 
coupled with the unfriendly insistence that action be 
taken to improve schools by policy makers, set the 
stage for effective schools programs. However, Cuban 
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states changes such as state-1eglsiated competency 
tests for both students and teachers, accountability 
schemes, and graduation requirements were like "trying 
to fix a digital watch with a hammer." 
The author summarizes a few of the problems: 
* No one knows how to create effective schools. 
None of the highly detailed, lovingly written 
descriptions of effective schools can point to a 
blueprint of what a teacher, principal, or 
superintendent should do in order to improve academic 
achievement. Who knows with predictable precision how 
to construct a positive, enduring school climate? 
Exactly what do principals do to shape teacher 
expectations and instructional practices in ways that 
improve student performance? No one knows reliable 
answers to these questions. We have signs, but no road 
maps. 
* The language is fuzzy. A half dozen definitions 
of effectiveness dot the studies. "Climate" is 
ambiguous. Some people feel the term "leadership" is 
undefinable. 
* Effectiveness is constricted concept. Tied 
narrowly to test results in most low-level skills in 
math and reading, school effectiveness ignores many 
skills, habits, and attitudes beyond the reach of paper 
and pencil tests. Educators and parents also prize 
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outcomes of schooling that reach beyond current 
definitions of effectiveness: sharing, learning to make 
decisions, developing self-esteem, and acquiring 
higher-level thinking skills (analysis, evaluation, 
etc.) and aesthetic sense. 
* Research has been done In elementary schools. 
Apart from the few studies, most of the research has 
taken place in the lower elementary grades, and the 
findings have little app1icabllity to the secondary 
school, an organization structurally quite different 
from its junior partner.CCuban, 1983) 
Cuban asserts that administrators have been forced 
to over-concentrate on their organizational structures 
and raising achievement tests. When this happens, he 
believes there is an irresistible tug towards a uniform 
curriculum and adoption of single textbooks, workbooks 
and other materials for a given grade level. 
Supplementary materials tailored to individual 
differences mess up plans for uniform instruction. 
This could be viewed as good or bad but it illustrates 
the notion of the pre-1900/s that there is a single 
best curriculum. It certainly shoves the curriculum 
toward a more uniform track for all students. This 
author expounds on teachers being told of a single best 
way to teach. Administrators feel pressured to endorse 
direct instruction, teacher-directed activities and 
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active monitoring of student work. Thses school 
leaders are following the lead of other effective 
school models that have Increased test results. 
The author concludes that our educational agenda 
is narrowing as we follow the "steps" of the effective 
schools formula. Although he is a long-time advocate 
of basic skills for Inner-city children Cuban is 
concerned with this "tunne1-visi on." In pursuit of 
these improved test scores educators are placing less 
attention and devotion to areas viewed as non-academic; 
music, art, speaking skills, personal growth and 
se1f-esteem. 
On the same thought G1ickman (1987) wrote that 
effective schools are not necessarily good schools. 
Within school improvement programs based on the 
effective schools formula schools had become extremely 
effective but not "good". The elimination of all 
recess periods, the devotion of more time to 
teacher-centered total group instruction in reading and 
mathematics, greater reliance on textbooks and ditto 
sheets. Also, the closing of learning centers, 
cancellation of field trips and any "free" time for 
students would be eliminated. The author sets forth 
that these schools are effective but not good schools. 
G1ickman declares the findings on the research on 
effective teaching and effective schools are too often 
equated with what Is deslreable or good. By falling to 
distinguish between effectiveness and goodness schools 
and school system have become blind to what Is really 
good for children. The author summarizes his article 
and thoughts by stating his belief that the 
effectiveness movement is unnecessarily restricting the 
curriculum, narrowing the teaching approach to direct 
instruction, and controlling teachers by Judging them 
on task" only when they teach to specify objectives. 
Administrators, according to Glickman, are determined 
to supervise teachers on how well they stick to a 
tightly outlined sequence of instruction, geared to a 
specific objective. Finally, he avers against the 
notion that the research on effective teaching and 
effective schools should be treated as laws of science 
that apply to all teachers and all schools. 
Along with G1ickman/s belief, Fennessey and Ralph 
(1984) assert that, "the effective schools perspective 
has been mistakenly identified as a scientific model 
for the evaluation of educational programs." These 
authors believe it is actually a rhetoric of reform. 
Fennessey and Ralph support the notion of 
discovering effective school characteristics but they 
find the literature weak in many respects. 
Firstly, they believe that changes in staff 
attitudes, greater parental involvement, the 
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articulation of specific Instruction and even more 
humane school climate are sometimes cited as evidence 
of successful school programs. The authors state that 
these goals are worthy Incidental goals, the 
effectiveness of schooling should not be confused with 
efficiency or humane classroom environments. Fennessey 
and Ralph propose their own criteria for effective 
schools: 
These researchers state that an exemplary school 
should produce high achievement in basic academic 
skills that are not narrowly curriculum specific. 
Arguments about testing schools for achievement gains 
in specific subjects sometimes obscure this issue. The 
problem at hand is literacy and numeracy, not a 
students acquaintance with European history, specific 
vocabulary words, or trigonometric theorems. It is 
trivial to assert that exposure to a specific subject 
increases a student's knowledge of that subject. The 
challenge is to improve basic cognitive performance. 
Also, an exemplary school should have a record of high 
achievement levels that persist over time, e.g., 
consistently high performances for at least two 
consecutive testing cycles and two groups of students. 
Fennessey, and Ralph also proposed that an 
exemplary school should demonstrate that achievmenv, 
levels are consistently high for more than a single 
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grade. Numerous studies show large gains for 
disadvantaged children in the early years or show gains 
for one grade level that do not occur in later years. 
Lastly, an exemplary school should produce 
achievement gains that are characteristic of the whole 
school, rather than of individual classrooms. The term 
effective school implies that all classrooms perform 
fairly wel1, rather than that a few outstanding 
classrooms raise the overall average. (Fennessey & 
Ralph, 1984). 
The researchers evaluated the empirical claims of 
effective schools research. They set forth from a 
scientific standpoint the absence of relevant 
supporting documentation is a serious weakness in this 
research. The two authors state two empirical 
propositions that the effective school literature 
relies on, there are verifiable examples of exemplary 
schools serving poor urban minority children. Also, 
there are specific, concrete characteristics that 
determine the performance of these schools. 
Ralph and Fennessey believe the empirical case for 
each is debatable. Along the same note, D'Amico 
researched prominent studies of effective schools and 
found that conclusions about the characteristics of 
effectiveness seem similar, they do not match. He 
states that the number of characteristics differs in 
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each study, and some characteristics seen as 
indispensable" by some authors are not included at all 
by others. This certainly suggests, the explanatory 
variables that make up the effective schools literature 
are not nearly as consistent or clear as preponents 
would set forth. 
Ralph and Fennessey also reviewed the "evidence", 
the simple case studies and outlier studies. 
Simple case studies are investigations of a 
specific school or a particular program. The authors 
pose three persistent problems with this type of study. 
1 . Observer bias 
2. The paucity of verifiable evidence for empirical 
claims 
3. A lack of control variables 
This approach they assert is dangerously open to 
an administrator's inclination for "se1f-puffery" when 
the identification of effective schools relies solely 
on nominations and does not corroborate the school's 
reputation with objective data. 
Comparative case studies are comparisons of two or 
more schools, usually in a matched-pair design. These 
researchers offer that these studies are less 
convincing as empirical support than single case 
studies. Ralph and Fennessey say this because of case 
studies refined research design makes limitations more 
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apparent. Although comparative case studies, 
(Weber,1971, Brookover, 1974) give effective schools 
literature its major scientific credibility, the 
authors feel they do little in the way of supplying 
firm evidence. 
Outlier studies and survey studies are typified by 
a large data base involving many schools. These two 
techniques hold the most potential for establlghlng a 
sound research base for the two primary propositions of 
the effective schools literature: that there are 
consistently high performing inner-city schools and 
that an identifiable set of characteristics is 
associated with these outlier schools. 
Literature reviews have attracted more attention 
than the primary research they include. These reviews 
imply that there are high performing schools that serve 
the urban poor and that some five to seven 
characteristics distinguish these effective schools 
from the rest. Purkey and Smith (1983) state that 
those who write about effective show an unusual 
disregard for what they offer as evidence and 
consistently refer to earlier reviews as if they were 
proven evidence. Purkey and Smith also note that many 
reviewers make unfounded and non-supported empirical 
claims with disappointing regularity. Ralph and 
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Fennessey state that the tone of these reviewers 
approaches evangelistic. 
These researchers conclude by stating that 
effective schools research lies more in the Ideology 
underlying it than the validity of the empirical 
support for the idea that schools can lessen the 
effects of race and social class on academic 
achievement. It is certainly a reform, not a science. 
As Ralph and Fennessey asserted their criteria for 
effective schools, Lawrence Steadman (1987) carried it 
further. He sets forth a synthesis that differs from 
many of the effective schools models. 
He believes that after a careful reading of the 
literature relative to effective schools, the five of 
six factors (strong leadership, high expectations for 
student achievement, emphasis on basic skills, orderly 
environment and frequent evaluation of students) cannot 
be substantiated. Steadman provides two main reasons 
why Edmonds Brookover and Leyotte offer little support 
for their factors. First, many schools that had the 
factors still had extremely low-levels of achievement, 
with students averaging several years below grade 
level. This suggests that simply adopting the formula 
is not sufficient to produce effectiveness. For 
example, in the New York State Department of Education 
researchers credited strong instructional leadership 
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With producing the success of a school where two-thirds 
Of the sixth graders were performing two or more years 
below grade level. Another example offered by this 
author 1s the Brookover and Lezotte study. Upon 
examining the practices of eight elementary schools in 
Michigan they labeled six as improvers and two schools 
as decliners. The researchers concluded that high 
teacher expectations and an emphasis on basic skills 
objectives made the difference. Steadman states that a 
school only had to Increase five percentage points the 
number of students scoring above 75% on the statewide 
reading and math objectives. He believes schools like 
these two mentioned should not be considered models for 
school improvement. The second problem with the 
formula according to Steadman, is that the findings 
from many studies challenge the six factors. In the 
Edmonds and Fredrickson and Maryland State Department 
studies things surfaced contrary to the traditional 
effective schools formula. The teachers in ineffective 
schools held higher student expectations and they were 
more likely to take responsibility for their students" 
performance. The teachers also reported more 
instructional involvement by their principal than did 
teachers in the effective schools. 
These two reasons and the lack of research support 
for the formula raise serious questions about the 
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programs that have been based on it. Steadman's 
analysis of effective schools is a very different 
interpretation of the literature. He provides a more 
practical approach to school Improvement than the 
traditional effective schools formula. This approach 
does not Include the presumption that the principal can 
be both administrative and Instructional leader. 
The author's prescription for effectiveness are 
practices grouped into nine categories: 
1. Ethnic and racial pluralism 
2. Parent participation 
3. Shared governance with teachers and parents 
4. Academically rich programs 
5. Skilled use and training of teachers 
6. Personal attention to students 
7. An accepting and supporting environment 
8. Student responsibility for school affairs 
9. Teaching aimed at preventing academic problems 
Steadman's prescription should be thought of as a 
set of highly interrelated factors. Efforts in one 
area will generally make efforts easier in the others. 
Although he feels his prescription needs to be tested, 
the factors are by the best schools in the literature. 
Lastly, Steadman supports his alternative set of 
guidelines by asserting its concrete nature as opposed 
to abstract characteristics set forth in other studies. 
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Surma rv 
It appears that the greatest accomplishment of the 
effective schools research is that schools can and do 
make a difference. The literature relative to 
effective schools disproves the conventional wisdom 
that an impoverished background precludes the 
acquisition of basic reading ano math skills. And, 
what the connection between social class and academic 
achievement cannot be changed. The research also 
demonstrates, in today's back to basics climate, that 
schoo.s can be academically successful without making 
testing the major focus of their programs. In spite of 
the literatures' impressive findings, we must always be 
cognizant of its limitations. As Steaom.ar. stated 
effective schools research seems to be restoring too 
much faith in education as a social policy instrument.* 
Aithough this body of knowledge improves urban schools 
anc children's lives, this effort cannot end economic 
inequality or produce equal opportunity. 
This review provided the basis for an in-depth 
analysis of the Snug Harbor Community School and its 
Schoolwioe Project. This Chapter I supported project 
was based upon many of the ingredients and concepts 
illustrated in the effective schools literature. 
C H A P T E P III 
METHOD DESIGN AMD EVALUATION 
In order to examine the effectiveness of the 
school-based staff development program an 
Action/Descriptive research model was utilized. Based 
upon Kemmis (1988) Action research can be defined as a 
self-reflective inquiry into educational (social) 
situations in order to improve the rationality of: 
A) their own social or educational practices 
3, their understanding of these practices 
C) the situations in which the practices are 
carried out 
in education, action research has beem employed to 
examine school-based curriculum development, 
professional development, school improvement programs, 
and systems planning and policy development. Although 
these activities are frequently carried out using 
approaches, methods, and techniques unrelated to those 
of action research, participants in these development 
processes are increasingly choosing action research as 
a way of participating in decision making about 
oeve1opment. 
In terms of method, action research implements a 
se1f-ref1ective spiral of cycles of: p1annino. acting. 
observing and ref 1ecting. It is essential1y 
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participatory In the sense that It Involves 
participants reflecting on their practices. Action 
research expresses a commitment to the Improvement of 
practices and practitioners' understanding. This type 
of research Is collaborative. Involving coparticipants 
within an organization. 
It is appropriate that in researching the 
effectiveness of the school-based Staff Development 
program at Snug Harbor Community School an 
Act i on/Descr ipt i ve research model be utilized. 
Educational action research is a form of 
educational research which places control over 
processes of educational reform in the hands of those 
involved in the action. According to Corey (1988) 
Action research is a key part in the role of the 
professional educator. Kemmis (1988) states that 
participatory democracy involves substantial control by 
people over their own lives, and within that, over 
their work. He suggests that action research is a 
means in which this ideal can be approached. Within 
this Action/Descriptive research design the following 
procedures will be implemented: 
1. Detailed descriptions of the year long 
school-based Staff Development effort: 
1.1 The PIanning, 
1.2 Acting 
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1.3 Observ1ng 
1.4 Ref 1ecting 
Perppqraph ic Qvestionnaire--giwon to 31 staff 
participants to detail sample characteristics. 
Survey—given to students, staff participants and 
parents to establish the "School Environment." 
(Effective School Battery) 
Survey-given to all staff participants to 
determine the effectiveness of the Staff Development 
Program. Subgroup data will be included from the Early 
Childhood, Guidance, Primary/Intermediate and Special 
Education Teams. (Stages of Concern, Questionnaire) 
Egpw)atipn--al1 participants will be staff members 
of the Snug Harbor Community School and employees under 
contract of the Quincy Public Schools, and the City of 
Quincy, Massachusetts. 
Timetab1e--Data to be gathered will take place 
within the terms of the academic school year. 
Interpretation and discussion of all data will follow. 
Confidentiality of the Participants--ln order to 
protect the identity of all participants the following 
procedures will be taken: 1) participants will_not 
place their signature on any measurement tool, 2) 
written interpretive scoring will be executed by a 
confederate staff member, 3) any published individual 
62 
results alii not Indicate an individual's Social 
Security number. 
From the interpretation of the demographic data, 
surveys and comments relative to Staff Development the 
following research questions will be answered: 
* What are the teacher, student and parent 
perceptions of the “Educational Environment" at 
the Snug Harbor Community School ? 
* Has the School-Based Staff Development program 
at the Snug Harbor Community School effectively 
established teachers as "Team Members" ? 
* Has the School-Based Staff Development program 
at the Snug Harbor Community School effectively 
established teachers as "Educator's as 
Learners" ? 
* Has the design and implementation of a 
School-Based Staff Development Program within a 
"School-Wide Project" to meet the needs of the 
staff, students and community been effective ? 
SignLLLgangg qjl,.lhg.._Siydy 
This study has the promise of contributing to the 
effectiveness of the school-based staff development 
programs in institutions with unique at-risk student 
populations. Furthermore, this study intends to add to 
the current literature on "Effective Schools". Other 
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contributions to the field of education will be the 
perceptions relative to the teachers' roles as team 
members, and educators as learners and perceptions of 
the environment in which they work. 
Definition of Term** 
Effective School. A school in which there is 
satisfaction on the part of the parents, students 
and educators that students are learning what they 
need to learn. 
At-Risk Children. These children have a high 
likelihood of dropping out as well as having 
demographic, socio=economic and institutional 
characteristics such as: living in high growth 
states; an unstable school district; being a 
member of a low-income family; having low-academic 
skills (though not necessarily low intelligence); 
having parents who are not necessarily high school 
graduates; speaking English as a Second Language; 
bei\ng single parent children; having negotiable 
self-perceptions; being bored or alienated; having 
low self-esteem (Druian, 1987). 
Schoolwide Project. An upgrade of the entire 
educational program of the school. The concept 
stems from the Congress' perception that once the 
percentage of poverty reaches a very high level 
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(75%) it makes little sense to require that 
Chapter I services by supplemental. 
School-Site Management. Places the responsibility and 
authority for decisions at the school-level and 
establishes processes which, over time, prepare 
and support the school based improvement team to 
have more responsibility, commitment, and 
authority with respect to Important variables and 
resources. 
Action Research. Is a form of research carried out by 
practitioners into their own practices. Action 
research has been employed in school-based 
curriculum development, school Improvement 
programs and professional development efforts. 
Limitations of the Study 
There are limitations that restrict this study 
from being totally genera 1izable. The researcher was 
directly involved in the Staff Development Program. 
However, some steps were taken to limit researcher 
bias. 
1. Machine scoring will be utilized. 
2. A confederate staff member will disseminate 
all measurement instruments to staff, students 
and parents. 
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3. he researcher was not present when measurement 
Instruments were completed. 
4. Interpretive scoring and categorization was 
completed by confederate staff members. 
5. Both machine scoring and interpretive data was 
presented in a consistent format. 
Results will largely apply to elementary schools, 
and other Chapter I Schoolwide Project settings. 
CHAPTER IV 
RESULTS 
Planning 
Effective Schools research is replete with the 
concept of purposeful, structured, staff development as 
an important ingredient for an Effective School 
(Full an, Purkey & Smith, 1983, Murphy 8. Weil, Edmonds, 
1985). The purpose of staff development is to benefit 
the educator, as well as students and the community at 
1arge. 
Following several brainstorming sessions, attended 
by the full staff, the organization was established and 
peer selected team leaders were 
chosen. 
The school was divided into two units. The Early 
Childhood Unit (Four year old program - Grade 2), and 
the Intermediate Unit (Grades 3-5). The purpose of 
the division was to enhance the curriculum continuum as 
well as allow for teacher development within their 
respective units. 
Grade level curriculum teams were established for 
the coordination of classroom instruction in all areas 
of curricula. These curriculum teams were also 
responsible for text-1 earning materials, student 
placements and grouping. The grade level curriculum 
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teams will also be responsible for the monitoring and 
updating of student's progress within the 
implementation of the school-wide project. 
Schoolwide Cross-Grade Level Curriculum Teams Cie. 
Writing, Literature, Math, Reading, Language) were 
formed and were responsible for the monitoring and 
updating of student's progress within implementation of 
the schoolwide project. 
In addition, schoolwide administrative meetings 
were held once a month and assisted in coordination and 
communication within the schoolwide implementation. 
Within the proposed concepts, the following were 
the topics for in-service were discussed by the team 
leaders and administrators: common planning times; 
meetings--dates, times and priorities; resources in and 
out of system; curriculum definition; monitoring of 
student progress; social science; literature 
curriculum; science/health; writing workshops. 
Possible Topics of Inservice 
Following is a list of possible of topics of 
inservice: 1) Evaluation Procedures, 2) Behavior 
Modification, 3) Critical Thinking and Problem 
Solving, 4) Computer Lab, 5) Computers in the 
Classroom, 6) Whole Language (Internal), and 6) 
Developmental Education 
Snug Harbor Community School team leaders and 
administrators met In a planning workshop to discuss 
and design with the Intent to share with the total 
staff, a school-based staff development program that 
would meet the needs of our staff, students and 
community. The planning workshop was critical In the 
staff development project. 
Through discussion, administrators and team 
leaders approached the endeavor with the intent to 
create a balanced approach in which the educator as a 
learner and team member are Incorporated with 
schoolwide issues that allow for consistent growth and 
change within the total culture of the school as well 
as the structure of the schoolwide project. 
Within the planning the following basic principles 
adhered to: 
The purpose of this Staff Development project 
was not to gain unity through conformity. 
Each staff member is a competent professional, 
entrusted with the lives of children they 
teach. 
To externally "impose" a great deal of change 
in order to attain the appearance of unity 
would be counterproductive to the entire 
school. 
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Staff Development Is not staff Improvement. 
Staff Improvement Implies something Is lacking 
or wrong and needs attention. 
- The endeavors should allow each member of the 
staff an opportunity to better understand his 
own abilities, philosophy and approach to 
learning. 
The school-based program should journey beyond 
the individual's development and Include his 
relationship to other staff members and 
schoolwide issues. 
- Sharing of ideas, collaboration, and 
communications that allow for interaction are 
paramount in meeting stated goals and 
objectives. 
With the utilization of the above principles and 
current literature as a reference, the participants in 
the planning workshop placed developmental emphasis on 
three categories: 
The Environment of the School 
The Educator as a Learner 
The Educator as a Team Member 
Following the Staff Development Planning Workshop 
the participants presented the total staff with 
suggested distinctives of our schoolwide, School-Based 
Staff Development effort. 
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Sgfaoolwl tie Staff n»Y» I ~r[T)-n t 
At Snug Harbor Community School the goal is to 
develop the faculty's full capacity as Individual as 
well as members of a school team by: 
1. Fostering the concept that adults In a school 
community are continuous learners. 
2. Providing opportunities for staff to develop 
understanding of such educational processes as 
a. the educational and social role of the 
school in a rapidly changing American 
soc1ety. 
b. the fundamental concepts of curriculum and 
learning through inservice workshops and 
seminars, visits to effective programs in 
one's own and other schools, and attending 
conferences. 
c. the basic principles underlying the 
education of children with unique needs. 
3. Providing opportunities for revising and 
revitalizing instructional approaches to 
curriculum by providing team planning and 
development workshops in curriculum areas with 
emphasis on record keeping assessment and 
accountabi1ity. 
4. Using each staff member as a resource by - 
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a. effectively communicating about programs 
and materials in curriculum areas 
appropriate to the needs of the school 
b. demonstrating instructional skills and 
strategies for implementing curriculum in 
the classroom, staff meetings, and in 
workshops. 
c. developing and maintaining resources such 
as a professional library. 
d. identifying consultants in areas of staff 
needs. 
e. providing critical analysis of new 
materials, resources, and equipment. 
f . orienting new teachers to school programs 
and available resources. 
Other distinctives included: 
#Professional Development Workshops 
#Team Leader Workshops 
#Teams: - Early Childhood 
- Primary/Intermediate 
- Special Education 
- Guidance 
- Schoolwide Team 
Literature 
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ve 
~ Writing 
orade Level, Cross Grade Level 
- Curriculum Teams 
•Team Goals. Objectives. Priorities and Timelines 
♦Acfcinistrat1ve Schoolwide Meetings 
♦Curriculum and In-Service meetings Initiated by 
the staff 
♦Attendance at conferences and visits to effect!1 
programs 
♦Evaluation of the Program 
♦Input into Budget and Curriculum 
Total staff participation, decision making, and 
collaboration using the suggested Staff Development 
program distinctives led to the Staff Development Goals 
for Snug Harbor Community School. 
As portrayed in Table 1, level I was headed by 
three main goals. Level II was devoted to specific 
performance goals and organizational concepts through 
collaborative processes. Level III was initiated wlth 
regard to staff evaluation and recommendations relative 
to the School-based Staff Development effort. Level IV 
lent itself to implementation of all evaluations and 
staff, community, and student input relative to the 
Staff Development project for the school year. 
In reference to Table 1, levels I, III, and IV are 
the same for all Staff Development teams. Their 
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Table 1 
Level I 
11. 
1 To enhance the school 
1 environment by providing 
1 opportunities for 
1 revising, revitalizing 
1 instructional approaches 
1 to the curriculum. 
1 
12. | 
1 To develop the 1 
1 educator as a I 
1 learner. | 
1 1 
1 1 
1 1 
J. i 
3. | 
To utilize the 1 
teachers as 1 
team members 1 
1 
1 
1 
1 
1 
V 
1 
1 
V 
1 
1 
Level III 
V 
1 
1 
1 
V 
Surveys 1 Curriculum 1 Staff 1 Teams 
Students 1 Standardized 1 Consultants 1 Schedules Staff 1 Tests 1 School visits 1 Team planning 
Parents 1 Topical 1 In-service 1 Leaders 
1 Outlines 1 Technology 1 Grade level 
1 Curriculum 1 (Computer) 1 Cross grade 
1 Materials 1 I Literature 
1 1 1 WritinqWorkshoD 
1 
1 
1 
1 | 1 1 Early Childhood 
1 1 1 Primary/Intermediate 
1 1 1 1 Guidance 
1 1 1 1 Special Educatio 
1 
1 
1 
1 
1 
1 
1 Schoolwide 
1 
1 
1 
1 
1 
1 
Level IIII 
1 
1 
V V V V 
Main Office 
Eval/Rec 
Staff 
Eval/Rec 
Staff evaluation 
for curriculum 
changes 
Staff evaluation I Staff evaluation 
recommendations I recommendations 
I 
V 
Implementation 
I Level IV I I 
V V v 
Implementation Implementation Implementation 
curriculum work, and the emphasis on educator as a 
learner appropriately varied from team to team. 
The other component of Level II ls stUdent. parent 
and staff surveys. According to Effective 
School/At-Risk Student literature students who are 
without sufficient educational supports and experiences 
in either the classroom, home or school are considered 
to be at-risk of failing to learn. Also, Edmonds 
(1979) defined an Effective School as one in which 
there is satisfaction on the part of the parents, 
students and educators that students are learning what 
they need to learn. With this information surveys were 
issued to students, parents and staff of the Snug 
Harbor Community School. The objective of these 
surveys was to give parents, teachers and students an 
opportunity to express their attitudes and opinions 
concerning the educational programs, school environment 
and attitudes toward the school. 
Informal Student Survey Results and Summary 
The survey instrument given to students in grades 
2-5 was "school-made." The unavailability of an 
appropriate student attitude measurement tool 
necessitated this procedure. The student survey was 
designed to measure their attitudes in eight different 
areas of the school setting. There were sixty (60) 
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questions which all required a yes or no response, one 
hundred and sixty two <162) students participated. In 
order to present the results of the survey, the number 
of yes responses was divided Into the total <162) to 
obtain an average percentage of "yes •' answers from the 
students. The following are the results of the survey; 
It summarizes students" attitudes within the eight 
areas used for the survey: 
1. ATTITUDES TOWARD SELF ( % YES Response ) 
I like myse 1 f -¥ 
In school I am learning what I need to know-91% # 
I feel I do not have much to be proud of -25% ** 
I find it easy to talk to all kinds of people -- 60% 
If I want to I can explain things well -75% 
Sometimes I think I am no good at all -35% * 
I know how to get along with teachers-81% # 
I sometimes get angry -79% ## 
I read several whole books every week - 48% 
I often feel awkward and out of place -32% 
It is easy to get along with many people-69% 
I feel no one really cares much about 
what happens to me - 18% *# 
I am the kind of person who will always 
make It if I try -95% * 
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2. ATTITUDES TOWARD TEACHERS < % YES Response ) 
Teachers let students know what they 
expect of them _ 
Teachers say nice things about my classwork — 
Teachers treat students with respect _ 
Teachers do things that make students 
feel put down - 
I 1 ike the teachers  
I have lots of respect for my teachers _ 
Teachers here care about the students _ 
93% * 
90% * 
92% * 
13% 
96% # 
91% * 
93% * 
3. ATTITUDES TOWARD THE ADMINISTRATION C % YES 
RESPONSE ) 
The principal is fair -83% 
The principal runs the school with a firm hand - 70% 
The principal lets students know what he 
expects of them -90% * 
I like the principal -85% * 
4. ATTITUDES TOWARD SAFETY ( % YES Response ) 
Do you feel someone will bother you 
on the way to or from school -30% 
Do you feel someone will hurt or bother 
you in school -29% ** 
Do you feel safe inside the school -85% * 
Has anyone threatened you in school 38% ** 
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Have you had a fight In school within 
the past year _ 
38% #* 
5. ATTITUDES TOWARD SCHOOLWORK ( % YES Response 
I turn my homework in on time _ 
My schoolwork is messy _ 
I don't do my homework - 
If I have a lot of homework, I try 
to finish all of it - 
) 
77% 
16% 
21% #* 
94% * 
6. ATTITUDES TOWARD SCHOOL C % YES Response ) 
This school makes me like to learn -82% * 
I feel like I belong in this school -79% 
I like the counselors -89% # 
I like the classes I am taking -91% * 
I like this school -83% # 
Did you win an award because of 
your work at school 74% 
Do you get something special as a 
reward in class -86% * 
It is hard to change the way things 
are done at school -67% ** 
This school hardly ever tries anything new - 49% 
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7. ATTITUDES TOWARD FRIENDS <% YES Response ) 
Most of my friends think getting good 
grades Is important _ 
85% # 
Most of my friends think school Is a pain _ 43% 
8. ATTITUDES TOWARD SCHOOL RULES ( % YES Response ) 
Everyone knows what the school rules are _83% * 
The school rules are fair _ u 
Punishment for breaking school rules 
is the same for everyone - 
Students can get an unfair school rule 
changed  35% „ 
Teachers and the Principal make plans 
to solve problems 9595 ¥ 
Students are seldom asked to help 
solve a school problem 47% 
Students have helped to make the 
school rules  3% ## 
Have you been sent out of class 
for punishment -30% 
Did you have to stay after school 
as a punishment -56% ** 
There is an asterisk placed where the results were 
outstanding and two asterisks where the result was a 
concern to the staff. Overall, the results were 
79 
excellent and of keen Interest to the staff, parents 
and students. 
Earent Survey Results and Summary 
The Parent Opinion Survey, was given to students 
to take home to their parents. The survey contained 
two parts. The first part consisted of fifty-one 
questions and parents used a separate bubble sheet to 
fill in one of the following responses as shown in 
Table 2. This portion of the parent survey was sent to 
a scoring company to produce the results listed in this 
report. 
The second part, Table 3, featured four open-ended 
questions and required a narrative response from the 
parents. Machine scoring was not available for this 
section due to its narrative nature. Therefore, for 
consistency the responses were ranked using the same 
response categories as the first portion of the survey. 
Seventy parents responded to the questions and 
percentages were determined by dividing the number of 
responses in each category by the total. 
Parent Opinion Survey. Parl-E 
The open ended questions were read and for 
consistency were ranked using the same response 
categories used with Part A, that is : strongly agree, 
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Table 2 
Earent Opinion snrVey. par^ ft 
CDlsagreeJ^^D^Strlngty’DislgreeJ^NA COJdeAlded>’ ° 
Categories)°n °f tta Sd S^~>’ 
SA A U D SD NA PCT 
01 Students are respectful 
of each other 
3.9 46.5 16.5 10.2 10.2 5.5 50* 
02 Students-Teachers work- 
relations good. 
29.9 54.3 7.1 1.6 0.8 6.3 84* 
03 Children's progress 
reports adequate 
38.6 41.7 6.3 5.5 0.8 7.1 80* 
04 Parents Advised of 
educational practices 
30.7 46.5 8.7 7.1 0.8 6.3 77* 
05 School decisions reflect 
parental concerns 
16.5 37.0 28.3 7.9 3.9 6.3 54* 
06 Community active in 
school operations 
18.1 33.9 23.6 13.4 7.1 3.9 52* 
07 Children are learning how 
to cope with change 
24.4 46.5 18.9 4.7 0.8 4.7 71* 
08 Students are not taught 
about world problems 
10.2 37.8 25.2 18.9 3.9 3.9 48* 
09 Language arts instruction 
adequate 
40.2 48.8 3.9 0.8 2.4 3.9 89* 
10 Mathematics instruction 
adequate 
43.3 42.5 6.3 1.6 0.8 5.5 86* 
11 Science instruction 
adequate 
17.3 51.2 22.8 2.4 0.8 5.5 64* 
12 Students taught morals 
and ethics 
23.6 46.5 21.3 3.1 
Continued on next page 
1.6 3.9 70* 
Table 2 Continued 
SA A U D SD NA PCT 
13 School helps students 
socialize well 
15.7 54.3 18.1 6.3 0.8 4.7 70% 
14 Mental as well as physical 
health taught 
18.1 45.7 25.2 4.7 2.4 3.9 64% 
15 Social studies instruction 
adequate 
18.1 46.5 22.8 3.9 2.4 6.3 65% 
16 Girrlculum prepares for 
higher education 
17.3 40.9 26.0 7.1 1.6 7.1 58% 
17 Homework adequate to 
promote learning 
26.8 45.7 10.2 10.2 2.4 4.7 73% 
18 Discipline fairly good 
In our school 
11.8 30.7 29.9 13.4 9.4 4.7 43% 
19 Alcohol/drugs not serious 
in our school 
26.0 26.8 19.7 7.9 13.4 6.3 53% 
20 Vandalism is serious 
in our school 
6.3 19.7 28.3 18.1 19.7 7.9 26% 
21 Outsiders not threat 
to our students 
15.7 33.1 17.3 13.4 11.8 8.7 49% 
22 Absenteeism not serious 
in our school 
6.3 23.6 38.6 15.7 7.9 7.9 30% 
23 Classes relevant to 
students' lives 
6.3 40.6 34.6 9.4 2.4 6.3 47% 
24 Curriculum offered Is 
of high quality 
18.1 52.8 15.7 7.1 1.6 4.7 71% 
25 Students seldom motivated 
to excel 1 
18.1 33.9 17.3 18.9 
Continued on next page 
6.3 5.5 52% 
82 
Table 2 Continued 
26 Teachers generally 
are competent 
SA 
37.8 
A 
44.8 
U 
8.7 
D 
1.6 
SO 
0.0 
NA 
7.1 
PCT 
83% 
27 Mostly I'm satisfied 
with our school 
37.8 45.7 6.3 2.4 1.6 6.3 84% 
28 Grading receives proper 
emphasis 
21.3 54.3 10.2 6.3 0.8 7.1 76% 
29 Variety of curriculum 
is adequate 
7.9 57.5 26.0 3.9 0.0 4.7 65% 
30 Edicational change is 
about right 
13.4 55.1 19.7 3.1 1.6 7.1 69% 
31 Social development gets 
proper emphasis 
7.9 52.8 25.2 6.3 2.4 5.5 61% 
32 Activities programs are 
sufficient 
12.6 45.7 31.3 9.4 3.9 7.1 58% 
33 Participation in activities 
important 
37.8 45.7 4.7 3.1 0.8 7.9 84% 
34 Athletics receive right 
emphasis 
8.7 45.7 27.6 7.1 4.7 6.3 54% 
35 Activities too expensive 
for some students 
8.7 15.0 26.0 26.0 15.7 8.7 24% 
36 Counseling program adequate 
to needs 
27.6 44.9 13.4 6.3 2.4 5.5 73% 
37 Health services adequate 
to needs 
17.3 61.4 11.0 3.9 1.6 4.7 79% 
38 Media Center central to 
learning 
40.2 46.5 7.8 0.0 0.0 5.5 87% 
39 Transportation services 
are adequate 
17.3 45.7 18.1 7.9 4.7 6.3 63% 
40 Lunch program is appropriate 18.9 48.6 5.5 13.4 6.3 6.3 69% 
to needs 
Continued on next page 
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Table 2 Continued 
SA A U D SD NA per 
41 Our school is well maintained 18.1 53.5 12.6 6.3 2.4 7.1 72* 
42 Morale of the students is good 14.2 48.0 20.5 10.2 3.1 3.9 62* 
43 It is easy to meet with a 
teacher 
37.8 48.8 4.7 0.8 1.6 6.3 87* 
44 It is easy to meet with 
acininistrat ion 
33.9 40.8 17.3 0.8 0.8 6.3 75* 
45 Teachers care about my child 45.7 40.9 5.5 0.8 0.8 6.3 GO
 
-
^
1 
46 School rules are reasonable 33.1 54.3 4.7 1.6 0.8 5.5 87* 
47 Facilities are adequate to 
curriculum 
15.7 63.0 12.6 1.6 0.0 7.1 79* 
48 Staff elicits help from 
community services 
18.1 49.6 22.0 3.1 0.8 6.3 
o
o
 
V
O
 
49 Curriculum is adequate for 
special students 
25.2 40.8 21.3 3.9 1.6 7.1 66* 
50 Spending priorities are 
appropriate 
7.1 40.2 40.2 3.1 3.9 5.5 47* 
51 Students are getting 23.6 53.5 9.4 3.9 2.4 7.1 77* 
maximum learning experience 
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Table 3 
Parent—Opinion Survey. Papt- p 
STRONGLY 
AGREE 
AGREE UNDECIDED DISAGREE STRONGLY 
DISAGREE 
1. I feel our teachers and 58 % 
adninistrators are 
interested in parent 
opinions about our 
school. 
17 % 17 % 2 % 1 * 
2. I feel our students 48 \ 
are receiving quality 
instruction. 
34 % 12 % 1 % 2 % 
3. The curriculum covers 34 % 
the skills students 
need to acquire. 
37 % 21 % 1 % 
4. The school atmosphere 
promotes learning. 
52 24 % 2 % 1 % 1 % 
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agree, undecided, disagree, strongly disagree. Seventy 
<?0> parents responded to the questions and percentages 
were determined by dividing the number of responses In 
each category by the total as shown In Table 3. 
As In the student survey the results were useful. 
Interesting, and favorable. 
Teacher Survey Results and Summary 
The Effective School Battery provides Information 
about the school's climate and teachers. 
The psychosocial climate describe the perceptions 
of teachers toward the school and its management. 
Psychosocial climate includes such things as staff 
morale, the fairness and clarity of school rules, 
relations with parents and the community, and other 
aspects of the way the school is perceived by its 
teachers. 
The population characteristics describe teacher 
job satisfaction, participation in continuing 
professional development, and attitudes about education 
which contribute to school climate. 
Reference Norms 
Norms are needed to interpret scores in any type 
of educational measurement. Norms are used to determine 
if a given score is high or low in reference to some 
identifiable population. The norm group to which our 
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school was compared In this report was composed of 
mostly urban schools. 
Table 4 shows the rules for assigning verbal 
Interpretations to scores. 
The results of the surveys, as shown In Table 5, 
as well as the participation of the staff, students and 
parents were extremely useful In the staff development 
endeavor. The staff found the results of the survey to 
be enlightening, favorable and valuable. 
Act 1nq/Observ\nn 
The next step in the Action Research model was a 
continuation of the "se1f-ref1ecting spiral of cycles," 
the acting and observing. It was appropriate within 
this portion of the dissertation to discuss more of the 
collaborative processes relative to the Staff 
Development endeavor. 
Administrative Meetings 
Administrative meetings were purposefully kept to 
a minimum in both the number of meetings as well as the 
length of the session. In almost all cases the 
administrative business dealt with the basic 
administration of the school and central office 
administration. The meetings were held on the first 
Tuesday afternoon of the month and were designed to 
precede staff Schoolwide Meetings. All items on the 
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Table 4 
Reference Normp 
Percent i le Interpretation 
94th and above Very High 
85th to 93rd High 
70th to 84th Moderately High 
31st to 69th Average 
16th to 30th Moderately Low 
7th to 16th Low 
6th and below Very Low 
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Table 5 
Teacher s^rvftv 
Verbal Interpretive Summaries 
SCALE MEANING 
PCT. 
OUR 
SCHOOL 
Safety How safe teachers report the school 
environment to be. 
88 HIGH 
Morale Degree of enthusiasm of a school's 
faculty, and faculty confidence In 
the school. 
98 VERY 
HIGH 
Planning and 
Action 
Teacher reports of the degree to which 
the school takes an experimenting or 
innovative approach to planning school 
programs. 
95 VERY 
HIGH 
Smooth 
Administration 
How teachers perceive the school 
actainistration. 
97 VERY 
HIGH 
Resources Indicates whether teachers report adequate 
instructional supplies and other resources, 
or whether they report difficulty in 
obtaining needed teaching supplies. 
85 HIGH 
Race 
Relations 
Indicates how well different ethnic groups 
get along. 
63 AVERAGE 
Parent/ 
Community 
Involvement 
The degree to which the school uses 
cannunity resources in its programs. 
58 AVERAGE 
Student 
Influence 
Teacher perceptions of the extent to which 
students participate in school decisions. 
50 AVERAGE 
Avoidance of Use 
of Grades as a 
Sanction 
The extent to which teachers avoid lowering 
grades in response to student misconduct. 
93 HIGH 
Job Satisfaction Indicates how the average teacher feels 
about his or her job. 
94 VERY 
HIGH 
Interaction vith 
Students 
Indicates how much positive social 
interaction the average teacher reports 
having with students. 
25 MODERAT 
LOW 
Continued on next page 
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Table 5 Continued 
Personal Security Indicates the average teacher's 
experience of personal victimization. A HIGH 
score implies teachers rarely experience 
indignities or victimization in the school. 
Classroom 
Order 1iness 
Indicates how orderly the average teacher's 
classroom is. 
Professional Indicates how much exposure the average 
Development teacher in the school has had in the past 
year. 
Nonauthoritarian Indicates the average teacher's attitude 
^tt:tude student-teacher authority relations. A HIGH 
score implies many teachers have a flexible 
attitude about coping with student misconduct. 
MODERATE 
HIGH 
AVERAGE 
HIGH 
HIGH 
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agenda were clearly -total school-, or -majority of the 
school”. Staff Issues. Other administrative Items were 
printed In the -Weekly Notices- to enhance 
communication in order not to take away from staff 
development team time. The Appendix A contains 
examples of administrative agendas. 
Role Of—the Team Leartpr^ 
ihis pivotal role in the Staff Development effort 
was critical to its success. Team leaders were 
instrumental in the: planning, administering, 
observing, monitoring, communicating, being 
administration liaison, and promoting as well as 
participating in the process as a whole. 
Individual Teams 
Teams additional to the Schoolwide group were 
created with the understanding that within each team 
there would be issues relating to sub-groups of that 
team. Those issues as well as schoolwide and total 
team items were important to the success and 
development of each team. 
Within the Acting/Observing section each team 
(Guidance, Primary/Intermediate, Early Childhood, 
Special Education) followed a staff development 
flowchart which contained their individual team goals 
(See Table 6). 
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Table 6 
Snug Harbor Cppmunlty Srhnol Gulri,nT”rr 
Level I 
•1- 12. |3. 
1 To enhance the school 1 To develop the 1 
1 environment by providing 1 educator as a 1 
1 opportunities for I learner. l 
1 revising, revitalizing 1 1 
1 instructional approaches 1 1 
1 to the curriculum. 1 1 
' 1 1 
1 
To utilize the 1 
teachers as I 
team members 1 
1 
1 
1 
1 
1 
-+- 
1 
1 
 , 
1 Level II 1 
1 
1 
1 
V V V V 
1 
Surveys 1 
1 
Parent 1 
1 
Staff 1 Teams 
1 Workshop 1 1 
Students- 1 Cultural 1 Consultants 1 Guidance 
informal 1 Diversities 1 School visits 1 Team planning 
Staff-Effective (families, 1 In-service 1 Team Leaders 
School Battery students) 1 Technology 1 Grade level 
Parents-ParentI Preschool 1 (Computer) 1 Cross grade 
Opinion Inven- Research 1 1 Schoolwide Team 
torv 1 Presentations^- -5) 
1 
1 
.+ 
1 
1 
1 
. 1 
1 Level III 
1 
1 
1 
1 
V V V V 
Survey results Staff evaluation Staff evaluation 1 Staff eval. 
and 1 for curriculum recommendations 1 rec. 
recomendations changes Stages of Concern 1 Stages of 
1 1 Concern 
1 Informal Assess- Open-Ended State- 1 Open-Ended 
1 ments ments 1 State- 
1 1 ments 
1 Informal Assess- 1 Informal 
1 ments 1 Assess- 
1 1 ments 
1 
1 
Computer Center 1 
1 
1 
1 
1 
1 
1 
Level IV 1 
1 
1 
V V V V 
Implementation Implementation Implementation Implementation 
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Also Included In the Acting/Observing process was 
the demographic Information for each team, as well as. 
Informal observations and remarks from the 
partic1 pants. 
Guidance 
I* Demograph1cs- Total Group Membership - 5 
Females _ 5 
Males _ 0 
Classroom Teachers - 0 
Other Professional 
Staff _ 5# 
mother Professional Staff consist of Five(5) Guidance 
Counse1ors. 
11. Goa 1s 
A. Increase communication and involvement with 
Asian families 
B. Provide parent education workshops for 
preschool-grade 2 
C. Develop longitudinal study of previous 
preschoolers at Snug Harbor Community School 
D. Discuss possibility of home visits to families 
of preschoolers through grade 5 
E. Guidance team will meet three times to discuss 
mutua1 families 
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III. Scheduled Meetings 
These team-scheduled meetings served as a guide 
(with flexibility in mind) for the year-long effort. 
All planned activities were team appropriate as well as 
relating to the Schoolwide Goals. 
guidance Informal Observation* and Remark 
IV. Participant Observations and Remarks: 
1. School Environment 
POSITIVES 
Felt an integral part of SHCS as a whole unit. 
Had opportunity to meet w/other guidance 
counselors to discuss issues and cases. 
Parent involvement was good. 
ISSUES/CONCERNS 
Need to increase parent groups. 
Use Tuesday afternoons to meet w/teachers and 
parents - neglected this area. 
Organize Tues. afternoons to have time for our own 
work. 
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2. Educator as a Learner 
POSITIVES 
Explored Aslan culture, shared articles, discussed 
needs and utilization of system and what It has to 
offer. 
ISSUES/CONCERNS 
Need to continue to work on Aslan Issue. 
Specific groups for specific issues; i.e 
alcoholism, divorce & separation, making friends etc.. 
Develop more classroom activities. 
Continue with parent workshop presentations. 
3. Educator as a Team Member 
POSITIVES 
Gained information by being on team. 
In city wide staff meetings we presented a 
cohesive group - good. 
Group worked well together. 
Good to be a part of the school and not just a 
separate unit. 
ISSUES/CONCERNS 
Divide into 2 teams for part of time-preschool 8. 
elementary guidance need to be worked on separately at 
times. 
Early Ghiirth^ T„nm 
The following describes the components of Table 7. 
I. Demographics - Total Group Membership - 10 
Female _ 9 
Male j 
Classroom Teachers - 8 
Other Professional Staff - 2* 
Other Professional Staff consisted of one(l) Media 
Specialist and one (1) Motor Skills Specialist. 
II. GOALS 
A. Evaluation of individual students and 
improvement in quality of teaching/learning 
time. 
B. Teacher Evaluation Narrative (physical needs, 
policy questions, general concerns) 
C. Workshops in First Aid, Math Manipu1 atives, 
Whole Language Fine Motor Centers 
D. Questions/Concerns during school year 
III. SCHEDULED MEETINGS 
These team-scheduled meetings 
(with flexibility in mind) for the 
served as a guide 
year-1ong effort. 
All planned activities were team appropriate as well as 
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Table 7 
Early Childhood T»*n 
Level I 
To enhance the school 
environment by providing 
opportunities for 
revising, revitalizing 
instructional approaches 
to the curriculum. 
To develop the 
educator as a 
learner. 
3. 
To utilize the 
teachers as 
team members 
1 I Level II I 
_V_V_V V V V V 
Surveys 1 
1 
l 
Curriculum 1 
Development 1 
1 
Staff l 
1 
Teams 
Students- 1 Child 1 Consultants 1 Early Chi1dhood Team 
informal 1 Development 1 School visits 1 School wide Team 
Staff-Effective Evaluation 1 In-service 1 Team, Planning 
School Battery 1 Technology 1 Team Leaders 
Parents-Parentl 
Opinion Inven¬ 
tory 1 
1 
1 
1 
(Computer) 1 
1 
i 
Grade Level 
Cross Grade 
1 
1 
1 
1 
1 
1 
1 
1 
1 l 
I 1 
1 1 
1 1 
1 1 
1 1 
1 1 
1 Level IIII 
1 
1 
1 
1 
1 
1 
1 
1 
V V V V 
1 
Survey Results Staff evaluation 
1 
1 Staff evaluation 
1 
1 Staff evaluation 
and 1 for curriculum 1 recccmendations 1 recommendations 
Recommenda- 1 changes 1 Stages of Concern 1 Stages of Concern 
tions 1 Informal Assess- 1 Open-Ended State- 1 Open-Ended State- 
1 ments 1 ments 1 ments 
1 1 Informal Assessments Informal Assess- 
1 
1 
1 Computer Center 
1 
1 ments 
1 
1 
1 
1 
1 
1 
Level IV 1 
1 
1 
V V V V 
Implementation Implementation Implementation Implementation 
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IV. PARTICIPANT OBSERVATIONS AND REMARKS 
1. School Environment 
POSITIVES 
This year's activities continued to encourage and 
bolster morale. 
I didn't realize how good people were feeling 
about the building until I took a course and several 
"Snuggies" were sharing their successes with teachers 
from other bui1 dings. 
There were many opportunities to learn. (Math Our 
Way, Science) 
Environment positive, educational achievement of 
students rewarding. 
Parent/Child day challenging, but successful 
program. Hope to continue it. 
School environment enhanced with small groups 
blending people's talents, and learning more about what 
everyone else does. 
I am thankful about learning about "Math Our Way" 
and "Windows on Science" 
Meeting together helped in developing a broader 
view of needs of other programs. 
A sense of working together to improve staff 
members programs was evident. 
My classroom set-up for this year was very 
enjoyable, and I was very comfortable with my 
curriculum, children, and staff. 
The actual set-up of my room was very motivating 
for my children to learn. 
The display of children's work throughout the 
halls gives the children a sense of pride. 
The teacher's attitude makes Snug Harbor a 
positive and rewarding place to be, especially the 
friendships that develop. 
ISSUES/CONCERNS 
I would like more opportunities to visit other 
classrooms at Snug Harbor (i.e. Extended Kindergarten) 
Physical space and equipment was a problem. 
Need time to meet with Kindergarten teachers 
concerning curriculum, and decide on how to help the 
flow from one level to another. 
I want to learn more next year on the "specifics" 
of kindergarten curriculum, and share more ideas about 
appropriate preschool and kindergarten curriculum, we 
did not do much in this area, and it is still a 
question. 
I found my parents difficult, but nothing I 
couldn't handle. 
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I would like scheduled computer, motor, and 
possibly an aide on Tuesdays. 
2. Educator as a Learner 
POSITIVES 
Summer curriculum workshop last summer was most 
beneficial. The opportunity to plan with grade teams 
was very successful. 
I received a lot of material on the various 
subjects of interest to educators. 
Glad for insight concerning Math programs. Science 
activ1t1es. 
I felt I learned a great deal this year. I 
strongly believe in the mentor program and feel I 
utilized it to a great extent. 
I was very comfortable working with El lie 
VerdunCTesting Specialist) on testing, and felt the 
schoolwide meetings were interesting. Informative and 
useful. Through the schoolwide meetings and mentor 
programs I have learned a great deal. 
As a learner, the summer curriculum workshop was 
the most helpful, Tom was of great assitance last 
summer and throughout the year. 
The parent/child day program was outstanding. 
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I enjoyed working with Gwen Caldwe11(Motor 
Specialist), she was extremely Informative. 
I loved sharing Ideas and strategies. 
2. Educator as a Learner 
ISSUES/CONCERNS 
Time constraints are a problem. 
We need more cross training from other teachers 
within the building who have skills to share. 
We need more mini classes from outside people. 
I would like to know more about the Social Service 
Agencies involved with our 
chi1dren. 
Some topics and materials were not appropriate. 
I would like to visit other schools and programs. 
I would like to attend the Kindergarten 
Conference, or Early Childhood workshops. 
I would like more involvement in the computer, and 
time to plan my material 
on the computer, which could be printed out for others 
use as well. 
Lack equipment for older children. 
Interested in attending pre-school workshops on 
curricu1 urn. 
Need definite procedures for testing which are 
consistent from year to year. 
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Would like to visit other classrooms. 
Would like to have at least one planned field trip 
each year. 
I would team leaders to work with team to 
establlsh agendas and topics. 
I would like to visit developmental childcare 
centers, or other 4 year old programs. 
I would like to have access to the computers for 
quality pre-K programs. 
A budget Item might be developed to help get books 
or videos for the professional library. 
3. Educator as a Team Member 
POSITIVES 
I felt appreciated as a team member, and that the 
goals of the classroom were met. 
Team members were more than willing to share. 
It was nice to have the opportunity to be included 
in a team. 
The mixture of different staff positions helped 
foster different perspectives on issues. 
Team members worked with me a great deal at 
different times of the day on team Issues. The team 
concept was very beneficial for a first year teacher. 
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I thought everyone worked very well together, to 
the children's benefit. It was very rewarding, and I 
hope it continues. 
ISSUES/CONCERNS 
At times I feel spread too thin. In an attempt to 
service all, I sometimes feel I am shortchanging many 
students. 
I would like a schedule of the meetings for next 
year. 
I hope to have more input and more understanding 
of what our team goals are. 
I would like to see more continuity as a group, 
more communication would be suggested to improve. 
I need more time to participate in the program, 
particularly in the designing of curriculum. 
Sometime the spread of children's ages was 
difficult. 
Consistent scheduling of meetings with advanced 
Information on topics. 
Notification of all meetings in advance, the 
Friday before in writing. 
We need our own mailboxes. 
I was not able to attend all the staff meetings 
because they took place on Tuesday afternoons. 
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Special F.rinr ^ f | «p»p 
The following describes the components of Table 8. 
I. Demographics: Total Group Membership - 9 
Females _ 8 
Males _ « 
Classroom Teachers - 5 
Other Professional Staff - 4* 
Other Professional Staff include: a Psychologist, a 
Speech Therapist, an Educational Testing Specialist, 
and a Resource Room Teacher 
11. Goals 
A. Provide educational and social opportunities 
for parents. 
B. Organize suggested developmental parent/child 
act 1vi11es. 
C. Establish a computer software library for 
preschool 1 eve 1 . 
D. Discuss individual case studies on bimonthly 
basis. 
E. Continue visits to other preschool and special 
needs programs. 
F. Plan workshops on Total Communications, 
Infectious Diseases, and Child Abuse and 
Neglect. 
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Spec la 
Table 8 
lL Educat 1 nn Team fin*l« 
Level I 
11. 12. | 3. | 
1 To enhance the school 1 To develop the 1 To utilize the 1 
1 environment by providing 1 educator as a I teachers as I 1 opportunities for 1 learner. i team members 1 
1 revising, revitalizing 1 1 
1 instructional approaches 1 1 
1 to the curriculum. 1 1 
1 i 
Level II I 
V V V V 
Surveys 1 
1 
Increased 1 
1 
Staff l Teams 
1 Parent 1 1 
Students- 1 Involvement 1 Consultants 1 Special Education 
informal 1 Computer 1 School visits 1 Team planning 
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III. Scheduled Meetings 
These team-scheduled meetings served as a guide 
(with flexibility in mind) for the year-long effort. 
All planned activities were team appropriate as well as 
relating to the Schoolwide Goals. 
Special Education Informal Observations and Rem 
IV. Participant Observations and Remarks 
1. School Environment 
POSITIVES 
Continue to improve on parental involvement—very 
successful this year. 
A very productive year-school environment is 
organized and successful. 
Schoolwide Program has worked and will show 
results in test scores and attitudes. 
I like the scheduling and it should continue next 
year. 
ISSUES/CONCERNS 
To be integrated into Early Childhood Team to 
increase mutual understanding and cooperation. 
To meet on a regular basis with EC team. 
To integrate PreSchool Special Needs with Early 
Childhood programs on an informal but consistent basis. 
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PSSN should be joined up with EC rather than 
Resource Room because Issues are more logically 
connected. 
2. Educator as a Learner 
POSITIVES 
To continue to visit other related programs. 
To continue to have relevant workshops for our 
needs and concerns. 
To continue observations of other programs. 
ISSUES/CONCERNS 
Workshops on relevant topics in the morning. 
Workshops offered both at Snug Harbor and at other 
schools. 
I would like a few more Tuesdays to plan, 
especially at the beginning of year. 
Testing information gave staff an opportunity to 
see what other levels are teaching. 
3. Educator as a Team Member 
POSITIVES 
To continue meeting with the Special Needs Team. 
To meet with the Early Childhood Team. 
Felt very connected to PSSN Team and benefltted 
from 1t. 
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ISSUES/CONCERNS 
All Early Childhood staff having an opportunity to 
get together and share. 
M1s-communicat 1 on with Dr. Osborne regarding time 
of meetings. 
BuLmary/Intermed!ate Tp*n 
I. Demographics - Total Group Membership - 16 
Female _ 15 
Male _ 1 
Classroom Teachers - 12 
Other Professional Staff - 4* 
The four (4) other professional staff included: 
Music/Art Teacher, Writing Skills Teacher, and Two 
Chapter 1 Staff. 
II. Goals 
A. Analyze standardized tests and our current 
curricu1 urn 
B. Provide means for monitoring and managing 
student performance from grade to grade 
C. Explore and develop new techniques in behavior 
management 
D. Improve student attendance 
E. Achieve 100% student completion of homework 
F. Providing in-service workshops 
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G. Providing time for team planning In curriculum 
areas 
III. Scheduled Meetings 
These team scheduled meetings served as a guide < 
with flexibility in mind) for the year-long effort. 
All planned activities were team appropriate as well as 
relating to the Schoolwide Goals. 
IV. Participant Observations and Remarks 
1. School Environment 
POSITIVES 
Continue to evaluate curriculum and revise as we 
have been doing. 
Opportunity to work at grade level on curriculum 
and testing. 
Children and staff benefit from small groupings in 
math and reading. 
Enjoy being part of an innovative school. 
Literature and writing were great additions. 
Growth between the three programs. 
More organized and prepared with "blocking". 
Good to start with, improved! 
Would like to know what will be discussed at Core 
meeting beforehand. 
109 
ISSUES/CONCERNS 
Relocate to main building 
Team up with Dr. Osborne and Special Education and 
Guidance Teams to share information and Integrate 
students 
Work with Language Development Class staff to 
develop curriculum 
Develop Curriculum to suit students who are worked 
with for more than two years. 
Investigate new programsCi.e.reading series) 
Shared room difficult to work in 
More time set aside for grade level team planning 
More communication among core team and information 
about their recommendations before meetings. 
Too noisy and distracting sharing a classroom. 
Need to follow up on individual concerns outside 
our group, i .e administration, physical, scheduling. 
Communication needs improvement. 
More communication with 766 team, need to be at 
al1 meetings, receive copies of testing, plans etc.- 
documentation on the cumes. 
2. Educator as a Learner 
POSITIVES 
Continue to develop and expand professional 
1lbrary. 
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Inservice workshops were helpful. 
Many ideas were shared as a team. 
Inservices were interesting. 
Workshops were very beneficial to staff. 
ISSUES/CONCERNS 
Improve testing techniques. 
Review various tests. 
Testing materials used by other teachers. 
Ouside speakers/more resource people to address 
staff . 
Attending conferences and sharing with others. 
Workshops by knowledgeable experts outside school 
system. 
Visit another school where whole language is being 
used. 
More emphasis on practical application (classroom) 
rather than theoretical. 
Ask staff for people or programs they're 
interested in or need. 
More guest speakers to discuss issues relevant to 
our concerns. 
More about the Whole Language and also from Kathy 
Amico. 
Money available for conferences, learning videos. 
etc. 
Ill 
Problem with scheduling. Early Childhood had to 
attend other meetings. 
Tried to do "too11 much on 3rd Tuesdays. Not every 
month has a 3rd Tues. 
Had less prep time <28.4 Tues) when we needed it 
mostCmeet w/grade teams). 
Outsiders coming in instead of own staff. 
3. Educator as a Team Member 
POSITIVES 
Leaders did fine Job at start up—group not too 
responsive. 
Good opportunity to share ideas and different 
handling of certain situations. 
Team leaders brought communication throughout the 
school . 
Staff development helped with new ideas. 
Sharing with regard to schedules, budgets, 
curriculum more cohesive and organized. 
Staff members appreciated being involved. 
Replacement model a definite plus! 
Working in teams a great approach. 
Group could advocate concerns for Early Childhood 
issues. Opportunity for discussion and solution. 
Encouraged to give as much input as possible. 
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Response to their narrative was a good one and should 
continue this tool. 
Unique faculty-all get along well-working on teams 
easy! 
ISSUES/CONCERNS 
Rotating team leaders. 
Unified theme for year? Different aspects each 
month? 
Team leaders give our discussion points, questions 
ahead of time. 
Mixing of grade levels didn't help. 
K~5 Special Education staff should form a separate 
team. 
Staff respond better to administrators as team 
1eaders. 
More time needed at meetings by grade level teams 
especially in September-perhaps allowing teachers to 
use all 4 Tuesdays that month and start Staff 
Development in October. 
More time at report card conferences to meet with 
grade level teams. 
Being on several teams difficult. 
Not enough time to meet with each team - torn in 
different directions. 
Need more time with grade level teams. 
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The part 1cpant observations were of great 
assistance to the participants, as the site-based staff 
development effort progressed. 
Reflection 
Within the next step of the Action-Research 
process, participants avail themselves the opportunity 
to learn by gathering a new general insight of their 
Staff Development project. 
The Reflection component of the Action/Research 
model involves evaluation as we 11 as modifying and 
planning for the next step in this cyclical process. 
These components were fulfilled by utilizing, measuring 
the Stage? Of Concern about an Innovation, and the Open 
Ended Statements of Concern about an Innovation, as 
well as a Schoolwide Informal Staff Development 
Eva 1uation. Lastly, the outcome of a goal-setting 
session to plan for the next school year was completed. 
Measuring Stages of Concern about an Innovation 
This questionnaire was presented to staff at a 
schoolwide meeting of 40 Staff Development 
participants. The instrument is a product of The 
Concerns-Based Adoption Model CCBAM) Project of the 
Research and Development Center for Teacher Education 
at the University of Texas at Austin. These 
researchers found that concerns about change was an 
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important dimension of the change process. In this 
research the generic name given to the issue 
(School-Based Staff Development) was an ‘-innovation-. 
The innovation and its use provide a frame of reference 
from which concerns can be viewed and described. 
Different stages of concern about the Innovation 
have been identified. The stages allow for 
developmental movement. In other words, certain types 
of concern will be more intense and some less intense 
than others. Definitions for each stage provide the 
conceptual basis for the development of the Stages of 
Concern Questionnaire and interpretation of its data. 
Stages of Concern About the Innovation 
0 - Awareness 
Little concern about or involvement with the 
innovation is indicated. 
L..-. Informational 
A general awareness of the innovation and 
interest in learning more detail about it is 
indicated. The person seems to be unworried about 
herse1f/himse1f in relation to the innovation. 
She/he is interested in substantive aspects of the 
innovation in a selfless manner such as general 
characteristics, effects, and requirements for 
use. 
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2 - Person a< 
Individual is uncertain about the demands of the 
innovation, her/his Inadequacy to meet those 
demands, and her/his role with the innovation. 
This includes analysis of her/his role in relation 
to the reward structure of the organization., 
Decision making, and consideration of potential 
conflicts with existing structures of personal 
commitment. Financial or status implication of 
tr.e program for self and colleagues may also be 
ref 1ected. 
3 ~ Management 
Attention is focused on the processes and tasKs of 
using the innovation and the best use of 
information and resources. Issues related to 
efficiency, organizing, managing, scheduling, and 
time demands are utmost. 
4 - Consequence 
Attention focuses on impact of the innovation on 
students in her/his immediate sphere of influence. 
The focus is on relevance of the innovation for 
students, evaluation of student outcomes, 
including performance and competencies, and 
changes needed to increase student outcomes. 
5_~ Collaborate 
The focus is on coordination and cooperation with 
others regarding use of the Innovation. 
Refocusing 
The focus Is on exploration of more universal 
benefits from the innovation. Including the 
possibility of major changes or replacement with 
more powerful alternative. Individual has 
definite ideas aoout alternatives to proposed or 
existing form of the innovation. 
Proceeding with the understanding that the 
questionnaire is designed for and is intended to be 
used strictly for diagnostic purposes for personnel 
involved in an "adoption: of the process or product 
innovation, an analysis (individual and team) was 
undertaken. 
The individual profiles for individual Team 
Members illustrate each respondent's , responses to 
individual items. Graph of Percentiles/Stages, and 
Demographic Information. 
The profiles provide an individual and team view 
of their different high and low concerns and their 
interrelationships within the staff development 
program. The demographic information offers another 
aspect of the participant responses. The Stages of 
Concern provided the study with a frame of reference 
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from which concerns can be viewed and described. Also, 
a check on the educational environment of the school is 
served through the Stages of Concern Questionnaire. 
The Appendix (B) section of this document contains 
an individual profile for each participant. Contained 
in Appendix CC) are Composite Team charts relative to 
the results of the Stages of Concern Questionnaire. 
The following discussion is based upon each team's 
summary results and a chart depicting its high and low 
frequency of concerns. 
The Primary-Intermediate team is comprised of 
sixteen (16) members. As illustrated by the high/low 
frequency of concern chart above, eight (8) of the 
sixteen (16) members of this team were concerned most 
about the Personal stage of concern. Individuals that 
have an intense concern in this area are team members 
who are very concerned relative to their status on the 
team, reward, potential or real effects of the 
innovation. Demographical 1y, seven (7) of the eight 
(8) members who were most concerned with this stage had 
between fifteen (15) and twenty-seven (27) years 
teaching experience. It may be that these more senior 
staff members are much more apprehensive about this 
staff development effort. 
The lowest intensity of concern for this team was 
Management and Consequences. Five of in two areas: 
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the eight (8) members whose highest concern was 
Personal, had their lowest concern In either the 
Management or consequence stage. This would underscore 
for those five team members, a serious personal concern 
about the innovation. 
The Early Childhood team consists of ten (10) 
staff members. As the High/Low chart indicates six of 
the ten members stated their highest intensity of 
concern in the Collaboration stage. This illustrates a 
high level of understanding of the Staff Development 
project and a need for more coordination and 
cooperation within the team effort. Six members stated 
their lowest concern was their focus on the impact that 
the Staff Development project had on their students. 
This is understandable considering that collaboration 
of the team members themselves was such a high concern. 
The Special Education team consists of nine (9) 
members. The results as illustrated by the (High/Low) 
chart above indicates three noteworthy results. 
1. There were two highest indicators of concern 
in the "0" or Awareness stage. Both of those 
participants' indicated their lowest intensity 
of concern was in the Consequence stage. These 
participants are aware of the innovation but 
may have a low level of concern for the 
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knowledge, attention and/or Interest regarding 
the project. 
2. Four of the nine members on this team had 
their highest intensity of concern in the 
informational stage. This would seem to be a 
high comfort level with the project as well as 
a general awareness and interest in learning 
more detail about the project. 
3. Five of the nine team members had their lowest 
intensity of concern in the consequence stage. 
Four of these five members had personal or 
informational concerns as their more intense 
concerns. 
This team may need more discussion and assistance 
than other teams, due to a possible lack of 
communication in the initial stages of the project. 
The Guidance team consists of five members, this 
makes it difficult to base conclusions upon their 
concerns. However, it appears from their highest 
intensity of concerns that as a group they are less 
concerned with personal, informational or awareness 
stages and are more intensely concerned with the 
collaboration, consequential and refocusing stages. 
This data Indicates that this team has a very strong 
understanding of and a high comfort level with the 
staff development effort. 
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This Schoolwide Composite View lllustrats a high 
concern for Eecaanai, Collaborate,^ and 
Informational The stage concerns were 
highly evident within the Primary-Intermediate team. 
As I indicated earlier, within that team's summary, the 
senior members of that group may have needed more time, 
support and communication in order to have lessened 
personal concerns. The Early Childhood Team had 
£0.1 1 abprat ion concerns that dealt with issues of 
communication, increased cooperation and sharing 
information with other teams. All extremely valid 
schoolwide concerns. All teams share a strong need for 
more information relative to resources and Inservice 
programs. The very low frequency of "0" or Awareness 
concerns indicates an extremely high degree of interest 
in the innovation. 
The educational environment of the school as well 
as morale of the staff, appears to be in excellent 
condition. The staff development effort has not 
impacted on the environment in a negative way. 
Instead, the staff has a high frequency of concerns 
relative to their interest level as opposed to a 
disinterested posture toward this endeavor. 
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As Illustrated the Measuring Stages nt 
About the Innovation Is extremely helpful In diagnosing 
the concerns of team members as well as assisting In 
defining what the highest/lowest concerns were for a 
total team. 
The O^en-Ended Statements of Concern About 
Innpvetipn, the Procedures for Adopting Educational 
Innovations CPAEI) Project, used the identical 
rationale implemented in creation of the Statement of 
Concern Questionnaire. They found that attending to 
concerns is a highly effective way to better understand 
the perceptions of persons engaged in new experiences. 
The major difference in the two instruments is the 
open-ended format of this tool. 
It seemed appropriate to extend the analysis of 
the Staff Development effort by utilizing this 
open-ended design. 
The statements of concern were elicited at a 
Schoolwide Staff Meeting - forty (40) staff members 
participated. The analysis of these responses assist 
in assessing specific Information about the Staff 
development project. These responses will be 
interpreted and categorized in regard to the seven 
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Stages of Concern. The respondents were asked to 
respond to the questions: 
When you think about an Educator a [iParngr 
what are you concerned about? 
When you think about an Educator a. , Team Merrher 
what are you concerned about? 
Space for three statements following each question 
was provided. Participants were told not to write what 
they thought others were concerned about but only what 
concerns them at this time. 
A confederate utilized the seven Stages of Concern 
to categorize these open-ended statements of concern. 
In order to illustrate the statement of concern 
from each team and display the total picture of 
concerns the following format wi11 be presented: 
1. The actual participant responses will be 
offered for each team in both categories in a 
combined manner: 
"Educator as a Team Member" and 
"Educator as a Learner" 
2. A composite breakdown of the frequency of each 
team's interpreted statements for both "Team 
Member" and "Learner". The interpretation 
utilizes the seven Stages of Concern. 
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Brlmarv/IntermeciiatP 
Participant responses to both questions, 
categorized by using the seven Stages of Concern. 
Q ~ Awarenpos 
* There were no responses within this category 
1. - Information 
* I found as a team member many ideas were shared - It 
gave us time to learn as well as gain ideas. 
* I am excited about the workshops that are available 
to our staff. It was refreshing to take a day and 
attend a workshop, i.e. Whole Language 
I would like to attend more workshops on re levant 
issues i.e....Kathy Amico/s Workshop. I wouId a 1 so 
like to visit school using progrms we could 
successfully implement. 
* The entire staff was needed in order to utilize most 
workshops effectively. 
* I felt more comfortable as the year progressed, I 
became more aware of my role and responsibilities. 
* I would like to see more meetings on specific 
concerns of the School/Team. For example, Pat 
DelVal was extremely Informative. 
* I have become aware of more resources that are 
available because of the team meetings. 
* I would like to have more resources available In 
Science and an easy access to equipment. 
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* I would like to attend more workshops to learn other 
approaches to learning nd share Ideas with educators 
outside this school. 
* Our meetings concerning the Math curriculum always 
seemed difficult because they fell on Tuesdays at 
the busy times of the year. Although the team 
leaders were well prepared the meetings never seemed 
profitable. 
* 1 aPPredate the opportunity to share questions and 
ideas. 
I think visits to other schools/classrooms which 
have programs of interest currently operating would 
be helpful. 
* I found team membership to be beneficial. It was a 
good way to share ideas with colleagues and learn 
from each others' experiences. 
* Using past experiences and sharing that information 
with one team can be very beneficial, 
i.e...Mentor/Mentee program. 
* I enjoyed attending the 2-day workshop with Kathy 
Amico in October and November. 
* Joint efforts, interests and concerns are more 
effective when discussed openly as a team. What 
concerns others may have, could in fact, concern you 
as an educator. 
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I found the workshops held both in and outside 
school most beneficial. I would like to see more 
workshops held in school on topics of Interest to 
staff. 
* At times some team members could be overpowering and 
dominated some meetings. I think part of this was 
my feeling uncomfortable to express my own ideas. I 
felt this way at the beginning of the year. Now I 
feel more comfortable sharing my thoughts and 
experiences. 
* I felt satisfied this year that I was able to make 
input into team discussions. There was a great deal 
of freedom to raise issues, ask questions, etc. 
* The whole concept of the school-wide program became 
clearer and easier to understand as the meetings 
progressed. 
# As a team member it helps to communicate the every¬ 
day curriculum goals we have, or the changes we 
might want to implement. 
# The replacement model Involving me as a team member 
is great. I think it has made for a smooth 
educationa11y-sound year. I hope it continues in 
the future. 
# I think it was positive to be able to share ideas 
and feelings when dealing ith similar classroom 
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experiences. This sharing might not otherwise take 
P1 ace. 
* Learning is an ongoing experience, even for an 
educator. Having the opportunity to participate in 
in-house workshops, school-wide staff development 
and listening to guest speakers have been extremely 
beneficial . 
* The incentive and motivation, the key elements for 
continued learning, are stressed and supported 
throughout the school. 
* I enjoyed having courses offered to us-especial1y 
being able to earn credits. I hope they continue. 
* I would 1 ike to visit other classrooms to see whole 
language implemented. 
* I felt the testing research was very worthwhile. 
* I would like to see more meetings involving guest 
speakers and workshops I might be able to attend. 
* This year I have felt like an Educator as a Learner 
because of my involvemnt in the Windows on Science 
workshop. I felt I could bring to my classroom a 
science program that was worthwhile. Before this 
workshop, I ould have been hesitant to try this 
complex program. I think more of this type endeavor 
would be extremely beneficial. 
* I would like to see more "outside" speakers come in. 
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2 - Persona 1 
Problems can arise when a staff member Is placed 
In a position of authority (team leader). The team 
leaders cannot be condescending In their attitude 
toward peers. 
* 1 felt there was not enough information given to us 
about Chapter I regulatons and responsibilities. 
* I am concerned about becoming too isolated from the 
rest of the school system. 
* My first concern is over the changing of staff 
members on the team. There miht be a time when a 
member is forced to be on a team he or she doesn't 
wan or there might be conflicts with personalities, 
what happens then? The team becomes ineffective! 
* I had a concern with the team leaders. At times, I 
felt some of them were somewhat overbearing and had 
forgotten we were peers. 
* I am concerned about who makes the decisions. 
* I am concerned about missing City Wide Innovations. 
* I think the use of teams is great - however, I did 
not care for being on so any teams at once. I felt 
pulled in too many directions. 
* There were several times when I was not notified of 
special programs, testing, special concerns about 
students or groupings for students. I felt left 
out. 
128 
3__- Management 
* Workin9 as a Team - planning time Is needed for 
members to plan activities together. 
* It was exciting working with other teachers but 
there needs to be more time o plan activities 
Jointly. 
* We need more time to meet at grade-level . This 
time is needed for planning and coordination. 
* Contractually "free" Tuesday afternoons would not be 
used for Staff Development. 
* More time given to experience and explore other 
programs, projects, workshops and inservice 
programs. 
* We need to have more planning time. I felt as 
though I could never catch up with the people I 
needed to speak with in order to coordinate 
curricu1 urn. 
* I am concerned about time and the activities that 
will be chosen to spend the time time on: are they 
valuable? 
* I would like to have more time for teams to work on 
curriculum at their grade level. 
* I am concerned that there is not enough time built 
into the schedule for team members to meet in order 
to discuss student concerns. 
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* Although I enjoyed being on the Primary 
/Intermediate team very much, I am concerned that I 
didn't have anough time to meet with my grade team. 
Often times I felt that I needed to meet with the 
first grade team to discuss curriculum Issues, 
students' progress, or parental concerns but 
cou1dn't. 
* I felt that too many Tuesdays were taken for 
meetings - very few were left "free". 
* Another concern I have is the lack of communication 
time available with the their professional staff on 
the team. 
# Time is an issue that needs to be dealt with. There 
just doesn't seem to be enough of it to cover all 
the areas we hope to, as learners. 
# I found communication between staff members was 
sometimes a problem. Often, decisions were made or 
discussed without input from all team members. 
4 - Consequences 
# My students have grown as a result of my experience 
as a learner. 
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5-- Collaboration 
* As a learner I feel that I have grown In many areas. 
Working with a 
team member has helped with dealing with students as 
well as parents. 
Refocusing 
* Too much team meeting time spent on 
evaluation/testing. More practical classroom 
methods should be discussed. 
* We attempted to do too much in this regard this 
year. We should concentrate on one area and do it 
well. 
* It seems as though we tried to do an awful lot this 
year. Perhaps we should focus in on one or two 
issues next year. 
* I would like to have more in-service ( or other) 
time <i.e. professional days) to have more hands-on 
learning in such areas as computer technology - 
previewing of software, Windows on Science, etc. 
* I would like to be able to attend more workshops or 
have more outside speakers come to Snug Harbor to 
discuss Issues that are relevant to our population. 
* I think the team approach would be supplemented if 
there were a structure/instrument that helped to 
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formalize, not the meetings, but the results of 
whatever it is that the team works on. 
* I would like to see more seminars - with funding 
available to attend. 
* 1 ^ concerned that we tried to take on too many 
projects, in too many areas. I would have preferred 
one or two topics for the year, in more intenlve 
study. 
* I would like to have more in-service on adapting 
progrms to help special needs students. 
* Another concern I have was over team leaders. I 
felt either they lacked knowledge of our contractual 
working conditions or they wer given misinformation 
on dates available for staff development. 
* I would like to see more participation among all 
team members at staff meetings. 
* I would like to see more in-service workshops for 
science instruction. 
* The teaching of science remains a concern - most 
elementary teachers seem to "skimp" on the science 
curriculum - often due to lack of training and/or 
expertise in this area. 
After reading the participant responses and having 
the, categorized, the items were graphed, relative to 
each team's number of statements of concern and a team 
summary was prepared. Also, placed in the Appendix (D) 
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are Breakdowns of the Open-ended Statements of Concern 
for each team relative to "Educator as a Learner" and 
Educator as a Team Member." 
The Primary-Intermediate team responded with the 
highest frequency of concern In the areas of Manaoem.nt 
and Information when asked about being an "Educator 
a Team Member". 
It would appear from the team's statements in the 
Management section that 
team members are most concerned with time: 
* more time to meet at grade level 
* more time to plan activities jointly 
* need for more time for teams to work on 
curriculum at their grade level 
The teams statements relative to "team member" in 
the area of i nf ormat i on and are most concerned with: 
* The comfort level of the team 
* Sharing ideas and raising issues through open 
team communication 
* A general satisfaction with a "joint effort" 
towards staff development 
The Primary/Intermediate team concerned themselves 
with the information stage and also the refocusing 
stage when considering the "Educator as a Learner" 
question. 
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* 
# 
The highest stage of concern was the 
Informat1Qn^1, the open-ended statements indicate an 
insatiable thirst for learning. This team repeatedly 
mentions the need for: 
* more workshops and inservice programs 
* a general satisfaction with inservice programs 
this year 
more visits to other classrooms 
the science curriculum to be enhanced with new 
resources and technology 
* One participant summed up the "Educator as a 
Learner" question by stating, "The incentive 
and motivation are the key elements for 
continued learning. These are stressed and 
supported throughout the school". 
The secondary area that the Primary/Intermediate 
team appeared concerned with was the Refocusino stage. 
Their concerns centered around the narrowing in on team 
goals, not being too ambitious and being more prastlsal 
in the initial goal-setting process. 
The open-ended statements submitted by this team 
indicate a high level of interest in being a part of, 
and having input into, their professional development. 
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Early Chi lrih^nr] 
Participant responses to both questions are 
categorized by using the seven Stages of Concern. 
0 - Awareness 
* There were no responses within this category. 
-L-- Information 
* Most of the meetings were informative, however, it 
would have been nice to have say in the subject 
matter. 
* Outside conferences shyould be planned for and the 
number of them increased. 
* As a learner, the in-service workshops were a great 
asset to the enhancement of professional growth. 
* The Parent/Child program was presented extremely 
well and the results of the parent questionnaire 
proved that the program was highly effective. 
* The team members should have more input on what the 
goals will be for the school year. 
* Conference approvals should be verbally approved to 
expedite the process. 
* More money should be made available for team members 
to attend conferences/ workshops. 
* I would like to visit some model early childhood 
centers Cor one) next year particularly to learn how 
these centers link pre-school to kindergarten. 
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It would be helpful to have more communication among 
team members. 
* It would be more beneficial If subject matters were 
appropriate to all age groups and then become 
diversifled. 
* I would like to have more in-service from staff 
members and from the outside. 
* I would enjoy being able to visit other school 
districts. 
* I enjoyed receiving additional 1iterature on varying 
subject matter. More!! 
* An issue of importance deals with professional 
workshops. It would be beneficial to attend 
conferences and have at least one or two paid for by 
the city. 
* We do not have enough workshops on the latest trends 
in education. 
* If someone feels positive about something then 
learning has taken place. Shring of ideas, 
resources and expertise should take place throughout 
the year. 
* I enjoyed the opportunity to share ideas and 
information with other colleagues. 
* Parent/child Day was an experience. It was 
rewarding to see the change in attitude of many 
parents. 
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* A writing course and a course In conflict-free 
discipline were areas I had an opportunity to grow 
professional 1y. 
* As a learner, I would like to visit more Early 
Childhood Centers. 
2 - Personal 
* Team Participants should be more on an equal level 
* I found being a team member a most rewarding 
experience. 
* I believe that we should be more equal team 
members-remembering we are all professionals 
* Due to the fact that I am a part-time team member, I 
have not been able to attend all of the meetings. 
However, the meetings I did attend left me wih a 
positive attitude towards staff development. 
* My concern is that we all make decisions together in 
a professional way. 
* We need to respect parents more! 
$ - Management 
* Time needs to be given to find out what each class 
teaches and what their expectations are. 
* More time is needed to present our thoughts and 
concerns as a group. 
* Some meetings were repetitious and questions did not 
seem relevant to our goals or the group. 
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* Time should have been spent getting acquainted with 
one another. For any group to work well together 
there must first be trust established among the 
members. 
* Within the school, teachers should have time to 
visit each others 
programs and to learn about each other's curriculum 
and setting. 
* I felt it was a good beginning however it would be 
helpful to have it more structured. 
* We need more time to work together i . e . . . shar i ng 
lesson plans, student progress, etc. 
4 - Consequence 
* Many of my students could benefit from a weekly 
motor room session. 
* We need to more understand what these children put 
up with outside of school- teams and teachers should 
empathize more with these situations. 
* Team members may see working on a team as a 
liability not an asset. 
* Will team members take on ownership with the team? 
* My concern is that the learning is about real issues 
that are relevant to teachers and their work in the 
classrooms. Also that teachers implement what is 
learned in a positive way. 
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5-Col 1 abnrat 1 on 
* Remember that each team member has a “specialty" 
area that he/she might be able to share with the 
rest of the group. 
* As a first year teacher, the team meetings allowed 
me to meet with teachers who I would otherwise not 
meet with. 
* When we met as a team we discussed many issues 
relevant to all of us - I hope this continues. 
* One of the Staff Development meetings with Gwen 
Caldwell showed us a great many inexpensive items to 
enhance children's fine and gross motor skills. Each 
Staff Development meeting should have a theme in 
which everyone could benefit from. 
* Cooperation on small things that effect morale. 
* Teams need to be supportive of each other in both 
the individual and schoolwide team. 
* The diverse grouping gives different perspectives 
and we 11-rounded 
opinions. However, attention needs to be paid to 
the incorporation of everyone's concerns and 
talents. 
* The teachers who worked together at my grade level 
were remarkable as a team. Effort and encouragement 
was given by all. 
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£.- Refocusing 
* Topics should be the tea members choice and 
pertinent to their grade level. The team leaders 
should then organize appropriate workshops 
designated by their membership. 
* Team leaders should receive inservice credits for 
the time spent organizing staff development meetings 
and workshops. 
* This year the agenda for our group was pre-set. 
Next year we should develop the agenda together. 
* I would like to be included in what happens at the 
Staff Development meetings. I think all members of 
the team should have input into what is covered next 
year. 
* A concern is to find common interest entry points 
and vision inspite of varying philosophies and 
teaching styles. 
* Focusing on the objectives and maintaining that 
throughout the year is difficult. 
* We need more clear goals and direction in team 
meetings. 
* I would like to have an agenda that would pertain to 
all age groups (3 to 7). 
* I would like to have more input into agendas and 
meetings. There were times I felt I was not an 
equal team member. 
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* 1 would llke to learn more about the programs at 
Snug Harbor School (1.e... Extended Kindergartens). 
After reading the participant responses and having 
them categorized, the items were graphed, relative to 
each team's number of statements of concern and a team 
summary was prepared. Also, placed in the Appendix CD) 
are Breakdowns of the Open-Ended Statements of Concern 
for each team relative to "Educator as a Learner" and 
"Educator as a Team Member." 
Educator as a Team Member 
The Early Childhood team had their highest areas 
of concern in refocusing and col 1aboratinn. The 
refocusing statements had reference to: 
* Team leader's role 
* More involvement by the team in setting goals 
* Maintaining a focus on specific objectives 
* A respondent stated his/her thoughts this way, 
"A concern is to find common interest, entry 
points and vision in spite of varying 
phi1osophies". 
The col 1aboration statements relative to being a 
"Team Member" dealt mostly with concerns that each team 
member be considered a special part of the team. Key 
phrases that indicate concern in this area are: 
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* each member has a specialty area 
* meet with other teachers who I would otherwise 
not meet with 
Educator as a Learner 
The highest frequency of concern by the Early 
Chi 1dhood group in this area was the 1nformat1ona1 
Stflae• It was clearly the most thought about. 
Statements by this team relative to this stage 
i nc1uded: 
* inservice workshops enhanced professional 
growth 
* more money should be available for team 
members to attend conferences 
* enjoyment in sharing ideas and information 
with other colleagues 
* many more visitations to other programs and 
centers 
The next anaylsis and summary was completed for 
the Guidance Team. 
Guidance Team 
Participant responses to both questions, 
categorized by using the 7 Stages of Concern. 
0 - Awareness 
# There were no responses within this category. 
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2 - Persona 1 
* As much opportunity for professional workshops and 
conferences. 
3 - Management 
* Need to follow through on original team goals 
* Continue to coordinate efforts with guidance team In 
the areas of Parent Involvement, Improving 
Attendance. 
* Continuity of parents/students through clearer 
communication. 
* No time to pursue educational issues as we had 
originally planned. 
* I had less time this year to consult with teachers 
because my time (and theirs) was spent within team 
meetings on Tuesday afternoons. 
4 - Cpdsequence 
* Concerns about our families, and children and 
positive work of the Guidance Team 
* Continue to meet and find new issues to explore 
ourselves and present to parents. 
5 - Col 1aboration 
* Pre-School and Elementary team members were able to 
work well together to address whole school and 
community issues. 
* Sharing ideas and meeting together has been a 
positive learning experience. 
* It has been helpful to meet with all members of the 
Guidance Team. It has fostered an understanding of 
each other's roles and encouraged a greater sense of 
school committment. 
6 ~ Refocusing 
* Attempt to address issues common to all programs and 
age groups. 
* Time is needed to develop the Elementary Guidance 
program i.e...topic specific time-limited guidance 
groups. 
* A suggestion for next year is to meet once a month 
as a School wide group and once a month as subgroups. 
* Developing an agenda for the following year that 
allows time for learning more about specific issues. 
After reading the participant responses and having 
them categorized, the items were graphed, relative to 
each team's number of statements of concern and a team 
summary was prepared. Also, placed in the Appendix (d) 
are Breakdowns of the Open-Ended Statements of Concern 
for each team relative to "Educator as a Learner" and 
"Educator as a Team Member". 
The Gu1 dance team's highest frequence of concern 
when replying to the "Team Member" question was in the 
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area of gg|1abprat1 on• The statements of concern from 
the participants Illustrate a positive collaborat1ona1 
effort. 
* It has been helpful to meet with all members 
of the Guidance Team. 
* Sharing ideas and meetings together has been a 
positive learning experience. 
* ^ has fostered an understanding of each 
other's roles and has encouraged a greater 
sense of school committment. 
* Pre-School and Elementary team members were 
able to work well together to address 
whole-school and community issues. 
The Guidance team's statements of concern when 
replying to the "Educator as a Learner" question, 
Management statements were the highest frequency of 
concern. The statements dealt with communication, time 
and goals. 
* Need to follow through on original team goals. 
* Continuity with parents/students through 
clearer communication. 
* No time to pursue educational issues as we had 
originally pianned. 
* I had less time this year to consult with 
teachers because my time (and theirs) was 
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spent within team meetings on Tuesday 
afternoons. 
The same format will be followed In the next 
section regarding the Special Education Team. 
Special Education TPam 
Participant responses to both question, 
categorized by using the seven Stages of Concern. 
0 - Awareness 
* There were no responses within this category. 
1 - Information 
* I would 1 ike to see in-house workshops relevant to 
Early Childhood/Special Education continue to be 
offered. 
# I really enjoyed visiting other programs outside of 
our school system that share similar needs. I hope 
this opportunity continues. 
* I would like to participate in more visits to other 
cities. It gives a sense of what other preschool 
programs do with Special Education children. 
# I would have liked to share with other Early 
Childhood professionals as well as with other 
Special Education team members. 
# I am interested in having more relevant inservice 
workshops. 
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* As a member of this team I see myself as being part 
of a cohesive unit. 
* Perhaps due in part to the age, characteristics and 
geographical distribution of the population served, 
the group tends to be actively and passively set 
apart. To be more effective, our interests and 
interactions must become more global. 
* I would like to see the continuance of one project 
that began this year - visiting other programs. 
This Is extremely helpful In curriculum planning and 
P1acements. 
* I think that our activities and visits as a team 
were very appropriate and beneficial and would like 
them to continue. 
* One of our goals was to increase and improve Parent 
Involvement. We have gotten positive informal 
feedback, it might be helpful to receive written 
feedback from parents. 
* I am pleased with the inservice courses offered this 
year. 
* I would like to visit more programs witha similar 
population of students as I have in class. 
* I would like to attend more in-house 
workshops/conferences as they pertain to my 
particular needs. 
147 
* I am concerned about coordination of the team's 
efforts toward goal attainment. Development of new 
goals should take place as current goals are 
achieved. 
* ^ concerned about developing a greater variety of 
activities that will further enhance team members 
professional skills. 
* The Freedom to be able to experiment with new ideas 
was the aspect of our Staff Development program I 
found most rewarding. 
* I think of the Staff Development concept as very 
valuable and enjoyed our project. 
2 - Personal 
* When choosing a team leader he/she should be one who 
is familiar with the population of students. 
* I have a concern that some team members do not share 
a team approach. While different opinions may often 
serve as catalysts for improvement, unless voiced, 
perceived or actual issues remain unresolved. 
* I am concerned about obtaining updated information 
pertaining to my specific field and education. 
* I am concerned about my position in the innovation. 
This year I was not a member of this team. Next 
year I would like to develop a working cooperative 
relationship with a team membership. 
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* I would like to continue to contribute my own 
expertise to enhance the professional development of 
others. 
* As an Educator as a Learner, my biggest concern Is 
Isolation from 
other Language Development Class teachers in the 
system. 
3 - Management 
* Time is of the essence - it is difficult to find the 
time to accomp1ish the goals of the team. 
* I am concerned about communication between team 
members. 
* I am concerned that the system will not activate 
improved methods in favor of retaining the old and 
familiar. 
* I am concerned about the school-based project 
meetings taking time from other types of team 
meetings which are also very important (discussions 
about chi1dren.) 
* I would appreciate more time being allotted for 
visitations and activities for team meetings. 
* Finding the time to meet with my present team as 
they meet in the morning wen I have class. 
* Finding time to work on team projects and still have 
time for classroom planning/responsibilities is a 
concern. 
* I am concerned about developing a greater awareness 
of the activities of other teams within the school. 
More time is needed for each team to share his work 
with the total school staff. 
.4 ~ Consequence 
* I am concerned about refining my abilities to assist 
teachers and children at risk within the regular 
c1assroom. 
* I am concerned about being on the team that would be 
most beneficial to mysef/students, rather than being 
on a team because4 I am amember of a partiular 
department. 
* I am concerned about developing new skills in order 
to keep up with the chaning needs of the students we 
serve. Also, keeping abreast of new developments 
within this field changing technology and current 
research. 
5 - Col 1aboration 
* I feel that the team may have been isolated to a 
certain extent and could benefit from joining other 
teams which share similar concerns. 
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* I feel that participating In the team has made our 
staff more"unlted" due tothe relevant activities we 
chose. I hope that this will continue to Improve 
communication among staff members. 
6 - Refocusing 
* I would like to work with a team that shares the 
same or similar curriculum concerns as myself. 
* I think the Special Education staff could mutually 
benefit by meeting together 
* I would have liked to attend a conference specific 
to current issues in Early Childhood and Special 
Needs. 
* I am concerned about getting involved in more 
workshops related specifically to our area. 
* It would be helpful for the Special Education team 
to be part of the Early Childhood team. 
* I would like to have addressed more professional 
development issues in the team and invite guest 
speakers or ask team members to share information 
specific to issues of Special Education. 
* Now that I am familiar with the goals and potential 
opportunities of this initiative, I hope future 
projects will be more significant to our overall 
function as a program (ie . .a 1ternate methodologies) 
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and as one of many teams within the school 
<ie..mainstreaming). 
* I am concerned about the logistics of scheduling 
meetings for a school-based project. It would be 
helpful if they were scheduled well in advance and 
attempts made to have them when all team members 
could attend. 
* Special Education team should have more 
involvement with the regular education teams when 
appropriate. 
After reading the participant responses and having 
them categorized, the items were graphed, relative to 
each team's number of statements of concern and a team 
summary was prepared. Also, placed in the Appendix CD) 
are Breakdowns of the Open-Ended Statements of Concern 
for each team relative to "Educator as a Learner" and 
"Educator as a Team Member." 
Relative to the open-ended "Team Member" question, 
the Special Education team seems more concerned with 
two areas; Management and Refocusing. 
An analysis of the statements relative to 
Management show a clear concern for issues involving 
lime.. 
* Time is of the essence - it is difficult to 
find the time to accomplish the goals of the 
team. 
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* 1 wou,d appreciate more Ume being allotted 
for visitations and activities for team 
meet 1ngs. 
* Finding lime. to work on team projects and 
still have time for classroom 
planning/responsibilities Is a concern. 
The Refocusing area of concern for the Special 
Education Team Illustrated issues of merging with the 
Early Childhood team as not to Isolate themselves by 
simply deallng with Special Education Issues and 
concerns. 
* The Special Education Team should have more 
Involvement with the regular education teams 
when appropriate. 
* It would be helpful for the Special Education 
Team to be part of the Early Childhood Team. 
* I would like to work with a team that shares 
the same or similar curriculum concerns as 
myse1f. 
With regard to the "Educator as a Learner" 
question, the Special Education team's highest 
frequency of concern fell overwhelmingly In the 
Informat 1ona1 area. Within this area the majority of 
statements were 1nservice and conference oriented. 
* I really enjoyed visiting other programs 
outside of our school system that share 
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similar needs. I hope this opportunity 
continues. 
* I would like to see in-house workshops 
relevant to Special Education/Early Childhood 
continued to be offered. 
* I think that our activities and visits as a 
team were very appropriate and beneficial and 
would like to see them continued. 
* I would like to attend more in-house 
workshops/conferences as they pertain to my 
particular needs. 
The Open-Ended Statemnt of Concern gave a crystal 
clear picture of our School-Based Staff Development 
Project. Table 9 illustrates the number of statements 
of concern and totals for all teams, for both 
questions. Relative to the "Team Member" totals, the 
Management and Refocusing concerns were the two 
highest. The management concerns dealt mostly with 
time concerns. Staff needed more time to share, 
communicate, evaluate and plan. The refocusing 
concerns centered on specific ideas to restructure, 
increase involvement and define roles within the 
program. The Team-Member results were truly supportive 
of the concept. There were virtually no neqat1V£ 
comments, only contructive criticisms. 
The "Educator as a Learner" question had an 
overwhelming statement concern. The Inf<?rmat i<?nal- 
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Table 9 
SsHpolwide Composite View of nppn-FndoH 
^Statements of Cnnn^rn 
Educator as a Team Member 
TEAM | 0 1 1 1 2 1 3 1 4 1 5 1 6 1 
PRIMARY/INTERMEDIATE 1 0 1 13 1 10 1 15 1 0 1 0 1 4 
-+ 
1 
EARLY CHILDHOOD 1 0 1 5 1 4 1 6 1 1 1 7 1 8 
-+ 
1 
SPECIAL EDUCATION 1 0 1 4 ! 3 1 7 1 2 1 2 1 6 1 
GUIDANCE 1 0 1 0 1 1 1 3 1 1 1 5 1 3 1 
TOTAL 0 22 18 31 4 14 21 
Educator as a Learner 
TEAM 1 0 1 1 1 2 1 3 1 4 1 5 1 6 1 
PRIMARY/INTERMEDIATE! 0 1 23 1 7 1 2 1 1 1 1 1 10 1 
EARLY CHILDHOOD 1 0 1 15 1 4 1 1 1 2 1 0 1 3 1 
SPECIAL EDUCATION 1 0 1 11 1 2 1 2 1 2 1 1 1 5 1 
GUIDANCE 1 0 1 0 1 0 1 4 1 2 1 2 1 2 1 
TOTAL 0 49 13 9 7 4 20 
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stage was undoubtedly the most Intense concern. The 
statements primarily dealt with additional "learning- 
situations. Staff is concerned about being Involved 
with more in-service and utilizing more ln-house and 
in-system resources to reinforce their classroom 
skills. Also, they voice the need to visit other 
classrooms In and out the the Snug Harbor Community 
School. 
The Open-Ended Statements of Concern displayed a 
keen interest in the innovation by the staff. It 
appears that staff was challenged and met with success 
within their roles as "Team Members" and "Learners11 in 
the School-Based Program. 
Informal Schoolwide Staff Development Survey 
In further evaluation of our Site-Based Staff 
Development endeavor, the schoolwide staff was given an 
Informal Schoolwide Staff Development Survey to 
complete. The results as reported in Table 10, are 
based on the thirty-four surveys returned. The 
survey's purpose was to reflect on the project as well 
as for goal setting for the upcoming school year. The 
questions dea1t with the same three categories: 1. 
Environment of the School, 2. Educator as a Learner, 
and 3. Educator as a Team Member. 
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Table 10 
Informal—SshOblwifle Staff Development Survey 
12 3 4 
1. There was effective communication within the team.(3) 13 17 4 0 
38* 50* 12* 
2. Our team was able to work col 1aborative1y.(3) 12 21 1 0 
35* 62* 2* 
3. This year's team efforts will be reflected in my teaching 
practices.(2) 8 24 1 0 
24* 71* 1* 2* 
4. Our team goals were appropriate.(1,2,3) 13 21 0 0 
38* 62* 
5. The knowledge base of your team has been enhanced.(2) 16 17 0 0 
48* 50* 1 blank 
6. Vithin this staff development effort team members 12 21 0 0 
continued to learn and grow.(2) 35* 63* 1 blank 
7. This staff development effort fostered increased 8 23 1 1 
independence and interdependence.(3) 24* 68* 2% 2* 
8. This staff development effort focused on the school as 24 9 0 0 
the arena for educational improvements.<1) 71* 26* 1 blank 
9. This staff development endeavor required a substantial 17 14 2 0 
amount of ownership, participation and time.(1,3) 50% 42* 6% 
1 blank 
10. This staff development project included opportunities 8 23 3 0 
for a variety of ‘educator as a learner' 
activities.(1,2,3) 
24% 68* 8* 
11. Steal 1 informal teams were an effective vehicle for 24 10 0 0 
staff development.(3) 71* 29* 
12. This staff development project provided for 3 15 15 0 
specialized training.(2) 8* 45* 45* 
1 blank 
13. This staff development design fostered feelings of 9 19 5 0 
self-efficacy, self-confidence, and self-worth.(2,3) 26* 56* 16* 
1 blank 
1 = STRONGLY AGREE 2 = AGREE 3 = DISAGREE 4 = STRONGLY DISAGREE. 
157 
The number following each question corresponds to 
the three categories above. The results were extremely 
positive, as well as informative. The question that 
was most thought-provoking, was number 12. Certainly as 
participants set goals for next year, specialized 
training for teachers should be a major consideration. 
Staff Recommendations for Goal Setting 
A goal setting session was planned at the end of 
the school year. This session allowed time for a staff 
analysis of all date collected during the Staff 
Development effort. One major change was initiated for 
this meeting - a merger of the Early Childhood and 
Special Education teams. The idea of combining teams 
originated from the open-ended team concerns. The 
following team goals were preliminarily set for the 
upcoming school year, thus returning to the PIannino 
Cycle of the se1f-ref 1ective spiral of cycles involved 
in the Action-Research model. 
Early Childhood Team 
11. Goals 
A. To develop a support system that demonstrates 
cohesiveness among team members resulting in a 
feeling of well-being, personal, and professional 
satisfaction. 
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OBJECTIVES 
1. Facilitate group problem-solving regarding 
indlvldual/team Issues and concerns. 
2. Encourage the exploration of teaching methods 
through the sharing of ideas/philosophies. 
3. Promote optimal communication through 
designated responsibilities and follow-up 
procedures. 
4. Create an informal yet professional 
environment. 
B. To integrate Early Childhood programs within the 
Snug Harbor Community School. 
OBJECTIVES 
1. Presentations of individual programs. 
2. Classroom visitations among the Early 
Chi1dhood Staff. 
C. To promote professional development 
OBJECTIVES 
1. Sharing specialties among colleagues 
2. Scheduling workshops utilizing community 
resources. 
3. Attending related educational conferences 
4. Visitations to Early Childhood Programs 
outside the Quincy Public Schools. 
5. Professional literature. 
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Eulmarv/Intermed late 
11. Goals 
A. Investigate and implement positive methods of 
improving communication between staff members, 
parents and the school. 
B. Gain increased knowledge and understanding of the 
background, people, problems, and relevant Issues 
unique to the Germantown community in order to 
better meet the needs of our students. 
C. Continue to enhance and improve positive morale of 
the staff by reinforcing the importance of the job 
we do. 
D. Create a "Schoolwide Snug Harbor Pride Program" to 
improve the sense of pride our students take in 
the school, and in themselves, thus improving the 
self-image of our students. 
E. Increase student participation in the functioning 
of the Snug Harbor Community School through the 
creation and implementation of a student council. 
F. Promote professional development by sharing 
specialties among colleagues, and by taking 
advantage of relevant workshops. 
G. Evaluate our curriculum and materials in order to 
better meet the needs of our students. 
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H. Increase the amount of time spent meeting as Grade 
Level Teams In order to work on Identified grade 
level goals 
III. Grade Level Team Goals (H) 
Grade 1 
1. Meet with core evaluation team to increase 
communication, express concerns, and clarify 
guidelines for the 766 procedures. (A) 
Meet as a team on an on-going basis with Mary 
0 Connor to develop Writing Workshop program 
for Grade 1. Gain and implement expertise in 
the writing process when working with students 
in Writing Workshop.(F) 
3. Possible participation in relevant city-wide 
in-service offerings.(F) 
4. Evaluation of new Scott,Foresman Math program. 
If it is not successful investigate and 
preview other series. If satisfied that the 
program meets our needs, meet to develop and 
supplement the Math curriculum. (G) 
5. Presentation to Grade 1 Team by Gwen Caldwell 
on motor development. (F) 
6. Meet with Jane Hurstack to discuss progress of 
children certified for Speech and Language 
assistance. <F) 
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Grade 2 
1. Reading incentives contest (A,E) 
2. Producing responsibility In children for 
homework (A,E) 
3. Attendance Problems/Absentee Notes <A) 
4. Mainstreaming Primary II students <A,G> 
5. Reading Groups/Student progress charts (G) 
6. Meet with Dr. Osborne on 766 students (A) 
7. Schoolwide Field Day (D) 
8. Special Activities Unit (D) 
9. Presentation by Bea Matthews on general 
hygiene issues for Grade 2 (F) 
Gr-acle 3 
1. Science Curriculum - examine the curriculum 
and coordinate with our science texts. Go 
through and collect materials for experiments. 
(G) 
2. Evaluate SHCS standards and expectations. 
Visit another school system with a different 
type population and look at their materials, 
test scores and student effort in order to 
compare to SHCS. (F,G) 
3. Need to meet with the transitional grade 
staff, including guidance, previous teacher, 
special needs teacher in order to help 
chi1dren make 
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Crade 4 
1. 
2. 
the adjustment back to a grade level 
classroom. (A) 
Curriculum development in Social Studies. (G) 
- Continue development of mu 11i-cu1tural units 
(Native American, Afro-American, 
Asian-American, European, Latin, Hispanic, 
Irish) 
- Continue to develop materials on Quincy 
History 
- Continue in the area of Map Skills and 
Geography 
Curriculum development in Science (G) 
- Develop curriculum units and materials that 
match the new Science curriculum: 
Plants/Animals Ecology 
Polar Biomes Geology 
Tundra Biomes Mountain Biomes 
Mechanical Advantage Rocks and Minerals 
Astronomy Space Travel 
Communication 
- Examine the "Windows on Science" laser discs 
as a resource to cover some of the Science 
units. <G) 
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grade 5 
!• Management Consolidation <F) 
- Time on task 
- Work incentives 
- Improving class structure 
- Reorganizing/Restructuring teacher tasks 
2. Guidelines for discipline (A) 
- Homework letter to parents 
3. Follow-up to Lola May Math Seminar (G> 
11. Goa 1s 
Guidance Team 
A. Increase communication and involvement of 
parents with special emphasis for both new and Asian 
parents. 
B. Provide parent education workshops for 
preschool-grade 1 
C. Develop longitudinal study of previous 
preschoolers at Snug Harbor Community School 
D. Guidance team will meet three times a year to 
discuss mutual families 
E. Provide Early Childhood parent group meetings. 
F. Increase parent involvement in the classroom. 
G. Work on developing self-esteem building 
activities for various age groups. 
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III. Sub-Teams 
A. The entire Snug Harbor Community School 
Guidance Staff will meet one Tuesday per month 
to work on the above stated goals. 
B. One Tuesday per month the team will split into 
two sub-teams made up of the K-5 Guidance 
Staff and the Early Childhood Guidance Staff. 
On these Tuesdays each sub-team will work on 
issues unique to the needs of the students 
they service. 
The participants have successfully planned their 
site-based staff development program for the new school 
year. Therefore, they were prepared to begin the 
Acting/Observing Stage of the Active Descriptive 
Research Model. 
CHAPTER V 
SUMMARY 
The intent of this study was to examine the 
effectiveness of a site-based staff development program 
as one component of a Schoolwide Project Plan. With 
the utilization and Implementation of an 
Act 1ve/Descrlpt1ve research model, the Snug Harbor 
Community School staff and administration proceeded on 
a course of se1f-ref1ective inquiry in order to 
understand their own social and educational practices 
more clearly. 
The setting for the study is the Snug Harbor 
Community School in Quincy, Massachusetts. This school 
serves an attendance area in which over ninety percent 
of the children are from low income families and 
"Project" housing. Another uniqueness relative to this 
school's student population is its composition of 
predominantly poor, white, elementary age children. 
The students for the most part are extremely at-risk of 
failing in school. 
Research asserts that at-risk or disadvantaged 
children are ones that have a high likelihood of 
dropping out as well as having demographic, 
socio-economic an institutional characteristics such 
as; living in high growth states, living in unstable 
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school districts, being a member of low-income family, 
having low academic skills (not necessarily low 
intelligence, having parents who are not necessarily 
high school graduates, speaking English as a Second 
Language, single parent children and low self-esteem. 
The Snug Harbor Community School children came under 
seven of the eight characteristics of an at-risk child. 
Approximately sixty-percent of the children 
involved in this study qualify for Chapter I services 
in Reading, Math or both academic areas. Another 
eighteen to twenty percent of the students are 
certified for Special Education with Individualized 
Educational Plans (IEP's). Seventy-six percent of the 
students at Snug Harbor receive free lunch benefits and 
thirteen percent receive reduced meal assistance. Due 
to this extreme poverty level, the school became 
eligible to be a Chapter I Schoolwide Project (SWP). 
The purpose of SWP is to upgrade the entire educational 
program of the school . The concept grew from congress'” 
perception that once poverty reaches the 75% level, it 
makes little sense to simply supplement an 
educationally disadvantaged school. The most important 
feature of an SWP is that Chapter I personnel as well 
as educational hardware and software can be utilized by 
al 1 children not only those qualifying for Chapter I 
remedial services. Snug Harbor also uses the SWP to 
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lower pupil/teacher ratio as well as enhance the 
educational program with several instructional 
initiatives. The SWP program will be evaluated by the 
federal government after a three year period. If there 
is not a determined criterion of improvement, the SWP 
status is removed. 
The foundation of this study was based upon the 
availability and utilization within the body of 
literature labeled "Effective Schools". When examined 
in depth, this literature detailed the many, "key 
ingredients" that make a difference in educating 
at-risk children in urban settings. The "Effective 
School" literatures most outstanding accomplishment was 
that it encouraged schools to continue to strive to 
make a difference in the lives of their students. 
A widely used definition of an "Effective School" 
was utilized in the study. An "Effective School" is 
one in which there is satisfaction on the part of 
parents, students\and educators that al1 children of 
a 11 racial and socio-economic groups learn that they 
need to learn. 
The implementation of the Effective School's 
literature was followed by the application of an 
Action/Descriptive Research model. This method has 
been employed to examine school-based curriculum 
development, professional development and 
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school-Improvement programs. Action research 
implements a se1f-ref 1ective spiral of cycles. These 
cycles are labeled: banning, acting. nhc»rVlrn and 
Efif legUnq. The process was essentially participatory 
in the sense that it involved participants reflecting 
on their practices. This type of research was 
co11aborationa1 and involved all members within the 
organization. Corey and Kemmls (1988) stated that 
action research is a key part in the role of the 
professional educator. They also asserted that 
participatory democracy involves substantial control by 
people over their own lives, and within that, over 
their work. They suggested that action research is a 
means in which this ideal can be approached. The 
PIanning stage of the Staff Development project, 
consisted of initial meetings that were held with the 
full schoolwide staff. These meetings led to an 
understanding of the "Effective Schools" literature, 
the design of the educational organization, and the 
selection of "team leaders". The "leaders" were 
representatives of each schoolwide team within the 
schoolwide project. They also served as planners as 
well as liaisons with the administration. 
The school was divided into 2 units, an Early 
Childhood (3 year program - Grade 2). and the 
Intermediate Unit (grades 3-5). The purpose of the 
169 
division was to enhance the curriculum continuum as 
well as allow/or for individual teacher development. 
Other organizational units were: grade 6 level 
curriculum teams, and cross grade level curriculum 
teams. These teams were responsible for coordination 
of classroom instruction, ordering appropriate 
curriculum materials and updating and monitoring 
student progress throughout the Implementation of the 
SWP. Following the establishment of the organization, 
a Planning Workshop was held. This critical session 
intended to incorporate the ideas of "Team Leaders: and 
the school administrators In order to design basic 
principles, staff development goals as well as outline 
a developmental emphasis with the related principles 
and current literature in mind. As a result of this 
workshop an emphasis for the site-based effort was 
placed in three categories: The Environment of the 
gchQQl , The Educator as a Learner and The Educator as a 
Team Member. 
Of these three categories the Environment of the 
School was measured in the Planning Stage. In an 
effective school the educational environment needs to 
be one in which parents, students and educators are 
satisfied that children are safe and learning what they 
need to learn. In order to ascertain the 
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Climate of the Snug Harbor School forma] and informal 
measurement tools were employed. 
The Student Survey was designed to measure 
children's attitudes in eight different areas of the 
school setting. These attitudes were geared toward: 
self, teachers, administration, safety, schoolwork, 
school, friends, and school rules. The results of the 
Informal survey contained data that was outstanding, as 
well as data that was a concern to the staff and 
administration at school. The data regarding the 
attitude toward teachers, administration and school 
were excellent. These results served notice that 
students really like their teacher, principal and feel 
positive about school. Student attitudes toward safety 
(to and from school) were concerning; however, 
eighty-five percent of the students feel safe inside 
the school. The results indicate a student population 
that likes themselves (87%) but realizes they do get 
angry frequently and twenty-five percent of the 
students felt they did not have much to be proud of. 
Student attitudes toward schoolwork was very good, 
although twenty-one percent of the children stated that 
they do not do their homework. The attitudes regarding 
school rules were interesting. Fifty-six percent of 
the children stated they have had to stay after, only 
three percent of the students stated they helped make 
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school rules. Eighty-six percent of the students felt 
that the school rules are fair and eighty-three percent 
of them stated they knew what the school rules were. 
The over-all results of the survey indicated many 
strong areas in student climate; however, some 
weaknesses exist in the safety, school rules, and self 
categories. Within the Staff Development Effort the 
Guidance Team felt it appropriate for them to examine 
these somewhat negative results and place emphasis in 
these areas when planning services for the student 
popu1 ation . 
The Parent Opinion Survey was completed by the 
Parents at home and brought back to school by the 
children. The goal of the survey was to ascertain the 
perceptions of the parents relative to teachers, 
curriculum, maintenance, morale of the students, school 
rules and atmosphere of the school building. The 
overall perceptions of the parents were very positive. 
Eighty-four percent felt satisfied about the school, 
eighty-seven percent of the parents stated the teachers 
cared about their children and it is easy to meet with 
them. Eighty-two percent of the parents indicated 
their children were receiving quality instruction. 
The teacher survey was utilized in gauging the 
staff morale, the fairness and clarity of school rules, 
relations with parents and the community, job 
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satisfaction, participation in continuing professional 
development and attitudes about education which 
contribute to school climate. These areas were all 
included in the Effective School R*tfr»rv instrument. 
As with the parents and students surveys, the primary 
goal was to learn what the teacher perceptions were 
relative to the school environment in order to help 
plan for the site based program. The results were 
overwhelmingly positive in this regard. Teachers 
scored in high or very high percentiles (85-99) in nine 
of the fifteen categories. These high-scoring 
categories were: Teacher Safety, Morale, Planning and 
Action/Innovation, Smooth administration. Obtaining 
Supplies and Resources, Development and 
Nonauthoritarian Attitude. The interpretive 
information from Parents, Students and Educators reveal 
a school that is definitively effective. 
The Acting/Qbserving stage of this research process 
dealt with the many collaborative components of the 
Staff Development program. Administrative, Schoolwide, 
Team Leader, as well as individual team and grade level 
meetings were collaborative efforts undertaken to meet 
selected goals and objectives. Informal observations 
and remarks were elicited during this stage in order to 
assess the status of the program. These remarks and 
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observations were categorized by positives and 
issues/concerns and shared with all participants. 
The Reflection step of the Action-Research process 
allowed participants an opportunity to measure their 
concerns about the program. It involved evaluation, as 
well as the p_l annjnq for the next school year. The 
evaluations were completed by utilizing the Stages of 
Concern About an Innovation, an Open-Ended Statements 
gi-Concern about an Innovation, as well as a Schoolwide 
Informal Staff Development Evaluation. 
The Stages of Concern about an Innovation 
questionnaire provided a frame of reference from which 
staff concerns could be viewed and described. The 
Stages of Concern were: Awareness, Informational, 
Personal, Management, Consequence, Collaboration and 
Refocusing. Individual and Team profiles and 
demographic information defined staff concerns as the 
staff development effort concluded its year-long 
activity. A schoolwide view of the questionnaire's 
results indicated a high concern in the Personal, 
Informational and Col 1aborational stages. Personal 
concerns were mostly initiated by senior members of the 
teams. These members may have needed more time, 
support and communication to lessen their personal 
concerns. The col 1aborationa1 concerns may have dealt 
with issues of communication, Increased cooperation and 
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sharing of Information with other teams. The high 
concerns of staff in the informational stage was 
indicative of a high degree of interest in the staff 
development effort. The results of this closed-ended 
questionnaire indicated a very high interest and 
knowledge base regarding the program. 
As an additional measurement of effectiveness, an 
open-ended format utilizing the same "stages of 
concern was implemented. This format elicited 
specific responses from participants relative to the 
Educator—as—a__Team Member . and the Educator as a 
Learner. 
The Schoolwide concerns about being a Team Member 
in this regard indicated three of the more intense 
concerns were: Management. Informational and 
Refocusing. The refocusing stage, was of particular 
interest. The Early Childhood Team had eight 
statements interpreted as being within the refocusing 
stage. Their concerns had reference to: The Team 
Leader's Role, more involvement in goal setting and 
maintaining a focus on specific objectives. Another 
open-ended concern was stated relative to a 
re-organization of the teams. The same refocusing 
stage concern was suggested by the members of the 
Special Education Team. Both teams strongly suggested 
a merger of the Early Childhood and Special Education 
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Teams. The suggestions were based upon the 
appropriateness and relationship of each Team's goals 
as well as the compatibility of its membership. The 
next highest stage of concern relative to the "Educator 
as a Team Member", was the Informat 1 pnfl 1 stage. The 
main theme of the concern statements dealt with an 
increase of new curriculum resources, workshops, 
inservice programs and visits to this and other 
school's classrooms. These concerns consistently 
repeated the developmental need to learn more, in order 
to improve their services to children. 
The most concerning schoolwide statements relative 
to being an "Educator as a Team Member" were 
interpreted and placed in the Management stage. This 
stage focuses attention on the processed and tasks of 
using the innovation, also the best use of information 
and resources. Issues related to efficiency, 
organizing, managing, scheduling and time demands are 
also within the Management stage. All teams were 
highly concerned with Time: more time to meet at grade 
level, more t ime to plan joint activities, more time, to 
work on curriculum, more t ime should be allotted for 
visitations and activities for team meetings. Due to 
contractual constraints, report card conferences and 
school holidays, the time issue is one that appears to 
be a given. 
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The "Educator as a Team Member" open-ended 
statements have been interpreted to be placed Into 
three categories that suggest a satisfaction with 
working together as a team. These three stages are all 
secondary to a statement of general acceptance of the 
staff development effort. An effective staff 
development effort needs teachers working in teams 
within an atmosphere of collaboration and 
professionalism. The manner in which this staff worked 
together as a team was truly effective. 
Within the site-based effort major emphasis was 
placed upon the "Educator as a Learner". Critical to 
this segment of staff development was to have staff 
think more holistically about their own personal and 
professional lives. Continuous during implementation 
was the involvement of formal (e.g. workshops) and 
informal (e.g., teacher exchange) components. Also, 
staff needed to learn by doing - try, evaluate, modify 
and try again. As well as linking their prior 
knowledge to new information and learning by solving 
their own problem by sharing and reflecting. Relative 
to their teams, staff planned, acted, observed and 
lastly, reflected on their experiences as an "Educator 
as a Learner". The reflections were completed through 
Open-Ended Statements of Concern and utilizing the six 
Stages of Concern; 0-Awareness, 1-Informational, 
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2 Personal, 3-Management, 4-Consequence, 
5~Collaboration, 6-Refocusing. 
The majority of open-ended statements were 
interpreted and placed In the Information*) r Refocusing 
and Personal stages. 
The Egrsona) stage concerns regarded, the status 
and role of the Team Leaders, shared decision-making, 
peer relationships and miscommunication leading to some 
staff feeling "left out". 
The refocusing concerns regarded other definite 
ideas about the existing form of the staff development 
effort. Other comments relative to this stage centered 
upon narrowing the scope of the team goals, not being 
too ambitious and being more practical in the initial 
goal-setting process. 
The highest degree of concern relative to the 
"Educator as a Learner" was found in the Informational 
Stage. This was indicative of a general awareness of 
the endeavor and interest in dealing in more detail 
with it. These participants showed interest in the 
substantive aspects of this program in a selfless 
manner. They are comfortable and unworried about their 
participation in the staff development effort. 
Their specific comments in this regard dealt 
primarily with: additional workshops and in-service 
isits to each others classrooms and programs, more v 
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other successful classroom settings, more funding for 
team members to attend conferences. All comments were 
extremely positive relative to the appropriateness and 
benefits of the site-based endeavor. The effectiveness 
of this program's “Educator as a Learner" component was 
strongly affirmed by these open-ended statements of 
concern. 
An Informal Schoolwide Staff Development Survey was 
completed as a final evaluation and to assist in future 
goal setting. Specialized training for teachers was 
shared as a top priority for the upcoming year. As 
with the inquiries of concern relative to the "Learner" 
and "Team Member" the results of the survey were 
informative and extremely positive. 
Staff recommendations for Goal-Setting was the last 
session of the school-based program. Teams met, and 
preliminarily set goals for the upcoming school year, 
thus returning to the PIannina Cycle of the 
se1f-ref1ective spiral of cycles in the 
Action/Descriptive research model. 
CHAPTER VI 
conclusions and recqmmendatt 
School-based staff development places the 
responsibility and authority for decisions at the 
school-level and establishes processes which, over 
time, prepare and support the school-based teams to 
have more responsibility, commitment and authority with 
respect to important variables and resources. 
The staff development program was to answer four 
research guestions from the interpretation of surveys, 
comments, observations and demographic data. Within 
the contents of the Summary, three of the questions 
have been directly answered. The first question was: 
What are the teacher, student and parent perceptions of 
the Educational Environment of the Snug Harbor 
Community School? The results of the Parent Opinion 
Inventory, the Effective School Battery (Teacher 
Survey), and the student survey clearly illustrated an 
effective school with an extremely positive 
environment. 
An Effective School with a positive school 
environment or climate satisfies its three essential 
components: Students Staff and Parents. 
All three components require an environment that is 
secure, orderly and non-disruptive, with the ultimate 
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goal of emphasizing on student achievement. Effective 
Schools consistently maintain a safe and orderly 
environment for successful student learning. This 
requires a climate where staff and students are free 
from danger of harm to themselves or damage to their 
property. In addition the physical plant is clean and 
well maintained. Another aspect of this environment is 
a systematic set of discipline policies and practices. 
In Effective Schools this system emphasizes rules that 
are specific, easy to understand and the teachers and 
students have input into the development of the school 
rules. These rules need to be fair and appropriate. A 
positive school climate should also embody 
opportunities for meaningful student involvement as 
well as widespread rewards and student recognition. 
This study suggests that there should be a number of 
quality chances for students to play an important role, 
other than that of learner, in their schools. These 
should be opportunities where students learn 
responsibility and practice leadership behavior. The 
rewards and recognition variable in a positive climate 
is mentioned in literature as efforts resulting in 
in-class and schoolwide honors for students'- efforts 
and performances in academics and their contributions 
to the school. 
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Two other important variables indicated by this 
study to be part of an Effective School are high 
expectations from the staff and the importance of 
home-school cooperation and support. Perhaps no other 
variable has been found more consistently related to 
school effectiveness than high expectations, which 
serve to establish a school norm that insists upon 
student academic achievement and staff accountability 
for student performance. Another highly regarded 
component of Effective Schools literature and its 
relationship to a positive school climate is 
home-school cooperation and support. This study shares 
the literatures' perspective, that staff and parents 
work together to promote student learning is directly 
related to school effectiveness. The Effective Schools 
Literature suggests four activities and processes that 
are important in home-school cooperation and support. 
The literature states that frequent communication from 
the school, setting clear expectations of parents. 
Secondly there needs to be structured parent input into 
goals and decisions. The third activity/process that 
is strongly submitted by this study and literature is 
the provision for opportunity for parents to 
participate in school functions and activities in/out 
of the classroom. Lastly, this study expresses a 
powerful recommendation that parents need occasions to 
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learn about school programs, develop parenting skills 
and learn how they can work with their children at home 
on academic subjects. 
The second research question stated, "Has the 
School-based Staff Development Program at Snug Harbor 
Community School effectively established teachers as 
"Team Members"? The many positive statements regarding 
ownership and collegiality served to affirm the 
effectiveness of the Team Member concept. 
The study supports the team-member concept as an 
integral part of an Effective School. Team members 
should feel good about themselves and comfortable in 
their roles. Indicators that are associated with this 
aspect of a team-member approach are: appreciation and 
recognition, caring, celebration, humor and traditions. 
Within the team-member approach staff members work hard 
by holding high expectations for themselves and their 
students, supporting one another, protecting what's 
important, as well as confiding in and respecting one 
another. Together an Effective School's team 
participants also utilize shared decision making and 
involvement, honest and open communication, 
collegiality and are effectively empowered to the 
extent they believe together they can make a 
dif ference . 
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The third question that was directly answered in 
the context of the summary was: "Has the School-based 
Staff Development Program at Snug Harbor Community 
School effectively established teachers as, "Educators 
as Learners"? Staff indicated specific answers to the 
Open-Ended Statements questionnaire, teachers want 
additional specialized training as well as increased 
awareness of other programs and classrooms in the 
school. Their statements and actions clearly suggested 
a need to continue to be an "Educator as a Learner" 
Teachers in this study utilized notions of 
col 1egiality , experimentation. and reaching out to a 
knowledge base in discovering what it is to an 
"Educator as a Learner". The collegiality was present 
throughout the project in all collaborative components. 
There was a sense of "shared purpose" that was present 
in each team member. Through experimentation, staff 
continuously linked prior knowledge to new information. 
This reaching out to the knowledge base assisted these 
"learners" to discover and learn by reflecting and 
solving problems in a supportive, and purposeful 
learning environment 
The final research question that needed to be 
addressed was: "Has the design and implementation of a 
School-Based Staff Development program within a 
Schoolwide Project, to meet the needs of staff, 
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students and community been effective?" In order to 
answer this question this researcher needs to reflect 
on some changes the staff development program has 
initiated. 
The application of the many processes involved in 
this site-based program led to changes with immediate 
impacts on students, parents and staff. The students 
have had more emphasis placed on self-esteem, in a 
newly implemented in-class model. Two volunteer staff 
members estab1ished a Student Counci1 with an emphasis 
on school pride and student leadership, a renewed 
stress on attendance and tardiness at all levels has 
been initiated by many team members. Parent 
involvement in school's activities and organizations 
have increased. The Parent-Child program, which 
involves children and parents in the classroom once a 
week, added an additional classroom to its program. 
Through this effort, teachers have had the 
experience of peer leadership, shared decision-making, 
curriculum and budget input, school restructuring and 
design, increased accountability and evaluation. They 
have been totally involved in an Educational 
Organization with Schoolwide Goals and a clear vision 
for a community of learners - a place where all 
participants - teachers, principals, parents and 
students engage in learning and teaching. The last 
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research question regarding an effective school-based 
design for all participants is distinctly affirmed. 
This staff development effort, although very 
successful, has its cautions. The site-based 
philosophy has certain criteria that needs to be met. 
It is the strong belief of this researcher that Central 
Office support is paramount. It is implied by this 
study that successful transition and continuation of a 
site-based staff development program is dependent to a 
very great extent on the degree and nature of central 
office involvement and support. The full commitment of 
key important leaders within this hierarchy, as well as 
leaders who have an understanding of the Effective 
Schools literature would be an ideal situation. 
Staff stability is a necessity in order that an 
organization can consistently develop year to year. 
According to Effective Schools literature consistency 
in staffing is an ingredient of higher achieving 
elementary schools. This staff is a more cohesive 
group in all facets of school organization. However, 
this study also suggests that if any school 
organization can maintain a consistent service delivery 
with minor staff changes, it is a Site-Based school. 
Newer staff have a great amount of opportunity to meet, 
share and learn from veteran staff members. 
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In a site based staff development effort, parents 
need to be treated with respect and teachers must be 
dealt with as professionals. Time is an extremely 
important component in the site-based mode 1. In order 
for a site-based staff development program to succeed, 
staff needs to have consistent uninterrupted time in 
order to fulfill goals and be invested in their effort. 
The appropriate ingredients of a school-based staff 
development effort, Effective School's literature and a 
Chapter I Schoolwide Project made the design and 
implementation of this program effective for parents, 
students and staff of the Snug Harbor Community School. 
APPENDIX A 
STAFF MEETING AGENDA 
m HAPBOP COMMUNITY SCHOOL 
STAFF MEETING 
AGENDA 
DATE: 
LOCATION: Media Center 
START TIME: 12:30 
PLEASE BRING: 
Order of Agenda Items Issues 
1. ANNOUNCEMENTS Book-It 
Summer Reading Lists 
Volunteer sheet (attached) 
Computer Lab Reports 
Budget - Items not received 
Calendars 
Nev supplies received 
Computer Course 
ESL 
2. GUIDANCE Presentation 12:30 - 1:00 
3. PRIMARY TEAM Meet Tom and Trish in the Teacher's Room 
4. SPECIAL NEEDS TEAM Meet Alan in Eathy Bakis' Office 
5. INTERMEDIATE TEAM Stay with Edie and Dave in the Media 
Center 
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SNUG HARBOP COMMUNITY SCHOOL 
DATE: 
LOCATION: Media Center 
STAFF MEETING 
AGENDA 
START TIME: 12:30 
PLEASE BRING: 
Order of Agenda Items ! Issues 
SCHOOLVIDE ISSUES 
1. CENTRAL OFFICE Reorgani:at ion (Rick) 
2. SCHEDULING Early Childhood (Rick) 
Chapter 1 
Chapter 188 
3. BUDGETTEXT LEARNING Submitted Budget Review (Rich) 
4. STAFF DEVELOPMENT Evaluation Forms (Rich) 
GRADE l - 5 ISSUES 
5. CCC MEETING/INSEPVICE ! Evaluation Form (Rich) 
6. SCIENCE'INSEPVICE Windows on Science (Rich) 
7. READING'MATH SKILLS Stanford Diagnostic (Rick) 
Reading/Math Student Checklist 
8. SUMMER SCHOOL Proposal (Rich) 
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DATE: 
LOCATION: Media Center 
SNUG HARBOP COMMUNITY SCHOOL 
STAFF MEETING 
AGENDA. 
STAPT TIME: 12:30 
PLEASE BRING: 
Order of Agenda Items Issues 
I. ORGANIZATION Concerns about » - schedules 
* - programs 
* - staffing 
2. SUP'.'EYS Reactions and - Carmen 
Recommendations - Joe Long 
- Dr. Ricci 
- Gene Creedor 
» - Staff 
3. COMPUTEP LAB Meet with CCC * - reports 
(Dave) ♦ - evaluation 
by staff 
4. STAFF DEVELOPMENT Standardized Tests * - reports 
Curriculum Changes * - 1990/1991 
Instructional Materials » - Budget 
1990/1991 
APPENDIX B 
INDIVIDUAL PROFILE 
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INDIVIDUAL PBOFTT.F 
Teacher _ 
Other Professional Staff 
Years Experience _22 
Social Security No. _5215_ 
-X— Team Name Primary/Intermediate. 
^a'e_ Female _X_ 
Stages and Individual Item Responses 
0 1 9 u 3 4 5 6 ** 
3 
12 
21 
23 
30_ 
_1_ 
1 
3 
_0_ 
_1_ 
6 2 
14 _3 
15 5 
26 5 
35_0_ 
7_0 
13 6 
17 5 
28 5 
33_5_ 
4 6 
8 1 
16 5 
25 0 
34_1_ 
1 0 
11 5 
17 4 
24 0 
32_0_ 
5 5 
10 3 
18 1 
27 7 
2°_5_ 
2 3 
Q_0 
20 6 
22_2 
31_5_ 
RAW 
SCOPE ~ 
_6_ 
_15. __21_ _13_ 0 
_2l_ 
_16_ 
.60. _57_ _76_ _47_ 
_5_ 
_52. _47_ 
0 1 0 tm 3 4 5 6 ** 
CENT 
HE 
100 +.4-+- 
ANALYSIS 
High Intensity Concern 
80 I.I.I.I.I-1.1 Personal-this respondent 
I I I I I I I is uncertain about the de- 
I I I I I I I mands of the effort of his' 
60 I.I-1-1-1.1-1 her inadequacy to meet 
I I I I i I I those demands. 
40 
20 Lowest Intensity of Concern 
I I I I I I I Conseauence-not an intense 
0 +.+.+.+.+.+.+ concern relating to the focus 
of the immediate impact of 
the Staff Development pro¬ 
ject on the students. 
** 0 = AWARENESS 1 = INFORMATIONAL 2 = PERSONAL 3 = MANAGEMENT 
4 = CONSEQUENCE 5 = COLLABORATION 6 = REFOCUSING 
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INDIVIDUAL PPOFlf.F 
Teacher _X_ 
Other Professional Staff _ 
Years Experience _15_ 
Stages 
Social Security No. _3732_ 
Team Name_Primary/Interroediate. 
Male _X_ Female_ 
and IndivlAjal Item Responses 
0 1 2 3 4 5 6 *« 
3 1 6_1 7 0 4 1 1_1 5 7 2 5 
12_1 14 0 13 7 8 0 11 7 10 5 9 4 
21 1 15 0 17 7 16 1 17 7 18 1 20 7 
23 0 26 7 28 7 25 1 24 4 27 7 22 5 
30_1_ 35_0_ 33_7_ 34_6_ 32_4_ 2Q_7_ 31_7_ 
_4_ _8_ 
_28. 
_9_ _23_ 
_27. 
_28. 
RAW 
SCORE 
_46_ _37_ 
_92_ 
_30. _43_ 
_?6_ 
_92_ PER 
0 1 1 2 3 4 5 6 ** 
CENT 
ILE 
100 +.+.+-+.+.+-+ 
ANALYSIS 
High Intensity of Concern 
80 I.I.I.I.I.I.I Personal-Intense concerns were 
I l l I I I I expressed relative to status, 
I l I I l I I reward, potential or real 
60 I.i.I-1-1-1-1 effects of the Innovation. 
I i I I I I I 
I I I I I I I Refocusina-this individual has 
40 I.I.I.i.1.1.1 definite ideas about alterna- 
I l I I I I I tives to the proposed or exist- 
I I I I I I I ing framework of the effort. 
20 l-1.1-1-1.1-1 
0 ♦.+.4.+.+.+.+ Lowest Intensity of Concern 
Management-The respondent does 
not feel that issues related to 
efficiency, organizing, manag¬ 
ing scheduling and time demands 
are of a high level concern. 
= PERSONAL 3 = MANAGEMENT 
= REFOCUSING 
m 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
INDIVIDUAL PROFITF 
Teacher X Social Security No. _0002 
Other Professional Staff Team Name _Primary/lnterroediate 
Years Experience _6. Male_ 
Stages and Individual 
Female 
Item Responses 
3 4 5 
2_4_ 
9_4_ 
20_0_ 
22_7_ 
31_7_ 
RAV 
—7— —2— —9— —14- _29_ _25_ _22_ SCORE 
3_1 
12_1 
21_4 
23_0 
30 1 
6_1 
14 _0 
15 _0 
26_C 
35 1 
7__0 
13_4 
17_0 
28_4 
33 1 
4_4 
8_J 
16_4 
25_4 
34_1 
1_7 
11_4 
17_7 
24_7 
32 4 
5__4 
10_7 
18_0 
27_7 
20 7 
100 
80 
60 
40 
66 
0 
+ 
1 1 1 1 1 I Highest Intensity of Concern 
I i I I I I I 
1.1-1.1.1.1.1 Refocusing - this respondent 
I I I I I focuses on more universal 
1 I I I I I I benefits from the Staff 
1.1.1-i-1-1.1 Development effort. This 
I I I I I I I individual has definite ideas 
I I I I I I I about alternatives to the 
I.I.I.!.I.I-1 existing form of the innova- 
I I I I I I I tion. 
16 39 52 71 
6 ## 
_68. 
_73 PEP 
CENT 
HE 
ANALYSIS 
20 
Lowest Intensity of Concern 
0 +.+.+.+.+-+.♦ Informational-tins respon¬ 
dent seems to be unworried 
about himself/herself in re¬ 
lation to the Staff Develop¬ 
ment effort. 
m 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
195 
INDIVIDUAL PMFTT.F 
Teacher _X_ 
Other Professional Staff 
Years Experience _6 
Social Security No. _1366_ 
Team Name _Prlmary/Intermediate. 
Male- Female _X_ 
Stages and Individual Item Responses 
0 1 
3_C_ 6_4_ 
12_1_ 14_0_ 
21_1_ 15_0_ 
23_0_ 26_?_ 
30_1_ 35_1_ 
_3_ _12. 
2 3 
7_7_ 4_1 
13 7  8__1 
17_0_ 16_1 
28_4_ 25_1 
33_1_ 34_0. 
_19_ 4 
4 5 
1_7_ 5_4_ 
11_7_ 10_7_ 
17_7_ 18_0_ 
24_7_ 27_0_ 
32_1_ 29_7_ 
_29_ _18 
6 *« 
2_0_ 
9_1_ 
20_0_ 
22_7_ 
31_1_ 
RAW 
_9_ SCORE 
10C 
80 
60 
40 
_37_ _48. 
0 1 2 
+.+-+- 
—70. _11_ _71_ _40_ _20_ PEP 
CENT 
ILE 
3 4 5 6 « 
&1LYSIS 
+-+-+-+ 
I I I [Highest Intensity of Concern 
till 
I.I.I.IConseguences-a high score in 
I I I I this stage is indicative of con- 
III! cerns which focus on the impact 
■I.I.I-1 of the effort on students in his 
I I I l her immediate sphere of inf lu¬ 
ll I I ence. 
20 
0 
Lwst Intensity of Concern 
I I I I I I I Management- the focus on the 
I I I I I I I processes and tasks of using the 
+.+.+.+-♦.+.+ innovation and the best use of 
information and resources are 
at a low concern level. 
#* 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
196 
Teacher _X_ 
Other Professional Staff 
Years Experience 4 
INDIVIDUAL PPDFT r.f 
Social Security No. _4042_ 
Team Name_Primary/Intermedlate. 
Male- Female _X_ 
Stages and Indivitfcjal Item Responses 
0 1 
3_4_ 6_5_ 
12_2_ 14_6_ 
21_4_ 15_7_ 
23_5_ 26_6_ 
30_5_ 35_5_ 
_20_ _29 
98_ _96. 
0 1 2 
100 +-+-+ 
2 3 4 
?_6_ 4_7_ 1_6_ 
13_7_ 8_5_ 11 6_ 
17_6_ 16_5_ 17_6_ 
28_6_ 25_5_ 24_7~ 
33_6_ 34_4_ 32_6_ 
_31_ _26_ _31 
_95_ _92_ _82. 
3 4 5 6 ## 
+-+-+-+ 
5 6 «« 
5_5_ 2_6_ 
10_6_ 9_5_ 
18_5_ 20_5_ 
27_6_ 22_5_ 
29_6_ 31_5_ 
RAV 
_28_ _26_ SCORE 
_8G_ _87 PER 
CENT 
HE 
W212 
80 
60 
40 
High Intensity of Concern 
Mi stages of concern are ex¬ 
tremely high in intensity. In¬ 
dividuals whose item responses 
are in the upper extremes i£n£ 
to be outspoken with definite 
opinions. 
20 
Lav MSJSllLSl .Concern 
n/a 
0 +.+.+.♦.+-+.+ 
*# 0 = AWARENESS 1 = INFORMATIONAL 2 = PERSONAL 3 = MANAGEMENT 
4 = CONSEQUENCE 5 = COLLABORATION 6 = REFOCUSING 
197 
Teacher _X_ 
Other Professional Staff 
Years Experience _19_ 
INDIVIDUAL PROFIT.? 
Social Security No._0959_ 
Team Name _Primary/Intermediate. 
Hale_ Female _X_ 
Stages and Individual Item Responses 
0 1 2 3 4 5 6 «« 
3 J_ 6_5 7_ _2_ 4 3 L .7_ 
!
 
L
O
1
 
:
 
i
 
1
 
L
O
 2 4 
12 1 14 4 13 4 8 1 n 1 10 5 9 1 
21 .0 15 5 1? 
_1_ 16 1 17 1_ 18 4 20 1 
23 .0 26 1 28 4 25_1 _ 24 7 27 7 22 5 
30_ 35_1_ 33. _2_ 34__1_ 32_ J_ 29_1_ 31_6_ 
RAW 
_3_ _16_ 
_13_ _7_ 
_23_ 
_22_ _17_ SCOPE 
_37_ 
_60_ 1
 
<N
J
 
L
O
 1
 
1
 
o
o
 _43_ 55 ...52 PEP 
CENT 
ILE 
0 1 2 3 4 5 6 #* 
+• 
ANALYSIS 
80 
6C 
40 
IHigh Intensity of Concern 
I 
IThe Informational stage is 
Ihighl ignited as a concern. The 
Irespondent is interested in the 
(substantive aspects of the Staff 
(Development in a self-less manner 
Isuch as general characteristics, 
(effects and requirements for use. 
I 
20 1 
I Low Intensity of Concern 
0 +.♦.+.+.+.+.+This individual does not express 
Management of the innovation as 
an intense concern. 
** 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
198 
Teacher _X_ 
Other Professional Staff 
Years Experience _17 
INDIVIDUAL PPDFTT.F 
Social Security No. _0227_ 
Team Name_Pr lmary/Intermediate. 
Ma'e_ Female _X_ 
Stages and Individual Item Responses 
2 3 4 5 
3_3_ 6 1 7 0 4 6 1 5 5_2 2 _5 
12 1 14_0 13 6 8 2 11 6 10 4 9 4 
21_2_ 15 6 17 3 16 6 17_4 18 0 20 ~_i 
23 0 26 6 28 5 25 6 24 2 27 6 22_ 4 
30_1_ 35 3 33 5 34 3 32 5 29 5 31 6 
RAV 
—7— ——19- —23_ _22_ _16_ _21_ SCORE 
100 
8C 
60 
40 
20 
0 
_66_ _60_ _70_ _85_ _38_ _31_ _69 PER 
CENT 
ILE 
0 1 2 3 4 5 6 ** 
MftlYSI? 
+-+.+-+-4-+-4 
1 I I I I iHigh Intensity of Concern 
I I I I I I l 
1.1.1.1.1.1.management has been indicated 
I I I I I I las a highly intense concern of 
I I I I I I Ithis respondent. Issues related 
I.I.I-1-1-1-Ito efficiency, organizing, man- 
I I I I I I laging, scheduling and time de- 
I I I I I I Imands are of concern. 
i i I i i i iLwst Intensity of teco 
i i i i i i i 
I-1-1-1-1-1-[Collaboration- The focus on 
I I 1 1 I I (coordination and cooperation with 
I I I I I I lothers during the implementation 
4.4.4.4.4-4.+ is ngt an intense concern. 
** 0 = AWARENESS 1 = INFORMATIONAL 2 = PERSONAL 3 = MANAGEMENT 
4 = CONSEQUENCE 5 = COLLABORATION 6 = REFOCUSING 
199 
Teacher _X_ 
Other Professional Staff 
Years Experience _14_ 
INDIVIDUAL PROFIT f 
Social Security No. _4644_ 
Team Name_Pr imary/Interroediate. 
Male- Female _X_ 
Stages and Individual Item Responses 
0 1 4 6 i* 
3_! 
12_1 
21_1 
23_0 
30 0 
6_1 
14_0 
15_7 
26_7 
35 4 
7_0 
13_7 
17_4 
28_0 
33 7 
4_1_ 
8_4. 
16_4 
25_1_ 
34 1 
1_7 
11_7 
17_7 
24_7 
32 7 
5_4 
10_6 
18_0 
27_7 
29 7 
2_2 
9_4 
20_0_ 
22_1 
31 7 
19 ie 11 35 24 
RAW 
_14_ SCORE 
37 6° 67 39 96 64 
100 
80 
60 
40 
20 
0 
6 ** 
.38 PEP 
CENT 
ILE 
Mi? 
1 Highest Intensity of Concern 
I 
•IConsequence - this respondent 
lhas indicated concerns which 
I focus on the impact of the Staff 
■IDevelopment effort on students in 
Ihis/her immediate sphere of in¬ 
fluence . 
-I 
I Lowest Intensity of Concern 
I 
-IAwareness - a low score in 
I this stage indicates a very high 
I concern about the Staff Develop- 
-+ment effort. 
m 0 = AWARENESS 1 = INFORMATIONAL 2 = PERSONAL 3 = MANAGEMENT 
4 = CONSEQUENCE 5 = COLLABORATION 6 = REFOCUSING 
INDIVIDUAL PPQfJ[,p 
Teacher _X_ 
Other Professional Staff 
Years Experience _I9 
Social Security No._5057 
Team Name-Prlmary/Interroediate. 
^ale- Female _X_ 
Stages and Indivi&al Item Responses 
0 1 2 3 4 5 6 «« 
3 0 
12_1_ 
21_1 
23 0 
30_0_ 
6 1 
14 5 
15 5 
26 4 
35_1_ 
7 0 
13 6 
17 4 
28 4 
33_3_ 
4 5 
8 1 
16 1 
25 1 
34_1_ 
1_6 
11 7 
17_5 
24_5 
32_6_ 
5_1_ 
10 4 
18 3 
27 4 
29_5_ 
2 4 
9 0 
20 1 
22 4 
31_7_ 
_2_ 
_16_ 
_17_ _9_ 
_2°_ __17_ 
RAW 
_J6_ SCORE 
_2Q_ _60_ 
_63. 
_30. 
_71_ _36. _47_ PER 
CENT 
0 1 2 3 4 5 6 *# 
ILE 
100 +.+-+- 
ANALYSIS 
80 
60 
iHioher Intensity of Concern 
I 
I Consequence - this respondent 
I has indivated concerns which 
I focus on the impact of the effort 
Ion students in his/her immediate 
Isphere of influence. 
40 1.1.1.1.1.1-1 Low Intensity of Concern 
I I I I I I I 
I I I I I I I Awareness - a low concern in 
20 I-1.1-1-1-1-Ithis stage indicates a very high 
I I I I I I Iconcern about the staff develop- 
I I I I I I Iment effort. 
0 +.+-+.+.+-+-+ 
** 0 = AWARENESS 1 = INFORMATIONAL 2 = PERSONAL 3 = MANAGEMENT 
4 = CONSEQUENCE 5 = COLLABORATION 6 = REFOCUSING 
201 
INDIVIDUAL PROFILF 
Teacher _X_ 
Other Professional Staff _ 
Years Experience _18_ 
Stages 
Social Security No. _7304_ 
Team _Primary/Intermedlate 
Na'e- Female _X_ 
and IndlviAial Item Responses 
0 1 2 3 4 5 6 «« 
3 1 
12 1 
21_3_ 
23 1 
3C_1_ 
6_1 
14 0 
15 0 
26 7 
35_0_ 
7_1 
13 6 
17 6 
28 6 
33_6_ 
4 5 
8 1 
16 1 
25 5 
34_5_ 
I 5 
II 7 
17_7 
24 0 
32_4_ 
5 1 
10 5 
18 3 
27 6 
29_5_ 
2_1 
9 0 
20 2 
22 2 
31_6_ 
_7_ 
_8_ 
_25_ _17_ 
_23. _20_ 
RAW 
_11_ SCORE 
_66_ _37_ 
_85. _65_ 
_43_ _48_ 
_26_ PEP 
CENT 
0 1 2 3 4 5 6 ** 
ILE 
IOC +-+.+- 
mm 
80 
6C 
40 
tHighest Intensity of Concern 
I 
lPersonal - This respondent in- 
I dicates intense concerns rela- 
I tive to status, reward, poten- 
I tial or real effects of the 
I Staff Development effort. 
I 
I 
I Lowest Intensity of Concern 
20 
0 
I-1-1-1-1-1-1 Refocusing - this individual is 
I I I I I I I not intensely concerned with new 
I I l I I I I ideas and alternatives to the 
+.+-+.+.+.+.+existing form of the Staff 
Development progam. 
** 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
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Individual 
Teacher _X_ 
Other Professional Staff 
Years Experience 23 
Social Security No. _6943 
Team Name .Primary/ Intemediate. 
^ale- Female _J_ 
Stages and Individual Item Responses 
0 1 
3_1_ 6_1 
12_1_ 14_5 
21_2_ 15_6 
23_0_ 26_4 
30_1_ 35 0 
_5_ _16. 
_53_ _60. 
0 1 2 
IOC +-+-+■ 
2 3 4 
7_1_ 4_5_ 1_5 
13 6  8_0_ 11 7 
17_6  16_1_ 17_4 
28_5  25_4_ 24_3 
33_4  34_3_ 32 3 
_22_ _13_ _20. 
_78_ _47_ _30 
3 4 5 6 ** 
+-+-+-+ 
5 6 •« 
5_4_ 2_4_ 
10 4  9__0_ 
18_4_ 20_1_ 
27_6_ 22_4_ 
29_4_ 31_4_ 
RAV 
—26_ _13_ SCORE 
_72_ _34_ PER 
CENT 
ILE 
ANALYSIS 
80 
60 
40 
20 
0 
IHighest Intensity of Concerns 
I 
I Personal- Intense concerns 
I were expressed relative to 
Istatus, reward, potential or 
Ireal effects of the Staff 
I Development effort. 
till I Lowest Intensity of Concerns 
I I l I I I I 
I.I-1.1-1-1-1 Consequence - At this time this 
I I I I I I Irespondent is not concerned with 
I I I I I I I the immediate impact of the Staff 
+.+.+.+-+.+-+Development project on students. 
»* 0 = AWARENESS 1 = INFORMATIONAL 2 = PERSONAL 3 = MANAGEMENT 
4 = CONSEQUENCE 5 = COLLABORATION 6 = REFOCUSING 
203 
INDIVIDUAL PPflFjf,f 
Teacher _X. 
Other Professional Staff 
Years Experience _16 
Social Security No. _3834_ 
Tea® Name —Prlmary/Intermediate. 
Halc- Female _J_ 
Stages and Individjal Item Responses 
0 1 2 3 4 
1
 
1
 
:
g
 
6_6 
14 0 
7_0 
13 6 
4_6__ 
8 0 
1_5 
11 7 
21 1 15 7 1? 7 16 1 17 7 
23 1 26 0 28 4 25_0 24 4 
3C_C_ 35_0_ 33_6_ 34_1_ 32_1_ 
_3_ _13_ _23_ 
_8_ 
_22_ 
_37_ 
_51_ 
_80_ _27_ 
_38_ 
0 ] 1 2 3 4 5 ( 5 *♦ 
5 
5_0 
10_5 
18_0 
27_7 
29 6 
_18. 
40 
6 ** 
2_1_ 
9_2_ 
2C_1_ 
22_7_ 
31 4 
raw 
_15_ SCORE 
.42. PEP 
CENT 
ILE 
100 +-+-+-+-+-4 
80 
60 
iHighest Intensity of Concern 
I 
1 Personal- Intense concerns were 
I expressed relative to status, re- 
Iward, potential or real effects 
lof the Staff Development effort. 
40 I Lowest Intensity of Concern 
20 
0 
I I I I I I I Management - The focus on the 
I-1-1-1-1-1-iprocesses and tasks of using the 
I I I I I I I innovation and the best use of 
I I I I I I I information and resources are at 
4-4.4.4-4.4.4a low concern level. 
« 0 = AWARENESS 1 = INFORMATIONAL 2 = PERSONAL 3 = MANAGEMENT 
4 = CONSEQUENCE 5 = COLLABORATION 6 = REFOCUSING 
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INDIVIDUAL PPnfiff 
Teacher _ 
Other Professional Staff 
Years Experience _22_ 
Social Security No, _7555_ 
Team Name —Primary/Intermediate. 
^a'e- Female _X_ 
Stages and Individual Item Responses 
#* 
3_1_ 6_! 
12_1_ 14_0 
21_1_ 15_0 
23_1_ 26_6 
30_1_ 35_5 
7_0_ 4_5 
13_6_ 8_5 
17_4_ 16_1 
28_6_ 25_1. 
33_5_ 34_3 
1_5 5_4 2__2 
11_4 10_5 9 0 
17_0 ao
 
L
 
i 
1
 
1
 
24 0 27 6 22 4 
32 1 
1
 
1
 
0
 
C
S3
 31_4_ 
.12 21 .15 10 
_21_ 
RAW 
_14_ SCOPE 
100 
80 
60 
40 
_53_ _48_ _76_ 
0 12 3 4 
+ + + + + 
_52_ _38_ PEP 
CENT 
ILE 
mm 
Highest Intensity of Concern 
Personal - the respondent ex¬ 
pressed concern relative to sta¬ 
tus, reward, potential or the 
real effects of the Staff 
Development project. 
_56_ _7 
5 6 #* 
+-+ 
20 
0 
Lowest Intensity of Concern 
I I I I lConsequence- this individual 
I I I I I I I is not concerned with the Staff 
♦.+-♦.+.+-+-+Development project as it relates 
to the students. 
** 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
Teacher _ 
Other Professional Staff 
Years Experience 7 
INDIVIDUAL PPQFU.F 
Social Security No. _2471_ 
Team Name _Primary/Interrogate. 
^a'e- Female _X_ 
Stages and Indivi&ial Item Responses 
0 12 3 
3_1_ 6_2_ 7_7_ 4_7 
12_1_ 14_4_ 13_6_ 8_6 
21_0_ 15_4_ 17_4_ 16_3 
23_0_ 26_2_ 28_0_ 25_o' 
30_1_ 35_5_ 33_5_ 34 7 
-3— _17_ _22_ _25. 
5 6 *» 
1_7_ 5_3_ 2_1 
11_7_ 10_6_ 9_6' 
1?_5_ 18_2_ 20_1 
24_0_ 27_4_ 22_3 
32_0_ 29_3_ 31 3 
RAV 
-19- _18. _14_ SCORE 
10C 
80 
60 
40 
_37_ _63_ _78_ _85_ _27. 
0 1 2 3 4 5 6 « 
+-+-+-+-+-+-4 
1 1 I I iHighest Intensity of Concern 
I I I I I I I 
1.1.1.1.1.1.1 Management- Attention in this 
1 I I I stage is focused on the processes 
• I i land tasks of using the infonna- 
1.1-1-1-1-1-It ion and resources. Concerns are 
I I I I Irelated to efficiency organizing, 
I I I I I Imanaging, scheduling and time 
I.I.I.I.I.I.Idemands. 
40 
_38_ PEP 
CENT 
HE 
ANALYSIS 
20 •ILowest Intensity of Concern 
I 
I Consequence - this stage of 
-+concern relates to the rele¬ 
vance of the innovation regard¬ 
ing students. 
« 0 = AWARENESS 
4 = CONSEQUENCE 
1 = INFORMATIONAL 
5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
Teacher _ 
Other Professional Staff _X. 
Years Experience _8 
INDIVIDUAL PPnFT[,p 
Social Security No. _8519_ 
Teani Name_Primary/Intermediate 
^ale - Female X 
Stages and Individual Item Responses 
0 
3_1 
12_1 
21_3 
23_0 
30 0 
6_4_ 7_7_ 4_1 
14 _0_ 13_7_ 8_1 
15 _7_ 17_7_ 16_1 
26_4_ 28_4_ 25_0 
35_0_ 33_4_ 34 4 
1_5 5 0 2 4 
11 6 10 1 9 4 
17_5 18 0 20 0 
24 0 27 4 22_4 
32 0 29 0 31_1 
5 
_15_ _29 
RAW 
_16. _5_ _13_ SCORE 
100 
80 
60 
40 
20 
0 
-53. _5?_ _92_ 
0 12 3 4 
+ + + + + 
+.+.+.+.+ 
CENT 
ILE 
5 6 #* 
ANALYSIS 
.+-+ 
I [Highest Intensity of Concern 
I ! 
■I.I Personal- concerns about sta- 
I Itus, reward, potential or real 
I leffects of the Staff Develop- 
■I-Iment project are indicated. 
1 I 
I I 
•I.1 Lowest Intensity of ^ncern 
I I 
I [Collaboration - this respon- 
•I-1dent is not concerned with co- 
I lordination and cooperation with 
I I others regarding the lmplemen- 
■+.nation of the Staff Development 
effort. 
»# 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
Teacher _ 
Other Professional Staff _J_ 
Years Experience _25_ 
INDIVIDUAL PPnfU,f 
Social Security No. 356C 
Teani Name_Primary/Intennecjiate, 
Male- Female __X_ 
Stages and Individual Item Responses 
0 
3_5 
12_1 
21_0 
23_0 
30 1 
6 7 7 7 4 1 
14_3 13 7 8_4 
15 3 17 3 16 0 
26 6 28 6 25 4 
35 4 33 3 34 0 
1 4 5 0 2 0 
11_4 10 0 9 0 
17_1 18 0 20 0 
24 0 27 5 22 0 
32 0 29 7 31 1 
7 
_23_ _26. 
m 
-9_ _J2_ _1_ SCORE 
_66_ _84_ _87_ _30_ _5 
0 1 2 3 4 5 6** 
100 +-+-+.+.+-+-+ 
_19_ _2_ PER 
CENT 
ILE 
80 
60 
40 
IHighest Intensity of Concern 
I 
I Persona!-This individual in¬ 
dicates intense concern relative 
Ito status, reward, potential or 
Ireal effects of the innovation. 
I 
I 
I Lowest Intensity of Concern 
I I I I I I 1 Refocusing- This respondent is 
I I I I I I I not intensely concerned with new 
0 *.+-+.+-+-+-+ideas and alternatives to the 
existing form of the Staff 
Development project. 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
** 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
Teacher _X_ 
Other Professional Staff 
Years Experience _14 
INDIVIDUAL PgQFH.K 
Social Security No. _38' 
Team Name _Ear 1 y Chil*ood_ 
Male- Female _X 
Stages and Individual Item Responses 
0 1 2 3 4 5 
3_1 
12 0 
21_3 
23 2 
30_2_ 
6 2 
14 5 
15 6 
26 4 
35_4_ 
7 2 
13 5 
17_4 
28 4 
33_3_ 
4_4 
8 3 
16 4 
25 1 
34_6_ 
1 7 
11 2 
17_4 
24 0 
32_1_ 
5_2 
10 2 
18 1 
27 3 
29_4_ 
_8_ 
_21_ __18_ 
_18. __14_ 
__12_ 
_72_ 
_75_ 
_6?_ _69_ 
_13_ _19_ 
0 1 2 3 4 5 6 ** 
6 »« 
2_6_ 
9_1_ 
20_1_ 
22_2_ 
31_0_ 
RAW 
_10_ SCORE 
_22_ PER 
CENT 
ILE 
100 +-+.+-+-4-4 
analysis 
Highest Intensity of Concern 
Informalional-a general aware¬ 
ness In the innovation and inter¬ 
est in learning more detail is 
indicated. Although unworrried 
about herself/himself in relation 
to the innovation, he/she indi- 
40 I.I.I.I.I.I.Icates interest in substantive 
I I I I I I I aspects of the Staff Develop- 
I I I I I I Iment effort in a self less man- 
20 I-1-1-1-1-1.iner. 
0 
I I I I I I I Lowest Intensity of Concern 
4.4.4.4-4.4.4 
Conseouence-this individual in¬ 
dicates low intensity concern of 
the impact of the Staff Develop¬ 
ment project on students his/ 
her immediate sphere of influ¬ 
ence. 
2 = PERSONA! 3 = MANAGEMENT 
6 = REFOCUSING 
*» 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
Teacher _X_ 
Other Professional Staff 
Years Experience _9__ 
1HD1V1DUAL PROFILE 
Social Security No. _6476. 
Team Name .Early ChilAood_ 
Male_ Female _X. 
Stages and Individual Item Responses 
0 l 2 3 4 5 6 
1 0 6 1 7 7 4 2 1 1 5 5 2 2 
: l 14 4 13 7 8 1 11 7 10 7 9 1 
l 15 4 17 1 16 1 17 6 18 5 20 1 
i l 26 6 28 3 25 1 24 7 27 7 22_ 4 
) l 35 1 33 1 34 1 32 1 29 7 31 1 
rav 
4 _16_ _19_ _6_ _22_ _31_ _9_ SCORE 
100 
80 
60 
40 
20 
0 
_46_ _60 _70 _18 _38 _91 _20 PER 
CENT 
ILE 
0 1 2 3 4 5 6 ** 
ANALYSIS 
4-4-4-4-4-+-+ 
I l I I 1 I iHiahest intensity of Concern 
I I I I 1 I I 
I.|.|-1.|.I-1 Col labor at ion-this respondent 
I I I I I I I focuses intensely upon the co- 
I I I I I I I ordination and cooperation with 
I_|-1.|-1-1-1 others regarding the use of the 
I | i | | l I innovation. 
I I Lowest Intensity of Concern 
I I 
-1-management- the focus on the 
I Iprocesses and tasks of using the 
i |innovation and the best use of 
4.+-+informat ion and resources are at 
a low concern level. 
«« 0 = AWARENESS 
4 = CONSEQUENCE 
1 = INFORMATIONAL 
5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
INDIVIDUAL PBOFII.P 
Teacher _X_ 
Other Professional Staff 
Years Experience _13_ 
Social Security No._188!_ 
Team Name_Early Childiood_ 
Hale_ Female _J, 
Stages and Individual Item Responses 
0 1 2 3 4 5 6 *» 
3 0 6 2 7 5 4 2 1 7 5 5 1
 
I
 
C
M
 
12 1 14 6 13 4 8 3 11 7 10 6 9 3 
21 2 15 6 17 6 16 3 17 5 18 5 20 5 
23 0 26 5 28 5 25 5 24 5 27 6 22 7 
30 1 35 5 33 4 34 5 32 3 29 7 31 3 
RAW 
4 24 24 21 27 29 
_23_ SCORE 
_46_ 88 83 80 63 84 77 PEP 
CENT 
ILE 
0 1 2 3 4 5 6 ** 
MUMS 
100 +—+—+—+—+—+-+ 
I 1 I I 1 I I Highest Intensity of Concern 
80 l.1.1.1.1.1.1 Informational - a general 
I i | l 1 I !awareness in the innovation and 
I I I I I I 1 interest in learning more detail 
50 |-1-1-1-1-1-1 about the innovation is indicated 
I I I I I I I Although unworried about herself 
I I I I I I tin relation to the innovation, 
40 |.|.l.I.I.I.I die indicates interest in sub- 
I | | | i l Istantive aspects of the Staff 
I I I I I I I Development efforts in a self- 
20 |-1-1-1-1-1-Hess manner. 
+.♦.+.+.^Lowest Intensity of Concern 
Awareness- a low score on this 
stage indicates an intense 
concern relative to the Staff 
Development effort in more than 
one area. 
#* 0 = AWARENESS 1 = INFORMATIONAL 2 = PERSONAL 3 = MANAGEMENT 
4 = CONSEQUENCE 5 = COLLABORATION 6 = REFOCUSING 
Teacher _X_ 
Other Professional Staff 
Years Experience _4_ 
INDIVIDUAL PROFILE 
Social Security No._2391 __ 
Team Name_Early Chilctiood, 
Male_ Female _)(. 
Stages and Individual Item Responses 
0 1 2 3 4 5 6 «* 
3 1 6 2 7 5 4 2 1 7 5 7 2 5 
12 1 14 7 13 7 8 7 11 7 10 7 9 6 
21 1 15 7 17 4 16 6 17 7 18 6 20 4 
23 0 26 7 28 7 25 4 24 7 27 7 22 6 
30_1_ 35_1_ 33_5_ 34_6_ 32_5_ 29_7_ 31_7_ 
RAW 
_4_ _24_ _28_ _25_ _33_ 
_34. 
_28. SCORE 
46 1 OD
 
C
O
 
1 91 90 90 97 _92_ PER 
CENT 
ILE 
0 12 3 4 5 6** 
ANALYSIS 
100 +-+-+-+-+-+.+ 
I 1 l I I ! highest Intensity of Concern 
I I I 1 I I I 
80 I-1.1.1.1.1.ICollaboration-an intense focus 
I I 1 I I I Ion the coordination and coopera- 
I I I I I I Ition involved with others regard- 
60 I-1-1-1-1.1-ling the use of this Staff Devel- 
I I I I ! I loproent effort. 
40 
20 
0 
I I I I I I Lowest Intensity of Concern 
l I l l l l 
.I.I.I-1-1-lAwareness-this individual 
I I I I I I scored lowest in the Awareness 
I I I I I lstage. All other scores are 
+.+.+.+.+-+.+extremely high and intense. 
This indicates an Intense con¬ 
cern in other areas of the 
Staff Development project. 
1 = INFORMATIONAL 
5 = COLLABORATION 
** 0 = AWARENESS 
4 = CONSEQUENCE 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
INDIVIDUAL PROFILE 
Teacher _ 
Other Professional Staff _X_ 
Years Experience _18_ 
Stages 
Social Security No. _9598. 
Team Name _Early Chilctiood, 
Male_ Female _X 
and Individual Item Responses 
0 1 2 3 4 5 6 «« 
3 0 6 4 7 2 4 7 1 7 5 7 2 7 
12_0_ 14 _7_ 13 7 8 0 11 5 10 7 9 5 
21 4 15 _7_ 17 6 16 6 17 4 18 3 20 5 
23_6 26 4 28 7 25 0 24 0 27 5 22 0 
30_0_ 35. _5_ 33_5_ 34_5_ 32_0_ 29_7_ 31_5_ 
RAW 
_10_ _2?_ _27_ __18_ 
__16_ 
_29. _22. SCORE 
81 93 80 69 19 84 _?3_ PER 
CENT 
ILE 
0 1 2 3 4 5 6 *4 
IOC 
80 
60 
40 
20 
0 
mm 
4.4-+-+-+-+-4 
I I I I I I IHicihest Intensity of Concern 
I I I I I I I 
l.i.1.1.1.1.lInformational-a general 
l I I I I I I awareness in the innovation and 
I I I I I i I interest in learning more detail 
I.I-1.1.1-1-1 is indicated. Although unworried 
I I I I I I I about him/herself in relation to 
I l I I I I I the innovation, he/she indicates 
I.|.I.I.I.I.linterest in substantive aspects 
I I I I I I I of the Staff Development effort 
I I I I I I I in a selfless manner. 
I I I I 1 I Lowest Intensity of Concern 
I I I I I I 
+.4.4.4-4.4.4Conseguence-this respondent 
indicates low intensity concern 
of the impact of the Staff Devel¬ 
opment project on students in 
his/her immediate sphere of in¬ 
fluence. 
** 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
INDIVIDUAL PPOPTT.f 
Teacher _X_ 
Other Professional Staff 
Years Experience _15 
Social Security No._3261. 
Team Name_Early Chilctiood. 
Hale _X_ Female _ 
Stages and Indivictoal Item Responses 
100 
80 
60 
40 
20 
0 1 2 3 4 5 6 #* 
3 1 6 2 ? 5 4_0_ 1 0 5 7 2 3 
12 1 14_6 13 5 8_5_ 11 3 10 7 9 5 
21 3 15 6 17 3 16_6_ 17 5 18 6 20 6 
23 1 26 6 28 4 25_4_ 24_1 2? 6 22 3 
30_1_ 35_6_ 33_6_ 34_3_ 32_4_ 29_6_ 3l_6_ 
RAW 
*7 
_26_ _23_ 
_18_ _13_ _32_ _23_ SCORE 
_66_ _91_ 
_8C_ 
_69_ _H_ _93_ 77 PEP 
CENT 
HE 
0 1 2 3 4 5 6 #* 
ANALYSIS 
+- 
I 
1 
1 1 
1 | 
1 1 
i i 
1 1 Hiqhest Intensity of Concern 
1 i 
!. 1.1 — --!-1- — j-ICol 1 aboration-this individual 
1 1 1 1 1 1 1 focuses intensely upon the co- 
1 1 1 1 1 1 lordination and cooperation with 
1- 1-1— 
-1-1- — 1-1others regarding the use of the 
1 
1 
1 1 
1 1 
1 1 
1 1 
1 1 innovation. 
I 1 
1. 
1 
I 
1.1— 
1 1 
i i 
-1.1- 
1 1 
i i 
—-1.1 
1 iLowest Intensity of Concern 
i i I 
1. 1-1 — 
1 1 
--I-1- — 1-lCpn?eqv?n?e-a low score on this 
1 1 1 1 1 ! Istage indicates a low level of 
1 1 1 1 1 1 1 concern of the impact of the 
0 +.+.+.+-+.+- -+innovation on students in his' 
her immediate sphere of influ¬ 
ence. 
«« 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
Teacher _X_ 
Other Professional Staff 
Years Experience _4_ 
INDIVIDUAL PROFILE 
Social Security No._2745. 
Team Name_Early Childhood_ 
Male_ Female _X_ 
Stages and Individual Item Responses 
2 3 4 5 6 i* 
3 2 
12 7 
6 2 
14 0 
7 6 
13 0 
4 4 
8 2 
1 
11 
1 
7 
5 5 
10 6 
2 7 
9 2 
21 1 15 0 17 1 16 1 17 6 18 5 20 2 
23 0 
30_1_ 
26 5 
35_0_ 
28 5 
33_0_ 
25 1 
34_4_ 
24 
32 
1 
_3_ 
27 7 
29_6_ 
22 1 
31_7_ 
RAW 
11 7 f 12 12 18 29 
_19_ SCORE 
_84_ _34_ _48_ _43_ _24_ _84_ 
_60. PER 
CENT 
ILE 
0 1 2 3 4 5 6 #* 
ANALYSIS 
10C +-+-+-4.+.+-+ 
I Highest Intensity of Concern 
I 
ICollaboration-this individual 
I indicates a high level concern in 
I the coordination and cooperation 
I involved with others relative to 
Ite Staff Development effort. 
1 
lAwareness-the high score on 
Ithis stage indicates a very low 
I level of concern in the Staff 
■IDevelopment project with the ex- 
Iception of collaboration. 
80 
6C 
40 
20 
0 +.4.+-4.4-4-4 
Lowest Intensity of Concern 
Consequence-this individual has 
has a low intensity of conern on 
the impact upon students in his/ 
her immediate sphere of influence 
## 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
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INDIVIDUAL PPHFTi.F 
Teacher _X_ 
Other Professional Staff _ 
Years Experience _1_ 
Stages 
Social Security No._9340 
Team Name_Early ChilAood_ 
- Female 
and Indivilial Item Responses 
0 1 2 3 4 5 6 ** 
3__0_ 
12 1 
21_0_ 
23 0 
30_0_ 
6_5_ 
14 0 
15 _0 
26 7 
35_0_ 
7 4 
13 7 
17 7 
28 0 
33_0_ 
4 0 
8 1 
16_1 
25 0 
34_1_ 
1 7 
11 7 
17_7 
24 0 
32_0_ 
5_7 
10 7 
18 0 
27 7 
29_7_ 
2 1 
9 0 
20 1 
22 4 
31_0_ 
_1_ 
_12_ 
_18_ _3_ _21_ 
_28_ 
_6_ 
RAW 
SCORE 
23 48 67 9 33 80 11 PER 
CENT 
0 1 2 3 4 5 6 #« 
ILE 
100 
80 
60 
40 
IK 
+-+-+-+.+-+-+ 
1 I I I I I I Highest Intensity of Concern 
I I I I I I I 
I.I.I.I.I.I.I Col iaboration-this respondent 
I I I I I I I indicates a hi$ level of concern 
I I I I I 1 Ion the coordination and coopera- 
I-1-1-j.|-1-11ion involved with others rela- 
I I 1 I I I Itive to implementating this Staff 
I I I I I I (Development effort. 
20 
0 
I I I I I I I 
I-1.1-1-1-1-1 Lowest Intensity of Concern 
I I I I I I I 
I I I I I I IManagement-this individual has 
+.+.+.+.+-+.+a very low level of concern re¬ 
garding the processes and tasks 
of using the innovation and the 
best use of information and re¬ 
sources within implementation. 
*« 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
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INDIVIDUAL PROFIT 
Teacher _ 
Other Professional Staff _X_ 
Years Experience _36_ 
Stages 
Social Security No. _2898_ 
Team Name_Early Chilctiood_ 
Male_ female 
and Individual Item Responses 
0 1 2 3 4 5 6 ** 
3 0 6 4 7 6 4 7 1_7_ 5_7 2 0 
12_1 14 7 13 7 8 7 11_7_ 10_7_ 9 3 
21 0 15 7 17 _7_ 16 7 17_7_ 18 7 20 3 
23 0 26 7 28 n 25 7 24_7_ 27 7 22 4 
30_1_ 35_ _7_ 33_ _7_ 34_5_ 32_7_ 29_7_ 31_7_ 
RAW 
_2_ _32_ _34_ _33_ 
_35_ _35_ __17_ SCORE 
29 99 97 99 96 98 52 PEP 
CENT 
ILE 
0 1 2 3 4 5 6 ** 
ANALYSIS 
100 - -+— -+— —+- -4- —+ 
1 
1 
1 
i 
1 
I 
1 
I 
i 
l 
1 
1 
1 Hicahest Intensity of Concern 
l 1 
8C 1—- -1 — 
1 
-1 — -1- — 1- ---1---- --IManagement- the respondent has 
1 1 1 1 1 1 Ian extremely high level focus and 
1 1 1 1 1 1 1 concern on the processes and 
60 1—- -1 — -1 — -1- —-1- -1- — 1 tasks of using the innovation 
1 1 1 i 1 1 land the best use of information 
1 1 1 1 1 1 land resources relative to the 
40 1—- -1 — 
l 
-1 — 
1 
— 1- —-1- 
1 
-1- 
1 
— 1 Staff Development project. | 1 
1 
l 
1 
l 
1 
i 
1 
1 
1 
1 
1 
i 
1 Ipfonnational-a high concern is 
20 1—- — 1 indicated in a general awareness 
1 1 1 1 1 1 lof the Staff Development effort. 
1 1 I 1 1 1 IA1though not worried about him- 
0 —+self/herself in relation to the innovation, 
he/she indicates interest in substantive aspects of the Staff Development effort in a 
selfless manner, such as general characteristics, effects and requirements for use. 
Lnu Intensify of Concern- A low stage 0 concern and several high level concern stages 
suggests that this person is highly concerned about the Staff Development effort. 
«« 0 = AWARENESS 1 = INFORMATIONAL 2 = PERSONAL 3 = MANAGEMENT 
4 = CONSEQUENCE 5 = COLLABORATION 6 = REFOCUSING 
INDIVIDUAL PPfffn.f 
Teacher _X_ 
Other Professional Staff _ 
Years Experience _9_ 
Stages 
Social Security No. _9184 
Team Name_Ear 1 y ChilAood_ 
Male- Female _X_ 
and Individual Item Responses 
0 1 2 3 4 5 6 t« 
3 1 6_ 1 7 2 4 2 1 1 5 7 2 7 
12 5 14 _2 13 3 8 1 11 7 10 7 9 4 
21_3 15 17_3 16 4 17 6 18 7 20 4 
23 3 26 4 28 4 25 5 24 0 27 7 22 7 
30_1_ 35. _2_ 33_5_ 34_5_ 32_ _0_ 29_7_ 31_1_ 
RAW 
_13_ 
_16. 
_17_ 
_J7_ .14. 
_35_ 
_23_ SCORE 
_8Q_ _60_ _63. _65_ 
.13. _98_ _77_ PEP 
CENT 
ILE 
0 1 2 3 4 5 6 ** 
+- 
ANALYSIS 
8C 
60 
40 
1 Highest Intensity of Concern 
1 
ICoilaboration-This individual 
I focuses intensely upon the co- 
lordination and cooperation with 
lothers relative to implementa¬ 
tion of the Staff Development 
Iproject. 
I 
I Lowest Intensity of Concern 
20 
0 
1-1.1-1.1-1-IConseouences-a low score in 
I I I I I I Ithis stage is indicative of 
I I I I I I How level of concern focusing 
+.+.+.+.+-+.+on the impact of the Staff 
Development project on stu¬ 
dents in his/her immediate 
sphere of influence. 
»* 0 = AWARENESS 
4 = CONSEQUENCE 
1 = INFORMATIONAL 
5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
Teacher _ 
Other Professional Staff 
Years Experience _16_ 
INDIVIDUAL PROFILE 
Social Security No._6677. 
Team Name _Special Education 
Male _X_ Female _ 
Stages and Indivi&al Item Responses 
0 12 3 
3 1 6 1 7 4 4 3 
12 1 14 4 13 6 8 _3_ 
21 2 15 4 17 4 16 J 
23 0 26 3 28 1 25. _1_ 
30_0_ 35_3_ 33_3_ 34. J. 
4 15 18 9 
4 5 6 ** 
1_6_ 5_6_ 2_6_ 
11 6  10 6  9_3_ 
17 2  18 6  20 5  
24 6  27 6  22 5  
32 6  29_J_ 31_6_ 
RAV 
_26_ _30_ _25 SCORE 
100 
8C 
60 
40 
20 
0 
_46_ _57_ _67_ _30_ _59_ _88_ _84_ PEP 
CENT 
ILE 
0 1 2 3 4 5 6 #* 
ANALYSIS 
+-+.+.+-+.+-+ 
I I I I I 1 'Highest Intensity of Concern 
I I I I I I iCollaboration-this respondent 
I.I.I.I.I.I.lis highly concerned with the 
I I I I I I 1 coordination and cooperation 
I I I I I I Iwith others regarding the imple- 
I.I-1-1-1-1-Iraentation of the Staff Develop- 
I I I I I I Iment effort, a hicft collabora- 
I I I I I I Ition score along with a high 
I.I.I.I.I-1.IprefocusingCstage 6) score in- 
I I I I I I Idicates a person who preceives 
I I I I I I Ihimself to be in a leadership 
I-1-1.|-1-1-1 role. 
I I I I I I I 
I I I I I I I Lowest Intensity of Concern 
+.+.+.+.+-+.+ 
Management this individual is 
not concerned with issues 
related to efficiency, 
organizing,managing,scheduling 
are of a hi<ji level concern. 
«* 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
Teacher _ 
Other Professional Staff 
Years Experience _J2_ 
INDIVIDUAL PMFir.ff 
Social Security No. _7655 
Team Name .Special Education., 
^a'e- Female _X 
Stages and Individual Item Responses 
0 1 2 3 4 5 6 »« 
3_1_ 6. 1 7 0 4 0 1 7 5 0 2 7 . 
12_0_ 14 _7 13 _7 8 0 11 0 10 7 9 0 
21 1 15 7 17 0 16 0 17 7 18 0 20 1 
23 0 26 7 28 0 25 0 24 0 27 7 22 0 
30_0_ 35. _0_ 33. _0_ 34_0_ 32_0_ 29 7 31 7 
RAW 
2 22 7 0 14 SCORE 
_29_ 
_80_ 
_31_ 
_2_ _13_ 
_52_ 73 PER 
CENT 
ILE 
0 1 2 3 4 5 6 #4 
+. -+ 
ANALYSIS 
I Highest Intensity of Concern 
80 I.I.I.I.I.I.I Informat ional-a general aware- 
llli! iness in the innovation and inter- 
I 1 I I 1 lest in learning more detail about 
60 I.I.I-1.1-1.Ithe Innovation is Indicated. Al- 
I I I I I I I though unworried about herself in 
I I i I I I (relation to the innovation, she 
40 I.I.I.I-1.1-lindicates an interest in substan- 
I I I I I I Itive aspects of the Staff Devel- 
I I 1 I I I lopment project in a selfless man- 
20 |-1-1-1.|-!-iner. 
I I I I I I I Lowest Intensity of Concern 
0 4.+.4.+-4.4-4 
Management a focus on the pro¬ 
cesses and tasks of using the 
innovation and the best use of 
information and resources are 
at a low concern level. 
«« 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
INDIVIDUAL PROFI r.F 
Teacher _ 
Other Professional Staff _X_ 
Years Experience _9_ 
Stages 
Social Security No. _6669 
Team Name .Special Education_ 
Ma,e_ Female _J, 
and Individual Item Responses 
0 1 2 3 4 5 6 «« 
3_1_ 6_5_ 7 0 4 2 1 6 5 5 2 1 
12 0 14 4 13 1 8 0 11 6 10 6 9 0 
21 3 15 5 17 0 16 0 17 5 18 0 20 4 
23 0 26 3 28 0 25 0 24 0 27 6 22 5 
30_0_ 35_0_ 33_0_ 34_3_ 32_ _0_ 29_0_ 31_3_ 
RAW 
_4_ 
_17_ _1_ _5_ _17_ _17_ 
_13_ SCORE 
_46_ _63_ _12_ 
_15. _21_ 36 34 PER 
CENT 
ILE 
0 1 2 3 4 5 6 «« 
MW.YS1S 
100 4.4.4.4.4.4.4 
I I I I I I lHighest Intensity of Concern 
80 I.I.I.I.I.I.I Informational-a general aware- 
I I I I I I Iness in the Innovation and Inter- 
I I I I I I lest in learning more detail about 
60 I.I.I-1-1-1.Ithe innovation is indicated. Al- 
I I I I I I I tough unworried about herself in 
I I I I I I Irelation to the Innovation, she 
40 I.I.I.I.I.I.I indicates an interest in substan- 
I I I I I I Itive aspects of the Staff Devel- 
I I I I I I lopment project in a selfless man- 
20 I-1.1-1-1-1-Iner. 
I I I I I I I 
I I I I I I I Lowest Intensity of Concern 
0 4.4.4-4-4.4.4 
Personal- this respondent 
indicates no personal threat in 
relation to the Staff Develop¬ 
ment effort. 
#* 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
Teacher _ 
Other Professional Staff 
Years Experience _8 
INDIVIDUAL PPnr:;,p 
Social Security No._6026 
Team Name .Special Education_ 
Ma,e- Female _X. 
Stages and Individual Item Responses 
2 3 4 5 6 »# 
3_1 
12_1 
21_1 
23_0 
30 0 
6_1 
14 _0 
15 _6 
26_1 
35 3 
?_2 
13_0 
17_3 
28_6 
33 0 
4_1 
8_1 
16_0 
25_2 
34 3 
1_0 
11_6 
17_0 
24_1 
32 6 
5__4 
10_6 
18_3 
27_1 
29 1 
2_6 
9_1 
20_0 
22_1 
31 0 
3 
_17_ _11 
RAV 
_J3_ _15_ _8_ SCORE 
100 
80 
60 
40 
20 
_37_ _63_ _45_ _23_ _11_ _28_ _17_ PEP 
’ CENT 
HE 
0 1 2 3 4 5 6 ## 
ANALYSIS 
+.+.+-+-+.+-+ 
I I I I I I I Highest Intensity of Concern 
I I I I I I I 
1.1.1.1.1.1.Ilnformational-a general avare- 
I I I I I I I ness in the innovation and inter- 
I I I I I I lest in learning more detail about 
I-1-1.|-1.|-ithe innovation is indicated. Al- 
I I I I I I I though unvorried about herself in 
I I I I I I I rel at ion to the effort, she indi- 
I.I.I.I.I.I.Icates an interest substantive 
I I I I I I I aspects of the Staff Development 
I I I I I I Iproject. 
ilowest in^nsUY <?f Concern 
0 +.+.+.+.+.+-+Conseguence-this individual in¬ 
dicates a low intensity of 
concern in the impact upon stu¬ 
dents in her immediate sphere 
of influence. 
«# 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
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INDIVIDUAL PROFIT.f 
Teacher _X_ 
Other Professional Staff 
Years Experience _8_ 
Social Security No. _0020 
Team Name .Special Education_ 
Na'e- Female _X 
Stages and Individual Item Responses 
0 1 2 3 4 5 6 <« 
3_1_ 6_1 7 6 4 6 1_5 5 6 2 5 
...... 
12 1 14 0 13 1 8 0 11 6 10 6 9 6 
21 1 15 0 17 5 16 1 17 6 18 1 20 4 
23 0 26 4 28_0_ 25 0 24 0 27 6 22 5 
30_0_ 35_0_ 33_4_ 34_1_ 32_0_ 29_0_ 31. 0 
_3_ 
_5_ 
_16_ Q 
_17_ 
_19_ 
_2C_ 
RAW- 
SCORE 
_37_ 
_2?_ _5<>_ 
_30. _21_ 
_44. 64 PE? 
0 1 2 3 4 5 i 6 *» 
CENT 
ILE 
ANALYSIS 
4 
1 Highest Intensity of Concern 
I 
■IRefocusing-this respondent has 
Idefinite ideas about alternatives 
I to the proposed or existing 
■Iframework of the Staff Develop¬ 
ment project. 
I 
•IPersonal-Intense concerns were 
Expressed relative to status, re- 
Iward, potential or real effects 
-Iof the innovation. 
I 
I Low Intensity of Concern 
-4 
Consequences-the respondent 
indicates a low intensity of 
concern relative to the impact 
upon students in her immediate 
sphere of influence. 
«« 0 = AWARENESS 1 = INFORMATIONAL 2 = PERSONAL 3 = MANAGEMENT 
4 = CONSEQUENCE 5 = COLLABORATION 6 = REFOCUSING 
1UV T-▼---T-T-1* 
80 
60 
40 
20 
n i_i_x-x-x--i 
INDIVIDUAL PPOFTF.f 
Teacher _X_ 
Other Professional Staff 
Years Experience _13 
Social Security No. _9749 
Team Name .Special Education_ 
Male- Female _X. 
Stages and Individual Item Responses 
0 12 3 
3_1 6 1 7 7 4 1 
12_1_ 14 7 13 7 8_1. 
21 4 15 7 17 7 16 4 
23_1_ 26 7 28 7 25 1 
30_1_ 35_7_ 33_7_ 34_1. 
_8_ 
_2Q_ 
_35_ 
_8 
4 5 6 »* 
1_7_ 5_7_ 2_7 
11 7  10_7_ 9_f 
1?_7_ 18_7_ 20_4 
24_7_ 27_7_ 22_5 
32_7_ 29_7_ 31 i 
RAV 
_35_ _35_ _24_ SCORE 
100 
80 
60 
_?2_ _96_ _99_ _2?_ 
0 1 2 3 4 5 6 
+.+-+-+-+-+- 
_98_ _81_ PER 
CENT 
ILE 
#* 
ANALYSIS 
\ 
I Highest Intensity of Concern 
I 
I Personal-Intense concerns were 
I expressed relative to status, re 
Iward, potential or real effects 
I of the innovation. 
40 
20 
0 
1 Lowest Intensity of Concern 
I 
1 Management- a focus on the pro¬ 
cesses and tasks of using the 
I innovation and the best use of 
I information and resources are at 
la low concern level. 
«« 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
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INDIVIDUAL PPOFTf,). 
Teacher _X_ 
Other Professional Staff 
Years Experience _3 
Social Security No. _1559_ 
Team Name .Special Education_ 
Md,e- Female _X. 
Stages and Individual Item Responses 
6 «« 
3_2_ 6_1_ 7_0 
12_1_ 14_0_ 13_0 
21_6_ 15_0_ 17_0 
23_1_ 26_0_ 28_1 
30_1_ 35_2_ 33 1 
4_5 
8_0 
16_4 
25_1 
34 5 
1_0 
11_6 
17_3 
24_0 
32 0 
5_2 
10_4 
18_0 
27_0 
29 3 
2_3 
9_0 
20_3 
22_6 
31 3 
11 
.15 
RAW 
_9_ _15_ SCORE 
_84_ _19. _14_ _56_ _5 
0 1 2 3 4 5 6 m 
100 +-4-+.4-4-4.4 
10 
_42_ PEP 
CENT 
HE 
MIS 
80 
60 
40 
IHicftest Intensity of Concern 
I 
I Awareness-a high score on this 
Istage indicates this individual 
lhas a low level of concern for 
ithe knowledge attention or in¬ 
terest in regard to the inno¬ 
vation. 
I 
I Lowest Intensity of Concern 
20 I.I-1-1-1-I- 
I I I I I I 
I I I I I I 
0 +.+.+.+.4.4~ 
*« 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
-IConsequence- this respondent 
I indicates a low intensity of 
I concern in the impact upon 
-♦students in her immediate 
sphere of influence. 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
INDIVIDUAL PWn[,f 
Teacher J,_ 
Other Professional Staff 
Years Experience _3 
Social Security No._1915 
Team Name .Special Education., 
- Female _X. 
Stages and Individual Item Responses 
0 1 2 3 4 5 6 »« 
3 4 
12 1 
21 3 
23_5_ 
30_1_ 
6 5 
14_0 
15 0 
26 1 
35_0_ 
7 0 
13 0 
17 5 
28 3 
33_5_ 
4 5 
8 0 
16 2 
25 3 
34_6_ 
1 0 
11 7 
17_6 
24 4 
32_0_ 
5 4 
10 6 
18 4 
27 6 
29_4_ 
2_3 
9_6 
20 4 
22 7 
31_7_ 
_14_ 
_6_ 
_13_ 
_16_ _17_ 
_24_ 
RAW 
_27_ SCORE 
_<>1_ _30_ 
_52_ 
_60. _21_ 
_64_ 
_90_ PER 
CENT 
C 1 2 3 4 5 6 «« 
ILE 
100 +-+-+- 
analysis 
80 
60 
40 
20 
0 
I I I Highest Intensity of Concern 
I I I I I I l 
1.1.1.1.1.1.lAwareness-a high score on this 
I I 1 I I I Istage indicates this respondent 
I I I I I has a Jow level of concern for 
•-1.1-1-1.1-Ithe knowledge attention and/or 
I I I I I I I interest in regard to the in- 
I I I I I I Inovation. Although the high 
I.I.I.I.I.I.Istage 6 (refocusing) score in- 
I I I I I Idicates possible alternatives 
I I I I I I I to the present methods. 
I-1-1-1-1-1-1 
I I I I I I I Lowest Intensity of Concern 
I I I I I I I 
+.+.+.+-+.+.+Consequences- this respondent 
indicates a low intensity of con¬ 
cern in the impact upon students 
in her immediate sphere of in¬ 
fluence. 
*« 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
INDIVIDUAL PMFirf 
Teacher _X_ 
Other Professional Staff 
Years Experience _2 
Social Security No. __4399 
Team Name .Special Education_ 
Male- Female __X. 
S'-ages and Indivi&ial Item Responses 
0 1 2 5 6 #* 
3_4_ 6_?_ 
12_1_ 14_7_ 
21_1_ 15_7_ 
23_7_ 26_7 
30_2_ 35_0_ 
_15_ _28. 
7_0__ 4_1_ 
13 7  8_1_ 
17_7_ 16_7_ 
28_7_ 25_5_ 
33_7_ 34_0_ 
_28_ _14. 
1_0_ 5_4_ 
11_7_ 10_7_ 
17_7_ 18_7_ 
24_4_ 27_7_ 
32_5_ 29_7~ 
_23_ _32. 
2_7_ 
9_7_ 
20_7_ 
22_0_ 
31_5_ 
RAV 
_26_ SCORE 
100 
80 
60 
40 
20 
_93_ _95_ _9l_ _52_ _43. 
0 1 2 3 4 5 6 #* 
+-+-4-4-4-4-4 
1 1 1 I I Hi chest Intensity of Concerr 
I I I I I I I 
1 1.1.1.1-1.1 Informational-a general aware- 
I I I I I ness in the innovation and inter- 
I I I lest in learning more detail about 
I-1-1-1-1-1-1 the innovation is indicated. Al- 
I I I I I I I though unworried about herself in 
I I I I I I Irelation to the innovation, she 
I.I.I.I.I-1.lindicates an interest in substan- 
I I I I I I Itive aspects of the Staff Devel- 
I I I I I I Ioproent project in a selfless man- 
I.I.I-1-1-1-Iner. 
93 
_87_ PEP 
CENT 
ILE 
MMS 
I I I I I I I Lowest Intensity of Concern 
0 +-+.+.+.+-+-+ 
Consequence- this individual 
indicates a low intensity of 
concern in the impact upon stu¬ 
dents in her immediate sphere 
of influence. 
## 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
Teacher _ 
Other Professional Staff 
Years Experience _15 
INDIVIDUAL PPDFTf.r 
Social Security No._0804 
_ Team Name _Guidance_ 
^a'e- Female _X 
Stages and Indivi&ial Item Responses 
0 1 2 3 4 5 6 ** 
3_1_ 6_1 7 7 4 1 1 6 5 6 2 7 
12_1_ 14 6 13 6 8 3 11 6 10 7 9 3 
21 1 15 6 17 6 16 1 17 7 18 7 20 3 
23 1 26 6 28 6 25 1 24 7 27 7 22 1 
30_1_ 35_1_ 33_6_ 34_2_ 32_4_ 29_6_ 31_7_ 
RAW 
_5_ _20_ 
_31_ _8_ 
_30. _33_ 
_21_ SCOPE 
_53_ _72_ _95_ 
_27_ _76. 
_95. _69_ PEP 
0 1 
100 +- 
5 6 #* 
CENT 
HE 
mm 
IHighest Intensity of Concern 
80 1.1.1.1-1.1.1 Personal- intense concerns were 
I I I I I I I expressed relative to her role, 
I I 1 I I 1 Istatus, reward, potential or real 
6C I.I.I.I-1-1-(effects of the innovation. 
ICollaboration-this respondent 
I focuses intensely upon the co¬ 
ordination and cooperation with 
Others regarding the use of the 
I innovation. 
I 
I Lowest Intensity of Concern 
0 +-+.+.+.+-+-♦ 
Management- the focus on the 
processes and tasks of using the 
innovation and the best use of 
information and resources are at 
a low concern level. 
40 
20 
»« 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
Teacher _ 
Other Professional Staff 
Years Experience _9 
INDIVIDUAL PPpH[,r 
Social Security No._3548 
— Team Name_Guidance___ 
Md,e- Female _J. 
Stages and Individual Item Responses 
3_4 
12_1 
21_4 
23_4 
30 1 
6_3 
14 _6 
15 _6 
26_6 
35 5 
7_6 
13_6 
17_6 
28_6 
33 6 
4_2 
8_5 
16_4 
25_5 
34 5 
1_7 
11_6 
17_5 
24_0 
32 0 
5_4 
10_6 
18_5 
27_5 
29 6 
2_3 
9_5. 
20_4 
22_2 
31 6 
14 
_26_ _30_ _21 
RAV 
-18_ _26_ _20_ SCORE 
_9l_ _91_ _94_ _80. _24 
0 1 2 3 4 5 6 ft« 
100 +.+-+-+.+-+-+ 
I Highest Intensity of Concern 
I 
1 Personal-intense concerns were 
(expressed relative to her role, 
Irewards, status, potential or 
I real effects of the innovation. 
80 
60 
_72_ 
_65_ PEP 
CENT 
ILE 
40 1 Lowest Intensity of Concern 
20 
0 
I I I I I I IConseouence-the respondent in- 
I-1-1-1.|-1-idicates low-level concern to the 
I I I I I I I impact of the Staff Development 
I 1 I I I I I project on students In her lm- 
+.+.+.+.+.+.+mediate sphere of influence. 
** 0 = AWARENESS 1 = INFORMATIONAL 
4 = CONSEQUENCE 5 = COLLABORATION 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
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individual ream? 
Teacher _ 
Other Professional Staff _J(_ 
Years Experience _17_ 
Stages 
Social Security No. _8038 
Team Name_Gu i dance_ 
Nale_ Female __X. 
and Individjal Item Responses 
0 1 2 3 4 5 6 *» 
3. _1_ 6 1 7_1 4 2 1 7 5_5 2 6 
12. _1_ 14 5 13 3 8 1 11 7 10 4 9 1 
21 _1_ 15 3 17 5 16 1 17 7 18 3 2C 2 
23. _1_ 26 7 28 4 25 2 24 7 27 7 22 1 
30. _0_ 35_1_ 33 5 34 1 32 1 29 5 31 3 
RAV 
4_ _17_ _18_ _7_ _29_ _24_ 13 SCORE 
IOC 
80 
6C 
40 
20 
0 
_46_ _63_ _67_ _23_ _71_ _64_ _34_ PEP. 
CENT 
ILE 
0 1 2 3 4 5 6 ## 
ANALYSIS 
highest Intensity gf gpnc?rr. 
I 
1 Consequences- the respondent 
I indicates a hi$ intense concern 
lof the impact of the Staff Deve¬ 
lopment project on students in her 
I immediate sphere of influence 
I 
•iLowest intensity of Concern 
I 
I Management-the respondent does 
■Infit feel that issues related to 
lefficiency, organizing, managing, 
I scheduling, and time demands are 
-+of high level concern. 
AWARENESS 1 = INFORMATIONAL 2 = PERSONAL 3 = MANAGEMENT 
4 = CONSEQUENCE 5 = COLLABORATION 6 = REFOCUSING 
## 0 = 
mPIVIDUAL PBOFIT.F 
Teacher _ 
Other Professional Staff _X_ 
Years Experience _3_ 
Stages 
Social Security No. _2574 
Team Name_Qii dance._ 
ta'e- Female _)( 
and Individjal Item Responses 
0 1 2 3 4 5 6 I 
3_ _1_ 6 1 7 0 4 4 1_1 5 1 2 1 
12 _1_ 14 0 13 0 8 3 11 1 10 1 9 6 
21 4 15 _0_ 17 0 16 1 17_2 18 4 20 4 
23 0 26 _4 28 7 25 0 24 0 27 4 22 6 
30 1 35 _4_ 33 4 34 5 32 1 29 1 31 4 
RAV 
-- -- -JL _13_ _5_ _11_ _2i_ SCORE 
_66_ _40_ _45_ _47_ _3_ _16_ _6°_ PEP 
CENT 
HE 
0 1 2 3 4 5 6 ** 
ANALYSIS 
100 +.+-+-+-+-+-+ 
I I I I I I I Highest Intensity of Concern 
80 !.!.I.I.I.l.1 Refocusing - this respondent 
I I I I I I lhas definite ideas about alter- 
I I I I I I Inatives to the proposed or exist- 
60 I.I.I.I-1-1-ling framework of the Staff Devel- 
I I I I I I iopment effort. 
I I I I I I I 
40 I.I.I.I.I-1.1 Lowest Intensity of Concern 
20 
0 
I I I I I iManagement-this individjal does 
-1-1-1-1-1-|jj£ feel that issues related to 
I I I I I lefficiency, organizing, managing, 
I I I I I I scheduling and time demands are 
*.+.+.+.+-+.+of high level concern. 
** 0 = AWARENESS 
4 = CONSEQUENCE 
2 = PERSONAL 3 = MANAGEMENT 
6 = REFOCUSING 
1 = INFORMATIONAL 
5 = COLLABORATION 
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INDIVIDUAL PWPI1.F 
Teacher _ 
Other Professional Staff _X_ 
Years Experience _3_ 
Stages 
Social Security No. _1535 
Team Name_Guidance_ 
Male- Female _J( 
and Indlvl&ial Item Responses 
2 3 4 5 6 *» 
3 1 6_1 7 6 4 2 1 7 5 5 2 6 
12 1 14 0 13 0 8 2 11 7 10 5 9 6 
21 _2_ 15 0 17 0 16 1 17_6 18 2 20 _6 
23 _0_ 26 0 28 1 25_0_ 24 5 27 6 22 G 
30 _1_ 35 0 33 0 34_1_ 32 4 29 5 31 6 
m 
_5_ _1_ _6_ _29_ _23_ _30_ SCORE 
_53_ _12_ _31_ _18_ _7l_ _59_ _% PER 
" CENT 
ILE 
0 1 2 3 4 5 6 « 
IOC 
80 
60 
40 
20 
0 
ANALYSIS 
+.4.4.4.4.4.4 
1 1 1 1 1 1 iHiahest Intensity ot ConceiP 
1 1 1 1 1 1 1 
I.l.1.1.1.1.1 Refocusing-this individual has 
l I I I I I Idefinite ideas about alternatives 
I I I I I I I to the proposed or existing 
I-1.1-1.1.1-1 framework of the Staff Develop- 
I I I I I I Iment effort. 
I I I I I I I 
I I I I I I Lowest Intensity of Concern 
1 1 1 i l I 
.1.1-1.1-1-Informational-the respondent 
I | | | I I fee Is she has enough Information 
I I I I I I regarding the Innovation. 
4.4.4.4-4-4.4 
«« 0 = AWARENESS 1 = INFORMATIONAL 2 = PERSONAL 3 = MANAGEMENT 
4 = CONSEQUENCE 5 = COLLABORATION 6 = REFOCUSING 
APPENDIX C 
COMPOSITE STAGES OF CONCERN 
EARLY CHILDHOOD TEAK 
S.S.N.I 
3871 
I Desc. I 0 
-+-+- 
ITE OF STAGES OF CONCERN 
RESULTS 
I 1 I 2 I 3 I 4 I 5 I 6 I 
-+ +-+-+-+-+-+ 
F-14 
T 
72 75** 67 69 13* 
38 
19 22 
6476 F-9 
T 
46 60 70 9* 91« 18 
9184 F-9 
T 
89 60 63 65 
90 
13* 98** 23 
2391 F-4 
T 
46 91 90 97** 92 
9598 F-18 
OPS 
81 1 
I 
93** 1 
i 
89 1 
i 
69 1 
i 
19* 1 
i 
84 1 
i 
73 
1 I 1 1 1 1 
23 1 
i 
48 1 
i 
67 1 
i 
9* 1 
i 
33 1 
i 
80** 1 
i 
11 
1 1 1 1 1 1 
29* 1 
i 
98 1 
i 
97 1 
i 
99** 1 
i 
96 1 
i 
98 1 
l 
52 
1 I 1 I 1 1 
66 1 
i 
91 1 
i 
80 1 
i 
69 1 
i 
11* 1 
i 
93** 1 
i 
77 
1 1 1 1 1 1 
84 1 
i 
34 1 
i 
48 1 
i 
43 1 
i 
24* 1 
1 
84** 1 
1 
60 
1 1 1 1 1 1 
46* 1 
i 
88** 1 
i 
83 1 
i 
80 1 
I 
63 1 
I 
84 1 
i 
77 
1 1 1 1 1 1 
9340 F-l 
T 
2898 F-36 
OPS 
3261 M-15 
T 
2745 F-14 
T 
1881 F-13 
T 
IEY ** = Individuals' Hipest Concern 
* = Individuals' Lowest Concern 
F-18 = Female with 18 Year's Experience in E&ication 
M-9 = Male 
OPS = Other Professional Staff 
T = Teacher 
S.S.N.i 
7309 
PRIMARY/INTERMEDIATE TEAM COMPOSITE OF STAGES OF CONCERN RESULTS 
1 bsc. I 0 I 1 | 2 I 3 I 4 I 5 I 6 I 
+””—*+.♦-♦-+-4.4-♦.+ 
1 F‘18 1 66 I 37 I 85**1 65 I 43 I 48 I 26* I 
1 T I I | | | , | | 
-+.4-4-4-♦.+.+.4.+ 
0002 I F-6 I 66 I 16* I 39 I 52 I 71 I 68 I 73** I 
I T I I | | i , , 
1366 
4644 
.+-♦.+-4.4.4-+-4 
I F*3 I 37 I 48 I 70 I 11* I 71 I 40 I 20 I 
I T I I | | | | | , 
.4-4-4-4-4-4-4-4-4 
I F-14 I 37* I 69 I 67 I 39 I 96 | 64 I 38 I 
I T I I I | | | , , 
_+.♦-+-+-4-4.+-+-4 
I F-19 I 29* I 60 I 63 I 30 I 71**1 36 I 47 I 
I T I I I | | | | | 
-4-4-4-4-4-4-4-4-4 
I F-17 I 66 I 60 I 70 I 85** I 38 I 31* I 69 I 
I T I I I | | | | | 
-+.+.4-4.4.4.4.+.4 
I F-16 I 37 I 51 I 80**1 27* I 38 I 40 I 42 I 
I T I I I I I | | | 
"4-4-4-4-4-4-4-4-4 
I F-4 I 98** I 96 I 95 I 92 I 82 I 80* I 87 I 
I T I I I I I I I l 
-4.4-4.4.4.4.4-4.4 
IF-22 OPSI 60 I 57 I 76**1 47 I 5* I 52 I 47 I 
-4.4.4.4.4-4.4-4.4 
I F-27 I 53 I 48 I 76**1 56 I 7* I 52 I 38 I 
I T I I I I I I I I 
5057 
0227 
8834 
4042 
5215 
7555 
2471 1 F-7 1 37 1 63 1 78 1 85** 1 27* 1 40 1 38 1 
1 T 1 1 1 1 1 1 1 1 
3732 1 M-15 1 46 1 37 1 92**1 30* 1 43 1 76 1 91 1 
1 T 1 1 1 1 1 1 1 1 
6943 1 F-23 1 53 1 60 1 78**1 47 1 30* 1 72 1 34 1 
1 T 1 1 1 1 1 1 1 1 
0959 1 F-19 1 37 1 60** 1 52 1 23* 1 43 1 55 1 52 1 
1 T 1 1 1 1 1 1 1 1 
8519 IF-8 OPSI 53 1 57 1 92**1 23 1 19 1 5 * 1 34 1 
3560 IF-25 OPSI 66 1 84 1 81**1 30 1 5 1 19 1 2* 1 
Female with 18 Year's Experience in EAication 
M-9 = Male; OPS = Other Professional Staff; T = Teacher 
235 
S.S.N.t 
9749 
SPECIAL EDUCATION TEAM 
COMPOSITE OF STAGES OF CONCERN RESULTS 
Desc. I 0 I 1 I 2 I 3 I 4 I 5 I 6 
I F-13 I 72 I % I 99*#I 27 
I T I I | | 
.+.+.4-4-4- 
1915 I F-3 I 91** I 30 I 52 I 60 
I T I I I | 
-4- 
-1-1-+ 
96 I 98 I 81* 
-4-4- 
21 I 64 I 90 
-+-+-1-♦- 
6669 I F-9 I 46 I 63m I 12* I 15 
I OPS I I I | 
.4.4-4.4-4. 
7655 I F-12 I 29 I 80m I 31 I 2* 
I OPS I I I | 
-+-+-4-+-+-+-+-+-+ 
1559 I F-3 I 84** 1 19 I 14 I 56 I 5* I 10 I 42 I 
I T I I I I | | | | 
-1-+- 
21 I 36 I 34 
-4-+-4 
13 I 52 I 73 I 
-4- 
6026 I F-8 I 37 I 63** I 45 I 23 
I OPS I I I I 
-4.4-4-4-4- 
11* I 28 I 17 I 
I I I 
-4-4-4 
59 I 88** I 84 I 
I I I 
6677 I H-16 I 46 I 57 I 67 I 30* 
I T I I I I 
-4.4.4 
21* I 44 I 65** I 
.4.4.4.4.4. 
0020 I F-8 I 37 I 27 I 59 I 30 
IT! I I I 
.4-4-4-4-4-4-4-4.4 
4399 I F-2 I 93 I 95** I 91 I 52 I 43* I 93 I 87 I 
I T I I I I I I I I 
.4.4.4.4.4.4.4.4.4 
KEY ** = Individuals' Highest Concern 
* = Individuals' Lowest Concern 
F-18 = Female with 18 Year's Experience in Education 
H-9 = Male 
OPS = Other Professional Staff 
T = Teacher 
GUIDANCE TEAM 
COMPOSITE OF STAGES OF CONCERN RESULTS 
S.S.N.I I Desc. 101 1 12131415161 
-4-4-4-4-1-♦-+—.+-.+ 
0804 I F-15 I 53 I 72 I 94 I 27* I 76 I 95*« I 69 I 
I OPS I I I I | | | | 
.♦.4-4-4-4-4-4-4.4 
2574 I F-3 I 66 I 40 I 45 I 47 I 3* I 16 I 69*« I 
I OPS I I I I I | | 1 
-4-+-4-4-+-4-♦-4-4 
1535 I F-3 I 53 I 12* I 31 I 18 I 71**1 64 I 34 I 
I OPS I I I I I I I | 
-4.4-4-4-4-4-4-4-4 
8038 I F-17 I 46 I 63 I 67 I 23* I 71**1 64 I 34 I 
I OPS I I I I I I I I 
-4-4-4-4-4-4-4-4-4 
3548 I F-9 I 91 I 91 I 94**1 80 I 24* I 72 I 65 I 
I OPS I I I I I I I I 
.4.4.4.4.4.4-4.4-4 
KEY ** = Individuals' Highest Concern 
* = Individuals' Lowest Concern 
F-18 = Female with 18 Year's Experience in Education 
M-9 = Male 
OPS = Other Professional Staff 
T = Teacher 
APPENDIX D 
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SPECIAL EDUCATION TEAM 
EDUCATOR AS A LEARNER 
S.S.N.9 I Desc. I0I1I2I3I4I5I6I 
4.-+-4-4-4-4-4-4-4 
9749 I F-13 I I XX I I l | | | 
I T I I I I | | | | 
-4-4-4-4-4-4-4-4-4 
1915 I F-3 I I I I | | I XX I 
I T I I I I | | | | 
-4-4-4-4-4-4-4-4-4 
6669 I F-9 I I I | | | | X I 
I OPS I I I I | | | | 
.+.4.4.4.+.4.4.+.4 
7655 I F-12 I IX IX IX I X I I I 
I OPS I I I I | | | | 
-4-4-4-4-4-4-4-4.4 
1559 I F-3 I I XX I I I I I l 
I T I I I I I I I I 
.4.4.4.4.4.4.+-4.4 
6026 I F-8 I I XX I 1X1 I I I 
I OPS I I I I I I I I 
-.4.4-4-4-4-4-4-4.4 
6677 I M-16 I IX IX I I X I X I I 
I OPS I I I I I I I I 
.4.4.4.4.4.4-4.4.4 
0020 I F-8 I I X X I I I I I X I 
I T I I I I I I I I 
-4-4-4-4-4-4-4-4-4 
4399 I F-2 I I X I I I I I X I 
SPECIAL EDUCATION TEAM 
EDUCATOR AS A TEAM MEMBER 
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S.S.NI I desc. I 0 
-4-4- 
9749 I F-13 I 
I T I 
-4.-+- 
1915 I F-3 I 
I T I 
.+-4— 
6669 I F-9 I 
I OPS I 
-4-4.— 
7655 I F-12 I 
I OPS I 
.4.4—- 
1559 I F-3 I 
I T I 
-4-4— 
6026 I F-8 I 
I OPS I 
.4.4— 
6677 I M-16 I 
I OPS I 
.4-4— 
0020 I F-8 I 
I T I 
•.4.4— 
4399 I F-2 I 
I T I 
-4-4— 
*112 13 14 15 16 1 
4-4-4-4-4-4.4 
-4- 
I X 
-4 
.4-4-4 
I I X I 
I I I 
-4.4- 
I X I 
I I 
.4-4-4-4. 
1 I 1X1 
-4.4 
I XX 1 
.4-4 
I XX I I 
-4-.4.4.4- 
1 XX 1 IX I I I 
4-4-4-4-4-4-4 
1 I I XX I X I I I 
I I I I I I I 
.4-4.4.4-4-4.4 
1 1X1 1X1 I X I 
I I I I I I 1 
.4-4-4-4-4-4-4 
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GUIDANCE TEAM 
EDUCATOR AS A LEARNER 
S.S.N.i I Desc. 101112131415161 
8038 1 
1 
P-15 
OPS 
1 
1 
1 
1 
1 
1 
1 X 
1 
1 X 
1 
1 X 
1 
1 1 
1 1 
3548 1 
1 
F-9 
OPS 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 1 
1 1 
0804 1 
1 
F-9 
OPS 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 X 1 
1 1 
1535 1 
1 
P-12 
OPS 
1 
1 
1 
1 
X 1 X 
1 
1 X 
1 
1 X 
1 
1 
1 
1 1 
1 1 
2574 1 
1 
F-3 
T 
1 
1 
1 
1 
X X 1 
1 
1 
1 
1 
1 
1 
1 
1 1 
1 1 
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EDUCATOR AS A TEAM MEMBER 
S.S.N.t 1 Desc. 10111213141516 
8038 1 
1 
F-15 
OPS 
1 
1 
1 
1 
1 X 
1 
1 
1 
1 X 
1 
1 X 
1 
1 
1 
3548 1 
1 
F-9 
OPS 
1 
1 
1 
1 
1 
1 
1 X 
1 
1 
1 
1 
1 
1 
1 
0804 1 
1 
F-15 
OPS 
1 
1 
1 
1 
1 
1 
1 X 
1 
1 
1 
1 XX 
1 
1 
1 
1535 1 
1 
F-3 
OPS 
1 
1 
1 
1 
1 
1 
1 X 
1 
1 
1 
1 X 
1 
1 
1 
X 
2574 1 
1 
F-3 
OPS 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 X 
1 
1 
1 
X X 
I 
♦ 
I 
I 
I 
I 
-♦ 
1 
I 
-+ 
I 
I 
-+ 
I 
I 
-♦ 
2 A 2 
PRIMARY/INTERMEDIATE TEAM EDUCATOR AS A LEARNER 
S.S.N.i I Desc. 10111213141516 
-1-+-.-,-,-- 
7304 
0002 
1366 
4644 
5057 
0227 
3834 
4042 
5215 
7555 
2471 
3732 
F-18 
T 
XX 
-4-4 
1 F-6 I 
I T I 
-4-4 
6943 
0959 
1 F-3 
I T 
I F-14 
I T 
8519 
3560 
I F-19 
I T 
I F-17 
I T 
F-16 
T 
I F-4 
I T 
I F-22 
I OPS 
-4.4- 
I X I 
-+-+- 
I X I 
X X 
-4.4- 
I XX I 
-4-4- 
I XXXI 
I I 
I 
I 
-4.4- 
I XX I 
-+-4- 
I X I 
I 
-4.4- 
I F-27 I 
I T I 
-4-4- 
I F-7 I 
I OPS I 
-4.4- 
I M-15 I 
I T I 
-4-4- 
-4.4- 
I I 
I F-23 
I T 
-4-+-+. 
I X I I 
F-19 
T 
-4-4- 
I XX I 
I F-8 I 
I OPS I 
F-25 
OPS 
-4-+-+- 
I X X XI I 
I I I 
-4.4-4- 
I I XXX I 
I X I 
-+-♦-4-4 
I I I X I I 
I X I 
-4-4.4.4.4.4-4 
I I XXX I I I I I 
I I I I I I I 
-4-4-4-4-4-4-4 
I X I X I I I I X I 
-4.4 
I XXXI 
-4-4 
I XX I 
-4-4 
I X I 
I I 
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PRIMARY/INTERMEDIATE TEAM EDUCATOR AS A TEAM MEMBER 
S.S.NI I Desc. I 0 I 1 I 2 I 3 I 4 I 5 | 6 
7304 1 
1 
P-18 
T 
1 
1 
1 
1 
1 X 
1 
1 XX 
1 
1 
1 
1 
1 
1 
1 
1 
1 
0002 1 
1 
F-6 
T 
1 
1 
1 
1 
1 
1 
1 X 
1 
1 
1 
1 
1 
1 X 
1 
1 
1 
1366 1 
1 
F-3 
T 
1 
1 
1 
1 
X 1 
1 
1 X 
1 
1 
1 
1 
1 
1 
1 
1 
1 
4644 1 
1 
F-14 
T 
1 
1 
1 
1 
XX 1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
5057 1 
1 
F-19 
T 
1 
1 
1 
1 
1 
1 
1 XX 
1 
1 
1 
1 
1 
1 
1 
1 
1 
0227 1 
1 
F-17 
T 
1 
1 
1 
1 
1 X 
1 
1 X 
1 
1 
1 
1 
1 
1 X 
1 
1 
1 
3834 1 
1 
P-16 
T 
1 
1 
--+— 
1 
1 
— 
X XXI 
1 
.4. 
1 
1 
—+- 
1 
1 
—4— 
1 
1 
—1— 
1 
1 
—i— 
4042 I F-4 I 
I T I 
X X I X I I 
I I I 
4—— —+- 4-- -+- -4- —1— —+- -4 
5215 1 F-22 1 1 X 1 1 1 1 1 X 1 
1 OPS 1 1 1 1 1 1 1 1 
7555 1 F-27 1 1 1 XXIX 1 1 1 1 
1 T 1 1 1 1 1 1 1 1 
2471 1 F-7 1 1 1 XXIX 1 1 1 1 
1 OPS 1 1 1 1 1 1 1 1 
3732 1 M-15 1 1 1 1 XX 1 1 1 X 1 
1 T 1 1 1 1 1 1 1 1 
6943 1 F-23 1 1 1 X 1 XX 1 1 1 1 
1 T 1 1 1 1 1 1 1 1 
0959 1 F-19 1 1 XX 1 1 1 1 1 1 
1 T 1 1 1 1 1 1 1 1 
8519 1 F-8 1 1 XX 1 1 X 1 1 1 1 
1 OPS 1 1 1 1 1 1 1 1 
3560 1 F-25 1 1 1 X X X 1 1 1 1 1 
OPS I I 
EARLY CHILDHOOD TEAM 
EDUCATOR AS A TEAM MEMBER 
S.S.N.i I Desc. 101112131415161 
4.+-♦.4-1-4-4-4-4 
3871 I F-14 I I X I X I X I I | | 
I T I I I | | | t , 
4-4-4-4-4-4-4-4-4 
6476 I F-9 I I X I X X I I I | I 
-+-+-4-4-4.4.4-4.| 
9184 I F-9 I I | I X I I I XX I 
I T I I I I I | | | 
-4-4-4-4-4-4-4-4-4 
2391 I F-4 I I I I | I X I X I 
I T I I I I I | | | 
.4.4.4.4-4.4-4-4.4 
9598 I F-18 I I XXX! IX! I I I 
I OPS I I I I I I I I 
-4-4-4-4-4-4-4-4-4 
9340 I F-l i I I X I I I XX I I 
I T I I I I I I I I 
.-4.4.4.4.4.4.4-4.4 
2898 I F-36 I I I X I I I XX I I 
I OPS ! I I I I I I I 
-4-4-4-4-4-4-4-4-4 
3261 I M-15 I I I I I X I X I X I 
I T I I I I I I I I 
.4.4.4.4-4.4.4.4.4 
2745 I F-14 I IXI IXI IX IX I 
I T I I I I I I I I 
-4-4-4-4-4-4-4-4-4 
1881 I F-13 I I I I I I I XXXI 
I T I I I I I ' ' 1 
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EARLY CHILDHOOD TEAK 
EDUCATOR AS A LEARNER 
S.S.N* 1 Desc. 1 0 1 1 1 2 1 3 1 4 1 5 1 6 
3871 1 
1 
F-14 
T 
1 
1 
1 
1 
X X 1 X 
1 
1 
1 
1 
1 
1 1 
1 1 
6476 1 
1 
F-9 
T 
1 
1 
1 
1 
X X 1 > 
1 
1 
1 
1 
1 
1 1 
1 1 
9184 1 
1 
F-9 
T 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 1 
1 1 
2391 1 
1 
F-4 
T 
1 
1 
1 
1 
X 1 
1 
1 
1 
X 1 
1 
1 1 
1 1 
9598 1 
1 
F-18 
OPS 
1 
1 
1 
1 
X X XI 
1 
1 
1 
1 
1 
1 1 
1 1 
9340 1 
1 
F-l 
T 
1 
1 
1 
1 
X 1 
1 
X 1 
1 
1 
1 
1 1 
1 1 
X 
.♦.+-+.+.4-4-4-4.4 
2898 I F-36 I I X I X I I X I I I 
I OPS I I I I I I I I 
-4-4-4-4-4-4-4-4-4 
3261 I M-15 I 1X1 I 1X1 I X I 
I T I I I 1 1 1 1 I 
.4.4.4-4-4.4.4.4.4 
2745 I F-14 I I XXXI 1 I I I I 
1 T 1 1 I 1 1 I > > 
-4-4-4-4-4-4-4-4-4 
1881 I F-13 1 I X I I I 1 1X1 
1 T 1 I I I I I • 1 
—.4-4.4.4.4-4.4-4.4 
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